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The Impact of Drudgery Jobs and Procedures on Quality and
Performance

Okulda Angarya Is ve Islemlerin Performansin Niteligi ve Is Ciktilar
Uzerindeki Etkisi

Ender Kazak!
Abstract

The drudgery means forced labor without any money. In social and organizational environments, it is
used in the sense of non-functional, needless and vacant jobs. Social club activities in schools, specific
days and weeks, coaching practices, etc. perceiving the issues as a drudgery chore may adversely affect
the quality of the performance of the teacher, who is responsible for these activities and the quality of
the individual and organizational outputs expected from these activities. However, carrying out these ac-
tivities has very important individual and organizational consequences. In the study conducted in Diizce
province with the participation of thirteen teachers in the 2018-2019 academic year, maximum diversity
sampling method was used. Content analysis technique was used to analyze the data. In the study, interp-
retive phenomenological pattern was used including questions about the meaning that teachers put on
the drudgery concept and how they experienced it. At the end of the research, it was found that there
were many drudgery tasks that were loaded on teachers and school administrators; performance is not
used effectively in carrying out these tasks; therefore, it was found that the expected quality of the work
outputs could not be achieved. In line with the results of the research, suggestions were made for the
termination of the drudgery practices and the participation of the employees in the decision.
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Oz

Angarya, bir karsilig1 olmadan ve zorla yaptirilan is demektir. Toplumsal ve orgiitsel ortamlarda ise, fonk-
siyonel olmayan, gereksiz, bos isler anlaminda kullanilmaktadir. Okullardaki sosyal kuliip faaliyetleri,
belirli giin ve haftalar, kocluk uygulamalar1 vb. konularin angarya olarak algilanmasi, hem bu faaliyetlerin
yiiriitiiciisii ve sorumlusu olan 6gretmenin performansinin niteligini hem de bu faaliyetlerden beklenen
bireysel ve orgiitsel ¢iktilarin kalitesini olumsuz etkileyebilir. Oysa bu faaliyetlerin yiirtitiilmesinin cok
onemli bireysel ve orgiitsel sonuglari vardir. 2018-2019 egitim 6gretim yilinda on li¢ 6gretmenin katili-
miyla Diizce ilinde yiiriitiilen ¢calismada, maksimum c¢esitlilik 6rneklem yontemi kullanilmistir. Verilerin
coziimlenmesinde igerik analizi teknigi kullanilmistir. Aragtirmada, 6gretmenlerin angarya kavramina
yiikledikleri anlam ve bu kavrami nasil deneyimlediklerine iligkin sorulari iceren yorumlayici fenomeno-
lojik desen kullanilmustir. Arasgtirma sonunda dgretmenlere ve okul yoneticilerine yiiklenen ¢ok sayida
angarya gorevlerin bulundugu; bu gorevlerin yiiriitiilmesinde performansin etkili kullanilmadigy; is ¢ikti-
larinda beklenen verimin, kalitenin saglanamadig: tespit edilmistir. Arastirma sonuglart dogrultusunda,
angarya uygulamalara son verilmesine ve isgdrenlerin karara katilimina iliskin 6nerilerde bulunulmustur.
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Introduction

The concept of “drudgery” is mostly defined as nonfunctional, pointless,
unnecessary, idle duties in the society or organizational environments. In the
website of the Turkish Language Association (TDK), it is identified as a for-
ced, unpaid, fatigue duty performed by a person or a community; work forced
to be done by someone as off-duty; a compulsory, unpaid service performed by
a peasant for his/her feudal lord; a irksome, boring, forced labor (TDK, 2019).
In the 18™ article of the Constitution of the Republic of Turkey, no one can be
forced to work, and forced labor, namely, drudgery, is prohibited. The concept of
“drudgery” is different from the concept of “paid forced labor.” While a must of
working is common in both concepts; the fact that a paid forced labor is perfor-
med in return for a certain sum of money; however, drudgery is not carried out in
return for a certain fee shows the difference between both of them (Acu, 2014).
The fact that workers in the organizational environments are forced to perform
works and tasks defined in their job description is an example of a paid forced
labor; the fact that they are forced to fulfill works and tasks that are even not de-
fined in their job description is an example of drudgery. In this point, the concept
of drudgery, which is common in the society, and its meaning to which workers
attribute are different from the definitions of it identified in the literature of Law
and the Turkish Language Association. In other words, workers could also define
works and tasks as drudgery even if they are paid and defined in their job descrip-
tion, considering they are aimless, unnecessary, and idle. In fact, works and tasks
as drudgery are not paid as well as they are not involved in the job description.
Although, in the organizational environments, drudgeries are much complained,
no study on drudgery at schools, except on the law, in the national literature has
been found. Similarly, definitions of the concept of drudgery and studies conduc-
ted at schools on this subject have not been found in the international literature.

In spite of the legal regulations on the prohibition of drudgery, unpaid
forced labor, since the Tanzimat era, a reform period in the Ottoman Empire,
it is likely to see several examples in which the prohibition of drudgery is bro-
ken (Unliitiirk Ulutas & Ulutas, 2015). In fact, today’s unions’ some opinions on
drudgery support this subject. The fact that drudgery at schools is performed by
teachers or principals; education workers are forced to work in the areas out of
their duties defined by the law; they perform the duties they are not responsible
for; they are not paid in return for their labor, and therefore that they have to
spend less time with themselves and their families are some issues unions have
stated. To be forced to deal with duties such as providing fund to schools (orga-
nizing a fair, searching for a fund, raising donation) and works like total quality
management, institutional standards of primary school, filling in questionnaires
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even they are defined in the job description are seen as some examples of drudg-
ery by unions (Egitim Sen, 2015a). As it is seen, in fact, unions are also not sure
works and tasks which are defined and not defined in the job description. If fill-
ing in questionnaires is performed voluntarily, it is not an example of an unpaid
forced labor, namely, drudgery.

When analyzed the Supreme Court’s decisions on drudgery, not to make
payment to a worker and an officer working overtime (e.g. forcing an officer to
be responsible for the exam on the weekend, forcing a worker to work overtime
without paying a fee) is evaluated as drudgery by the courts. To assign an officer
a duty off the job description and not to make payment (e.g. a research assistant
teaches a lesson without being paid) are also considered as drudgery. In addition
to these, that an officer who contributes the circulating capital to the same extent
is less or no paid, and that asking the officer to make the payment to be returned
for any reason are seen examples of drudgery (Unliitiirk Ulutag & Ulutas, 2015).
In the decisions of the Constitutional Court of Turkey, a distinction on whether
drudgery is for public interest has been made and it has been detected that if an
unpaid forced labor is proposed for public weal, it cannot be unconstitutional.
On the other hand, it is remarked that if that labor is not for public interest such
as working much more for the employer, it is accepted as drudgery (Karan, 2018).

As a result of that the informal part of the organization called as school
outweighs (Bursalioglu, 2000) and as a result of bureaucratic socialization, even
teachers consider these works and operations as drudgery, they still fulfill the du-
ties related to them. However, they need to understand the content of the duties
to be able to perform them properly (Esatoglu, Agirbas, Akbulut & Celik, 2005).
Otherwise, not to be able to understand easily what is expected from themselves
or being in conflicts between the expectations and their thoughts on what is need-
ed to do lead to role ambiguity (Bernardin, 2010; as cited in Dogan, Demir &
Tiirkmen, 2016). There is a negative relationship between role ambiguity and
performance (Cerit, 2015). The concept explaining the inconsistency between
the role that workers desire to perform and the role expected to be performed is
role conflict. Excessive workload is one of the most apparent reasons of role con-
flicts at a workplace. (Unsar & Oguzhan, 2009). Briefly, role ambiguity and role
conflict are variables affecting organizational behavior, having negative impacts
on personnel and organizational outputs (Esatoglu, Agirbas, Akbulut & Celik,
2005). The negative effect on organizational outputs negatively influences the
quality of product; the negative effect on personnel outputs negatively affects the
performance explaining the relationship of what a worker has to do with what s/
he has done (Uysal, Akbulut & Ertan, 2015). Workload, one of the variables in-
fluencing the performance of workers (Dasgupta, 2013), is identified as “amount
of work which is appropriate for the capacity of a worker and needed to be ful-
filled within a certain time through provided opportunities” (Cakmakkaya, Batur
& Akpinar, 2019, p.155). Even though some of works and tasks as drudgeries are
based on a volunteer basis, most of them are performed as “forced labor” and
make teachers’ responsibilities increase highly. In the literature, it is supported
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that most of these duties expected from teachers are not related to their area
of specialization and increase their workload (Toker Gékge & Ozen, 2019); the
increased workload has negative effects on the performance of them (Dasgup-
ta, 2013; Siswanto, Supriyanto, Ni’'mah, Asnavi & Wekke, 2019); the negatively
affected performance does not let workers work with using their full potential
(Shah, Jaffari, Aziz, Ejaz, Ul-Hag & Raza, 2011). The results obtained from the
research of Ayeni and Amanekwe (2018) highlight that the increased workload
of teachers affects negatively both their own performance and students’ academ-
ic performance. Besides, studies show that excessive workload of teachers influ-
ence negatively not only their psychology (emotional exhaustion), but also their
attitudes (job satisfaction) and behaviors (performance) (Huyghebaert, Gillet,
Beltou, Tellier & Fouquereau, 2018); it becomes a primary reason to early quit
the job (Sugden, 2010); and they are fed up with performing much more drudger-
ies and paperwork (Karaca, 2015).

In the literature, there have been no studies on the concept of drudgery
at schools except the study of Toker Gokce and Ozen (2019). However, some
studies have been referred to the concept of drudgery on different subjects (Can-
polat & Kdocer, 2017; Giirdal, Simsek & Uredi, 1998; Ozen, 2017; Seferoglu &
Akbiyik, 2009; Tasdemir, Tagdemir, Keskinkili¢, Koksal & Sahin, 2017; Cam-
Tosun & Bayram, 2017). When considered the references, it is noted that some
of the works and tasks which teachers consider as drudgery are defined in their
job description, and are the duties on they had knowledge before starting the
profession (e.g., celebrating special days and weeks, being a classroom counselor
teacher, inclusive education). The studies mentioned in the beginning of this
paragraph demonstrate that there is a problem of awareness on what duty is de-
fined in the job description and what duty is considered as drudgery in terms of
teaching profession. Moreover, there are examples of practices in which drudg-
eries are expected to do and are forced to be performed. Therefore, this makes
the workload of teachers increase and affects using their performance effectively.
On the other hand, the performance of teachers is one of the crucial factors in
terms of the effectiveness of the school and student’s success. (Tao, 2013; as cited
in Cerit, 2015). For this reason, it is essential to find out what drudgeries influ-
encing teachers’ performance and works outputs are. Within this scope, the aim
of the study is to define works and tasks regarded as drudgery by teachers, how
effective their performances are in performing these works and tasks considered
as drudgery, and reveal their perceptions on the effectiveness of these works. The
current study is significant in raising awareness on the difference between what
duty is defined in the job description and what duty is considered as drudgery at
schools. Also, it is crucial in making provision for improving the quality of ser-
vice; pointing the workload, due to drudgeries, on teachers; taking precautions
for developing the performance and prosperity of teachers in the context of the
results. Considering the aim of the study, the following questions are addressed.
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According to teachers’ opinions:
1.  What works and tasks are considered as drudgery at schools?

2. Does considering works and tasks as drudgery influence the quality of
performance?

3. Does considering works and tasks as drudgery influence the quality of
work outputs?

4. How is the effectiveness of the outputs obtained from works and tasks
considered as drudgery increased?

Method

Research Design

The study was designed in a phenomenological research design among quali-
tative research methods. In the phenomenological research design, it is focused
on a phenomenon of which we are aware but do not have an in-depth and detailed
understanding (Yildirim & Simsek, 2018). This focus requires portraying and de-
scribing how people experience some phenomenon in a methodological, attentive
and in-depth way (Patton, 2014). In the current paper, since it is aimed to examine
works and tasks that teachers consider as drudgery and the effects of the works
and tasks as drudgery on the effectiveness of performance and work outputs, a de-
scriptive phenomenological design was used. The essential aim of the descriptive
phenomenological design is to describe people’s perceptions and experiences, and
describing rather than interpreting them is important (Ersoy, 2016).

Research Sample

The research sample consisted of 13 teachers, including six females and sev-
en males, working at a state school affiliated to the Ministry of National Educa-
tion in the 2018-2019 academic year in Diizce Province, Turkey. In the qualitative
research, because when the sample group is not appropriate and adequate, it
becomes an important threat for the internal and external validity of the study,
some principals to determine the sample size were followed. With reference to
the principal of that the point when some concepts, which could be an answer
to a question in the study, started to be repeated (the saturation point), the col-
lected data from interviews are seen as enough, and the principal of that when
the amount of the data collected from the participants increases, the number
of person to be involved in the sample group should be decreased (Yildirim,
2016), the data collected from 13 teachers were considered as adequate. There-
fore, even interviews were made with more than 13 participants, because same
opinions were repeated, their views were not included in the study. The method
of purposive sampling widely used in qualitative research was applied. In the
purposive sampling method, information-rich cases are selected for an in-depth
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investigation in accordance with a specific purpose, and in-depth understand-
ing rather than empirical generalization is intended (Patton, 2014). To deter-
mine the participants of the study, the maximum variation sampling, one of the
purposive sampling techniques, was used. The technique of the maximum varia-
tion sampling aims to create a small sample group and maximize the diversity of
individuals experienced the phenomenon studied. The purpose of maximizing
the diversity is not to make generalizations, but detect whether there are shared
phenomenon or variations, and highlight different dimensions of the problem
based on the diversity. (Yildirnm & Simsek 2016). Being determined the study
group, the data was enriched providing with the diversity of school type and field.
Among the participants, 4 out of them worked at a primary school, 5 of them
worked at a middle school, and 4 of them worked at a high school. Their years of
professional seniority was ranged between 6 and 28 years (Table 1).

Table 1.
Descriptive Statistics of Teachers

Participants* Field School Type Is)zgf(e,:—?:;mal
Kemal Primary School Teacher Primary School 18 years
Kadir Primary School Teacher Primary School 8 years
Tugba Primary School Teacher Primary School 19 years
Aslt Primary School Teacher Primary School 28 years
Sahin Mathematics Middle School 14 years
Ozge Turkish Middle School 12 years
Seda Information Technologies Middle School 6 years
Murat Social Sciences Middle School 9 years
Utku Religious Culture and Moral Knowledge Middle School 17 years
Candan Psychological Counseling and Guidance High School 7 years
Enver Physics High School 17 years
Filiz Turkish Language and Literature High School 21 years
Erol Mathematics High School 19 years

*To protect the privacy of the participants, nicknames were used.

Data Collection Tools

The subject of the study was discussed with five teachers at different schools
in different times, and whether the subject was a problem was tried to be unders-
tood better, and therefore based on the opinions of the teachers on the subject,
it was decided to make this investigation because of its contributions to the lite-
rature and stakeholders. The opinions collected from these interviews helped
to generate the questions of the interviews. These questions were composed of
questions on the teachers’ personal information and semi-structured questions,
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which were a basis on the investigation. To test the content validity, the natio-
nal and international literature were reviewed, and due to a lack of research on
drudgery, based on the results of the studies which was not related to drudgery,
the semi-structured questions were supported. Opinions of two experts experien-
ced in the field of the qualitative research asked, and in the light of these opini-
ons, formal editing was done to improve the comprehensibility of the questions.
To test their comprehensibility, a pilot study was carried out with two teachers. At
the end of the pilot study, no problems in the comprehensibility of the questions
were found and the final version of the questions was asked to the participants.
The data of the study was collected during May and June of 2019. The interviews
were made at the date and time determined by the participants through a prior
appointment. They took almost 30 minutes. The data was audio-recorded and it
was used transferring into the computer.

Data Analysis

The content analysis method among the qualitative analysis methods was
used for data analysis. Through this method, the data is defined and hidden facts
in the data are revealed. The essential procedure is to gather similar data around
specific concepts and themes, and interpret them by arranging them for compre-
hension. The data in a qualitative research is analyzed in four steps. The first step
is to code the data, the second step is to decide the themes, the third step is to
organize the codes and the themes, and the fourth is to define and interpret the
findings (Yildirim & Simsek, 2018). During the stage of coding, the data was read
carefully by the researcher and the codes were created through the important
concepts in the context of the study’s aim. The codes were confirmed by includ-
ing the direct quotations considered as important in the data collected. During
the data analysis, personal judgements were avoided and the existing situation
was described.

Measurement of Validity and Reliability

It is a major criterion of the validity in a qualitative research to examine the
data collected in detail and explain how the researcher find out the results of
the study (Yildirim, 2016). For this reason, the interviews made were audio-re-
corded. After the interviews, the recordings were transferred into the computer,
while doing this, they were shared with the participants to be confirmed. There-
fore, the trustworthiness of the study (internal validity) was confirmed. To check
out the external validity of the study, the research design, the research group, the
data collection tools, and the process of data analysis were explained in detail
and the findings were interpreted in the light of the studies in the literature.
To control the stages of coding and interpreting the findings, carried out by the
researcher, the opinions of two assistant professors who had qualitative studies
were asked. The codes were rearranged based on these opinions. Therefore, the
internal reliability (consistency) of the study was confirmed.
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Findings

The participants’ views on the research questions were grouped under four
themes: works and tasks considered as drudgery, the quality of performance, the
quality of work outcomes, solutions offered.

The Theme of “Works and Tasks Considered as Drudgery” Based
on Teachers’ Views

With regard to this theme, the question of “What works and tasks do you
consider as drudgery at schools?” was asked to the teachers. Accordingly, the
subthemes and codes related to this are highlighted in Table 2.

The participants also considered some works and tasks as drudgery even if
they were paid and defined in their job description because of the common me-
aning of drudgery in the society and organizational environments, and because
these works were not effective. In the study, due to the aim of determining the
works and tasks regarded as drudgery by teachers, the works and tasks that were
unpaid and not defined in their job description (drudgery), and that were paid
and defined in their job description are noted under this theme and examined
one by one.

Table 2.
The Theme, Subthemes and Codes of Works and Tasks Considered as Drudgery

Theme Subtheme Codes

Controlling students’ school services

Dealing with maintenance and repair services
Being forced to fulfill duties out-of-field
Raising donation for foundations/ institutions
Works and Tasks as ~ Coaching
Drudgery (Unpaid)  Courses, seminars, conferences off working hours
Organizing a fair
Collecting dues/ money
Taking part in projects
Meetings out of working hours

Being on school guard duty
Filling in questionnaires

Dealing with students with individualized education programs
(BEP)
Works and Tasks Dealing with occupational health and safety services

(Not drudgery, paid)

Works and Tasks Considered as Drudgery

Dealing with application procedures of exams
Inputting all data of e-School into the e-School system
Conferences organized during working hours
Supporting the school health services
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“Works and Tasks as Drudgery (Unpaid)

It was detected that at the end of the reviewing of legislations, the codes un-
der the subtheme of works and tasks as drudgery (unpaid and forced labor) were
not included in the legislation of Ministry of National Education. Therefore, they
were assessed as drudgery.

In the Regulation of Access to Education through Transportation of Mi-
nistry of National Education, only the duties of school/ institution principals are
listed. In this regulation, it is not defined in the job description of teachers and
other personals, in other words, it is the duty of the school principals. However,
the school principals could charge someone else with this duty. Generally, this
person may be the assistant principal. Since it is a duty in the scope of administ-
ration, any additional course fee for it is not paid. When it is performed out of
working hours, it is drudgery for teachers except teachers on school guard duty.
Concerning this, Kemal said “...I think controlling students’ school services is
drudgery...”

Due to the fact that maintenance and repair services are works required
technical competence, they are not works of the school principals and teachers.
The Parent-Teacher Association and the Ministry of National Education (MEB,
2014) need to solve these kind of problems. Because these works are under the
Parent-Teacher Association’s responsibility, they have to deal with these issues
on the school. Considering this subject, Filiz pointed that “...Dealing with faults,
modifications and repairs in the school by the school principals... stairs are frac-
tured; fix it... the coalbunker would be an archive room; whitewash it... the cars
run over the flowers; fence in and decorate it... any electricity and gas leakage is
detected; run around like a bagger after a specialist...”

Because teachers of Information Technologies are forced to fulfill some
works that are not defined in their job description, it is possible to report that
they have to deal with drudgeries. Seda stated, “...Owing to being an Informa-
tion Technologies teachers, being charged with some technical support issues,
such as on microphone and sound scheme, computer, projection, controlling of
internet cafes, by the Ministry of National Education or the District Governors-
hip at the meetings, seminars or on special days is not related to the profession
of teaching...”

Raising donations for foundations and institutions is not included in the
legislation. Thus, it is drudgery. Kadir expressed, “...All responsibilities, with
the aim of raising donations for some foundations and institutions, are shifted
to teachers...”

Besides, coaching is not involved in the legislation. It is carried out in the
scope of a project pertain to Diizce Province. Candan highlighted “...Coaching
is a fair practice for students working hard, and teachers supporting them from
the heart; however, coaching is a drudgery practice for teachers studying with
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students who do not have a career plan in the future, expect nothing from the
exams and do not have any goals on the exams...”

Requirements to participate into courses, seminars, conferences out of
working hours affect teachers’ daily lives negatively. Sahin said “...Courses,
seminars, conferences out of working hours of teachers are also drudgeries...
We are informed of some of them on the day of the event; of course, it made our
plans and programs upside down...”

Organizing activities like fairs at schools is not comprised in the legislation.
For this reason, organizing fairs and asking teachers to take place in this kind of
activity are drudgery for teachers. Sahin stated, “I consider ...organizing events
such as fairs and forcing teachers to join them ...as drudgery... is it my job? Why
am I suffering from this?...”

Collecting dues is not involved in the legislation, and therefore it could be
regarded as drudgery. Tugba uttered “...Reminding the parents of unpaid dues
through us, teachers...”

In the article 17 titled as “Extracurricular training practices” regarding the
Decision on Course and Additional Courses of Principals and Teachers affiliated
to the Ministry of National Education (MEB, 2006), it is noted that additional
course fee is paid to teachers. Projects based on this are not accepted as drudgery,
but the projects teachers complain about are the projects being peculiar to the
provinces and applied by the governorship in the provinces, but unpaid. Within
this context, it might be seen as drudgery. Utku asserted, “...projects which are
practiced as an extracurricular activity by the Ministry of National Education and
which are particular to the cities...”

Meetings out of working hours are also in the scope of drudgery. According
to the legislation provisions of (MEB, 2013), meetings during semester and sum-
mer breaks, on weekends, and after 5 pm on working days cannot be organized,
and forcing teachers to participate the meetings and activities at these times is
not legal and judicial. Tugba explained her view as “Besides, holding teachers’
meetings and parents-teachers’ meetings off working hours and forcing us to join
them are also drudgery for me...”

Applications of Exams of BILSEM (Science and Art Centers) need parents’
approval. Kadir said, “...application procedures and reports of BILSEM exams,
application procedures of the high school entrance exam... all of these are drud-
gery, I think ...”
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Works and Tasks which are not Drudgery (Paid but thought as
Ineffective)

As a result of the legislation review, the codes under the subtheme of works
and tasks which are not drudgery (paid but thought as ineffective) take place
in the legislation of the Ministry of National Education. For this reason, these
works and tasks should not be evaluated as drudgery.

Being on school guard duty is not drudgery; it is both a duty by the legis-
lation (MEB, 2013; MEB, 2014) and paid as an additional course fee. In the
schools where the number of student and teacher is few, being on school guard
duty more than once a week could be required. It is hardly considered as drudg-
ery. Asli pointed, “... the regulation on the fee of being on school guard duty is
pleasing, but we have heard that it is required to be on the duty twice or three
times a week because it is needed...”

Filling out the questionnaires is a practice of the Ministry to gather infor-
mation. It is not exactly drudgery. Receiving teachers’ and stakeholders’ opinions
should not be regarded as drudgery. It is also noted that questionnaires asked to
be filled for scientific research are completely on a volunteer basis, and therefore
they are not in the scope of drudgery. Enver asserted, “...Questionnaires are also
drudgery for me. Not once, not twice, we had enough of it!”

According to the articles in the Evaluation of Student Success of the Regula-
tion of Preschool and Primary Schools of the Ministry of National Education and
Principles determined for students maintaining their education through inclusi-
ve/integration education (Revised expression: RG-10/7/2019-30827), it is shown
that works and tasks related to students with individualized education program
(BEP) are not regarded as drudgery. Kadir offered, “We show same interests
to students with individualized education program as we did to all students. We
allocate some time to these students while stealing others’ time. So, the results?
They have not changed a lot. All these exams, observation forms, evaluation sca-
les, homework for those students are unable to go beyond drudgeries...”

Occupational health and safety is a must in accordance with the law no.
2014/6 of Support Services General Directorate of the Ministry of National Edu-
cation. Therefore, it is not assumed as drudgery. The Occupational Health and
Safety Experts identify; the school principals manage the necessary works. Erol
claimed, “Although necessary trainings on occupational health and safety are not
provided, works and tasks regarding the necessity of the activities on it at schools
by the Ministry of National Education are drudgery...”

In the article of 16 of Student File of the Regulation of Preschool and Pri-
mary Schools of the Ministry of National Education (2014) it is noted that, a
teacher of a class in the preschools and primary schools, and a class counselor
teacher in the middle schools and religious vocational secondary schools enter
the information of students into the e-School system in time and update it when
needed.” For this reason, inputting the data into the e-School system cannot be
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considered as drudgery. Tugba pointed that “...Inputting all data, which are di-
rectly not related to education and training, to the system of e-School...”

It is not possible to regard accompanying a certain number of students to
conferences during the working hours as drudgery because the conferences are
within the working hours and the fee of the working hours is paid. Filiz indicated
that “... When the rate of participation to the conferences organized by other
institutions, apart from the Provincial Directorate of National Education, is not
adequate, accompanying a limited number of students to these conferences du-
ring the class time... this accompaniment and ...no moral and material return
forit...”

Supporting the school health service cannot be considered as drudgery beca-
use teachers have to follow students’ physical development as well as mental de-
velopment, and first inform their parents and authorities of it. Asli specified that
“... There are signed protocols between institutions. For example, health services
are carried out through schools. Shouldn’t it be so? So be it. Teachers... hearing,
seeing, examination, height, weight, diabetes... follow the forms of school health
services.”

When considered the views of the teachers, it is likely to indicate that the
awareness of the teachers on works and tasks as drudgery is poor. In other words,
they do not have enough knowledge on what works are drudgery (unpaid works)
and what works are defined in their job description (paid and compulsory works)

The Theme of “the Quality of Performance” Based on the Teachers’
Views

Regarding the theme of the quality of performance, the question of “does
considering the works and tasks as drudgery affect the quality of performance?”
was raised to the teachers. Accordingly, the subthemes and codes formed in the
frame of the answers of the teachers to this question are demonstrated in Tab-
le 3. Generally, most of the teachers stated that they used their performance
effectively intentionally or unintentionally. Some of them showed a situational
approach.

704



Drudgery at School, Performance and Work Outcomes

Table 3.
The Theme, Subthemes and Codes of the Quality of Performance

Themes Subthemes Codes

Not taking it seriously

Not caring it

Using the
Performance Doing it unwillingly
§ Effectively Doing it by force of school principals
g Doing it involuntarily
% Taking it seriously
A Using the Doing one’s best
ks Performance . , .
z Ineffectively Caring it because of one’s personality type
Tg Being responsible
E Acting upon the sensitivity and importance of the work
&= Acting upon the accountability of the work
Situational . . o
Approach Acting upon the desires of the principals

Adapting to the culture of the school

Contribution to positive communication

Using the Performance Ineffectively

Teachers who stated they did not use their performance effectively indicated
that they did not take the works and tasks as drudgery seriously, did not care
them, did them unwillingly, by force of their school principals and involuntarily.
Some of the teachers’ views on the subtheme are presented below:

Kemal: “I go to the seminars unwillingly, the subjects at these seminars are
not much interesting, or not much unknown for me. Therefore, I do not take
them seriously...”

Enver: “...It is not likely to say that I use my performance effectively on the
works decided and forced by few people since I think that some works are ful-
filled just because it would be fulfilled, and because the people who fulfill them
want to ingratiate themselves into the upper authority’s favor.”

Ozge: “...Despite of not taking them seriously, sometimes we have to do
them when the school counselor service is backed on by the school principals on
this, which is an underperforming situation for teachers working hard.”

Murat: “...Because we are the host, we have to take them seriously... I can-
not say I do not care them...”

Candan: “...Because they are not defined in my job description. The unpaid
works lead us to get exhausted mentally and physically.”
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Using the Performance Effectively

Teachers who remarked they used their performance effectively pointed
that they took the works and tasks regarded as drudgery seriously, did their best,
cared them because of their personality type, and were a responsible person.
Some views of the teachers on this theme are highlighted below.

Asl: “I take them seriously even if I consider them as drudgery. However,
they are not carried out as they should be, we could completely not go through
them, and it seems as if there is something missing on them.”

Kadir: “Because of my personality type, I try to fulfill all works seen as drud-
gery, but I do not think that I use my full performance because each work requi-
res a different level of responsibility...”

Tugba: “...I know I am responsible. For this reason and for I care the bene-
fits of my school, I take these works and tasks to be fulfilled seriously.”

Seda: “I care doing the job, as I always do, in an organized and critical way.
I prefer carrying out them befitting to me.”

A Situational Approach

Teachers showing a situational approach act upon the sensitivity and impor-
tance of the work, the accountability of the work, the desires of their principals,
and care the work in order to adapt to the culture of the school and contribute
to positive communication. Some views of the teachers related to this theme are
listed below:

Filiz: “I have to take them seriously because they are of vital importance...”

Kadir: “As for the students with the individualized education program
(BEP), it requires us to treat in a sensitive manner because of regarding a human
factor. I try to completely fulfill my duty on this subject...”

Kemal: “...Because the results of controlling the school services would affect
me, I just take it seriously...”

Erol: “Even if they are drudgeries, I care them depending on my responsibi-
lity and theit accountability.”

Enver: “If these works and tasks are assigned to us by our principals, I try to
do my best on them...”

Sahin: “I generally adapt myself to the situation to not to damage the school
culture and for social adaptation. Sometimes, I just take part in them to finish
them. Also, I care them because they may affect positively the communication in
the school...”

Teachers expressed their opinions regardless of the differences between
unpaid drudgeries and paid works under this theme as well. As a conclusion,
teachers show different behaviors based on different reasons from both point of
views on the quality of performance.
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The Theme of “The Quality of Work Outputs” Based on Teachers’
Views

Regarding this theme, the question of “Does considering the works and
tasks as drudgery affect the quality of work outputs?” was asked. According to
this, the subthemes and codes on the quality of the outputs obtained from the
works and tasks considered as drudgery by teachers are indicated in Table 4.

Table 4.
The Theme, Subthemes and Codes of the Quality of Job Outputs

Themes Subthemes Codes

Affecting job outputs negatively

Poor Quality and VOt beneficial
Inefficient Job Not increasing productivity
Outputs

Not reaching the goals,
Affecting the quality negatively

High Quality and Not failing in the working process

Efficient Job Reaching the goals

Outputs High productivity and quality of the work

Quality of Job Outputs

If participation of every one is ensured
Situational Job  If the volunteer basis is on
Outputs If it supports personal and professional development

Not tiring mentally and physically

Poor Quality and Inefficient Job Outputs

The formed codes under this theme show that due to the fact that the teac-
hers carried out the works and tasks seen as drudgery by themselves, they tho-
ught that this situation affected the outputs of them negatively, it was not benefi-
cial; it did not increase the productivity of the works and did not help reach their
goals; and it affected the quality of the job negatively. On the grounds that the
works and tasks as drudgery caused a waste of time; the upper authorities were in
a rush to eliminate their own concerns; and the works and tasks seen as drudgery
influenced negatively the productivity and motivation in the school; the teachers
considered that the outputs of these works were of poor quality and inefficient.

Kemal: “They are not beneficial, but a waste of time. I don’t think they
increase the productivity because some works are mostly fulfilled to please some
people, except us.”

Ozge: “I think their goals have not been reached because the works are done
to eliminate some people’s concerns, and wasting of some money is just to hear
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“Congrats!” from the authorities. Because they are not intimate, they could not
reach their goals. It is quite beneficial to neither those people who carry out oth-
ers’ works nor the performed work.

Enver: “Conversely, my productivity and motivation are decreasing because
some of my working hours are wasted on these works...For example, the acti-
vity of reading a book is forced to be done and not quite efficient. Everybody
makes a fool of each other. The student fools the teacher; the teacher fools the
principals; the principals fool the directorate of national education... Of course,
being forced to the works I considered as drudgery has a negative impact on the
productivity and quality of the job.”

High Quality and Efficient Work Outputs

According to the created codes under this theme, some of the teachers
(Tugba, Asli, Seda) highlighted that the works and tasks seen as drudgery did
not make the process of working to be failed; these works’ goals were reached;
the level of these works’ productivity and quality was at optimum level. Some
of these teachers were composed of the teachers who cared the job because of
their personality type; who were responsible; who carried out them befitting to
themselves; who acted upon the sensitivity and importance of the work, and the
accountability of the work; who cared the desires of their principals; and who be-
lieved that the works had a positive effect on the adaptation of the school culture
and communication in the school.

Tugba: “Even if I call the assigned works as drudgery, because I always try
to fulfill them as if they are my principal duties, the current process of working
never fails and it reaches its goals. Being forced to do a work actually influences
the productivity and quality of it negatively. Every work that is cared and taken
seriously is achieved and becomes efficient. With the effect of the culture created
in the school in order to manage these works to be carried out, the results would
be great.”

Ash: “Lest the works seen or expressed as drudgery by myself have an im-
pact on the quality of my job, I try to do my best by showing a higher performance
and making efforts because I should not to kill my job satisfaction.”

Seda: “Because I am trying to carry out my duties best, the level of produc-
tivity, quality and reaching the goals of the duties is high.

Situational Job Outputs

According to the codes created under this theme, some of the teachers
(Sahin, Candan) thought that if participation of every one into these works is
ensured; if the volunteer basis is on carrying out them; if these works support
personal and professional developments; if they are not tiring mentally and phys-
ically, the outputs of the works and tasks regarded as drudgery are of high quality
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and efficient. It is likely to note that the teachers’ views on the quality of the work
outputs are mostly negative.

Sahin: “If the participation of everybody to the work is provided, I think that
the goals of the work are reached much more. If it is a work limited to few people
who are not volunteers, the productivity of it will not be provided and its goals
will not be reached, I think.”

Candan: “The quality of the job is necessarily changed because I perform
it unwillingly and with difficulty, and because I perform it without a high level
of performance. Since the works which are tiring mentally and physically, and
which are performed in return for no moral and material things make the quality
of them decrease, other works which are not drudgeries are also negatively affec-
ted. The productivity of them is not provided because they are forced to be done.
However, the works which are not tiring mentally and physically, which help per-
sonal and professional development, which are even unpaid may be fulfilled wil-
lingly because they support the development. And because of being performed
willingly, they reached their goals.”

The Theme of “Solutions Offered” Based on Teachers’ Views

The question of “How the effectiveness of the outputs obtained from the
works and tasks considered as drudgery is increased?” were asked to the teachers
about this theme. The composed subthemes and codes are provided in Table 5.

Table 5.
The Theme, Subthemes, and Codes of Solutions Offered

Theme Subthemes Codes

Reciprocity The work is performed on a basis of reciprocity

Job Description The work should be defined in the job description

o

0] T . .

g Specialization Speqahsts should be hired Everybody should do his/her

5 own job

g . Opinions of workers should be asked It should be on a vo-

8 Voluntariness .

5 lunteer basis

& Effectiveness ~ The performed work should serve for its purpose
Reciprocity

The teachers thought that getting a point, charging, certificating, or hono-
ring could be beneficial to increase the effectiveness of the outputs obtained
from the works and tasks seen as drudgery. Some views of the teachers on this
theme are demonstrated below.
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Tugba: “...The performed drudgeries could be anything but drudgery if it is
performed in return for a point, or for an award at the end, or for a certain sum
of money...”

Asli: “...the certificates presented at the end of each course or seminar sho-
uld satisfy teachers...certificating, honoring... but fairly...”

Job Description

The teachers pointed that the works and tasks seen as drudgery should be
defined in their job description to be carried out in accordance with their purpo-
ses. Therefore, they are not perceived as drudgery by the teachers because of the
effect of its legitimate power and of being defined in their job description. Some
views of the teachers on this theme are listed below.

Candan: “The works which are eventually defined in the job description
become my duties and are not drudgery any more...”

Voluntariness

The teachers stressed the necessity of voluntariness for the performed works
and tasks. Some views of the teachers on this theme are presented below.

Sahin: “...Besides, the works and tasks seen as drudgery would be not seen
as drudgery if they were performed on a volunteer basis and teachers’ consents
and opinions were asked...”

Enver: “...Projects would be got rid of being on paper and managed based on
the needs and a volunteer basis...”

Specialization

The other solution offered by the teachers is that everybody should fulfill
his/her own job. This kind of view is due to the fact that the works and tasks as
drudgery are not defined in their job description and that some of the works are
out of their specialization areas. The solution for this view is to hire specialist
personnel (as in Table 5). Some views of the teachers on this theme are taken
place in below.

Sahin: “...And also if everybody did his/her own job, they would not be
drudgery anymore... The works which would be performed by the principals
should not be assigned to the teachers.”

Filiz: “If a salaried specialist was assigned to each district by the Ministry
of National Education for repairs, modifications and faults in the school, these
works were performed by this specialist, we would not deal with these drudgeries,
but also focus on other important works...”
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Effectiveness

According to the teachers’ views, if all works and tasks at school are activiti-
es helping reach the goals, the quality of their outputs will be increased. For this
reason, the works which are not applicable, and the seminars presented by peop-
le who are not specialist in that area should be eliminated. Besides, the seminars
and conferences should be qualified, beneficial and contribute the professional
development rather than being a great number of it. Some views of the teachers
on this theme are shown below.

Asli: “The most important one is not to be invited to the courses, seminars
which are not applicable, and which are presented through instant slides... so
inappropriate...”

Kadir: “...The content rather than the form is important. Rather than ten
drudgery courses, seminars, an all-prepared course or seminar, with a specialist
on it on in an appropriate physical environment should be performed...”

Discussion, Conclusion and Suggestions

According to the results of the study, two important conclusions need to be
emphasized. The first is that asking for teachers’ opinions on performing works,
even they are either unpaid, forced labors (drudgeries) or paid, forced labors,
affects the performance and the expected outcomes of the works positively. The
second is that even in both situations, in other words, even the works and tasks
are seen as drudgeries or defined in the job description, the works and tasks
whose effectiveness is poor have a negative impact on using the performance of
teachers and decrease the quality of work outputs.

In the light of the findings obtained from the first subproblem of the study,
the most important conclusion is the teachers’ perception on that there are quite
a lot works and tasks considered as drudgery at schools. However, it is not pos-
sible to regard all these works and tasks as drudgery. There are some works and
tasks that teachers consider as drudgery and are literally drudgeries (unpaid).
These are: controlling students’ school services; dealing with maintenance and
repair services; a must to fulfill out-of-field duties; raising donation for foundati-
ons/institutions; coaching; courses, seminars, conferences out of working hours;
organizing a fair, collecting dues, money; taking part in projects peculiar to the
province; joining the meetings out of working hours. Besides, there are also some
works and tasks which are regarded as drudgery, but are literally not drudgery
(paid, defined in the job description). These are: being on school guard duty;
filling in questionnaires; dealing with students based on individualized educa-
tion programs (BEP); fulfilling the practices on occupational health and safety
at schools; dealing with the application procedures of exams; inputting all data
of students into the e-School system; participating into conferences organized
during the working hours; and supporting health services. As it is seen, it is not
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possible to evaluate these works and tasks in the scope of the concept of “drud-
gery” in the literature of law. Considering them as drudgery is due to the fact that
they are perceived as ineffective practices.

Although no studies on drudgery at schools in the literature have been
found, it is likely to see some references on the concept of drudgery in some
studies and in the views of the unions. One of the views of the unions is re-
lated to the duty of investigation of the school principals. This duty is considered
as drudgery because it restricts the essential duties of the school principals; all
costs are paid by them; travelling expenses are not provided according to Og-Der
(2017). Another subject seen as drudgery by the unions is being on school guard
duty. It is considered as drudgery because it is not defined in the law by the Min-
istry of National Education, but it is added to the regulations with an article and
has led school principals and teachers to take much responsibilities (while being
school guard duty, possible events with violence, accidents, negations). The other
subject causing teachers to encounter criminal and disciplinary actions is that
because the rights and responsibilities of the teachers are not defined concisely,
all stakeholders in education, especially teachers, are under a serious pressure.
The limited rearrangement on “the fee of the school guard duty” as a result of
the demonstrations of “not being on the duty” and the legal movements on it
have not eliminated the drudgery part of the school guard duty (Egitim-Sen,
2015b). The demonstration decision on not being on the school guard duty dur-
ing lunch breaks and twice a week, and not performing drudgery duties on edu-
cation through transportation by the union of Tiirk Egitim Sen are among the
movements against drudgery at schools (Tiirk Egitim Sen, 2019). Inputting all
data, which are not related to education and teaching, into the e-School system
as if teachers are seen as pollsters of Turkish Statistical Institute by the Minis-
try of National Education is also considered as drudgery (Egitim Sen Manavgat
Branch, n.d.). The results obtained from the study and the subjects the unions
discussed seem to be overlapped.

Some results of different studies are seen as related to the concept of
drudgery. In a study on an investigation of the supporting and training courses
through a teacher’s point of view (Canpolat & Koger, 2017), it is pointed that
some drudgeries are assigned to students and teachers within the last two months
to the exam by the District Directorate of National Education and the school
principals assigned teachers for them. In the same studyj, it is noted that students
are kept away from the class because of the preparation of ceremonies; students
fall behind in the class because of activities such as theater and dance, and even
if they participate into them, they get exhausted. It is likely to highlight that the
activity regarded as drudgery here is both unreciprocated and affects negatively
the performance and productiveness of teachers and students. The special days
and weeks, which composes of the important part of the education and teaching
activities, are significant in socialization of students, identifying the cultural val-
ues, achieving the outcomes of teaching, and helping teachers. These activities
need not to be considered as drudgery at schools. The result of this practice (too
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much celebrations; preparations without the participation of students; ignoring
the principle of relation to real-life, organizations which are not suitable for the
level of students) is that students do not care these activities (Giirdal, Simgek &
Uredi, 1998). In another study (Sahin, 2006), it is found that teachers are not
willing to take in-service trainings because they are invited to them out of work-
ing hours and they are unpaid, therefore it is seen as drudgery. In fact, teachers
have known the importance and necessity of the in-service trainings, but since
they are not organized in an appropriate time and under appropriate conditions,
and they are presented by non-specialists, it causes these activities to be regarded
as drudgery. The other issue in our education system is that trainee teachers get
educated at schools. Ozen (2017) detects that school counselor teachers have
avoided taking responsibility of trainee teachers; dealing with them is perceived
as a drudgery duty; even some teachers ignore the trainee teachers.

Coaching is a practice carrying out important functions. According to the
study of Cam-Tosun and Bayram (2017), the teachers find coaching as beneficial,
believe that it could develop students wholly, and it could be practiced at every
level. However, because it causes some workload for teachers, and teachers see
it as drudgery, it is not found as effective enough. The most crucial reasons of it
are that trainings on coaching have not been provided teachers; there is no in-
struction to be followed by teachers; the substructures of it are insufficient. As it
is seen, other structural issues are effective in considering coaching as drudgery,
not because it is unpaid. As a result, it could have a negative effect on the per-
formance and the effectiveness of coaching. In the study of Tasdemir, Tasdemir,
Keskinkilig, Koksal and Sahin (2017) on the investigation of the approaches of
primary school teachers to inclusive students, it is indicated that teachers have
negative behaviors and practices such as that they do not accept the inclusive stu-
dents; ignore them; see them as a danger for other students; waste their time with
useless things not related to courses; consider them as drudgery in the class. In
a study on the expectations of school principals and teachers from Information
Technologies teachers (Seferoglu & Akbiyik, 2009), it is seen that the Informa-
tion Technologies teachers think that they have duties on only teaching. Due to
this perception, they find it odd when any help is asked from them on the issues
related to computers, they feel discomfort because they are perceived as a tech-
nician rather than a teacher. The Information Technologies teachers state that
they could not perform their principal duty because of these kind of drudgeries;
they lose their motivation within some negative feelings caused by the fact that
they could not do anything except drudgeries at the end of the day. The works
asked them to perform and the works regarded as drudgery by them have a nega-
tive impact on the performance they would use for their own duties and on the
productivity of it. In the study of Arli, Olmez Ceylan and Akduman Yetim (2012),
it is pointed that on the subject of bureaucracy in which organizational laziness
is involved, the understanding of “teach and leave the class” among teachers is
common, and dealing with statistics, data origination, paperwork are considered
as drudgery. When considered it in term of private schools, it is possible to face
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with situations that are more negative. The difficulties of working conditions, a
lot of drudgery works, except the other works of teachers, and the need to take
a lot of work home are seen as the subjects on which the private school teachers
deal with the drudgery (Kandemir, 2015). One of the problems in the process
of organizing the strategic plan at schools is that the adequate participation of
teachers is not ensured. The reason of it is that teachers consider the process as
“drudgery, unnecessary work” and unwilling to be a volunteer to the participa-
tion of this process (Arslan & Kiigiiker, 2016). In the study of Cayir Necanli
(2017), it is highlighted that the drudgery is perceived as mobbing for teachers;
and as mobbing, the unnecessary works called as drudgery are assigned to teach-
ers who are not liked; they are exposed to difficult working conditions; and that
damages the school climate; it causes individual and institutional problems. As
a result, in the school, there are many works as drudgery and teachers are dis-
turbed to perform the drudgeries.

In the light of the findings obtained on the second subproblem of the study,
the most important result was that the works and tasks as drudgery at schools
had a negative impact on using of the teachers’ performance. Firstly, it was found
that some of the teachers did not take the works and tasks as drudgery seriously,
didn’t care them and perform them unwillingly, and they did not use their per-
formance effectively. Secondly, it was noted that some of the teachers took these
works and tasks seriously, tried to do their best and used their performance effec-
tively. Thirdly, based on some teachers’ opinions, it was identified that because
teachers cared these works and tasks because of their personality features, and
they acted upon with the feeling of being responsible and doing things befitting
themselves, they used their performance effectively. Fourth, it was understood
that the teachers were forced to perform the works and tasks as drudgery by
the school principals. Fifth, it was discussed that some teachers acted upon the
sensitivity and importance of the works and they approached the situation in a
sensitive way because of the human factor. Some teachers showed a situational
approach, in other words, they acted upon the accountability of the work on the
effectiveness of the performance regarding the works and tasks seen as drudgery.
Finally, it was described that the teachers tried to use their performance effec-
tively because of their belief on its positive effects on the adaptation to the school
culture and contribution to the communication at schools. Also, owing to the
fact that the works and tasks as drudgery were not defined in the job description
of teachers, and they were off their specialization areas, and they caused extra
workload, their performances were not used effectively. Uysal, Akbulut and Er-
tan (2015) proposed that a unit change on the excessive workload perceived by
the members of accounting profession affected the negative working psychology
more than 100%, and as a result of this, the stress and burnout syndromes caused
the performance of workers to decrease dramatically. While even the excessive
workload in the scope of the specialization area could cause this much negations,
the possible result of the drudgery works, assigned to the workers at schools, out
of their specialization area and their job description is the point to be empha-
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sized. The drudgeries as a result of the disorganizations of teachers’ workload
and as a result of different roles adapted by them may cause the stress, and this
impacts on the performance of teachers negatively (Toker Gokce & Ozen, 2019).
An organization climate in accordance with the culture of the institution has a
positive function on every kind of works and increasing the general performance
(Tuna, 2014). Therefore, some of the teachers do not have negative attitudes
towards the works and tasks as drudgery with reference to the necessity of adap-
tation to the school culture.

In the light of the findings on the third subproblem of the study, the most
critical result was that the quality of work outputs was negatively affected. The
first finding was that the works and tasks as drudgery had a negative effect on
the quality of work outputs; the performed works were not effective; the pro-
ductiveness of them did not increase; the goals of them were not reached; and
the quality of work outputs was negatively influenced. The second significant
result of it was that the process of working did not fail; the goals were reached;
the productivity and the quality of the work was high. The final result of it was
the conditional and situational approach. According to this, on the condition
that everybody was active; it was on a volunteer basis; it supported personal and
professional development; and it was not tiring mentally and physically, the qual-
ity of the outputs obtained from the works and tasks as drudgery was not af-
fected negatively. Achieving the objectives of education in terms of academic
performance of students is depended on how well teachers perform their teach-
ing duty. The teachers with the moderate level of educational workload are more
effective and productive than the teachers with the higher level of educational
workload (Ayeni & Amanekwe, 2018). Briefly, the workload is one of the reasons
restricting teachers while performing their duties and negatively affecting on the
productivity of the work (Halis, 2010). For the school principals, spending time
for the works which are not defined in their job description (cleaning, sanitary
inspection and issues on troubleshooting technologies) increase their workload,
and this prevents them from performing their basic responsibilities as the lead-
er of education at schools (Deloitte, 2017). Within this context, it is possible to
propose that these works and tasks have a negative effect on the work outputs
related to other organizational variables as well as on the outputs obtained from
the works and tasks as drudgery. The request of teachers on asking their opinions
on the drudgeries before performing them and their expectation on agreeing
with the decision are important issues to be considered because there are several
studies on the positive effect of the agreeing with the decision on the productiv-
ity, namely, the quality of the work outputs. The point to be considered carefully
is that it should not be thought that teachers do not accept each drudgery work
and tasks through agreeing to the decision. Still, it is supported in the literature
that the effectiveness of the teachers who think that the practice of agreeing with
the decision is right and appropriate, and who find a response to their values and
expectations increases (Bursalioglu, 2000).
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In the light of the findings on the fourth subproblem of the study, the most
central result was that the solution which would provide with using of the perfor-
mance effectively and increase the quality of work outputs was mostly stressed in
the literature of management regarding the necessity of agreeing to the decision,
being on a volunteer basis and taking individual goals together with organizatio-
nal goals (Aydin, 2010). That the participation to the process of making decision
increased the productivity of the workers was proved in the study of Harwood
and later in the studies conducted in the organizations of business and education
(Hoy & Miskel, 2012) because people who agreed with the decision were expec-
ted to show a more sincere effort and have a more positive tendency in the app-
lication the agreed decision (Aydin, 2010). The solutions offered by the teachers
included that everybody should do his/her own job; the qualified specialists sho-
uld be hired; the works should be functional; the works are performed in return
for something; and the works should be added in the job description. Lastly, the
workload of teachers needs to be managed in an effective way because teachers
are first and foremost people with feelings, who could be stressful, depressed and
worried when they are forced to be work too much (Ayeni & Amanekwe, 2018).
That these affective issues could influence the quality of the performance and
work outputs is stated above in the light of the literature. The fact that workers
find their works as important, and they know that the works are performed in
return for a moral and material thing lead them to perform them more willingly.
Therefore, it is important that the school principals should behave considering
this situation (Uludag, 2016).

As a result of the research, it may be stated that the works and tasks con-
sidered as drudgery need to be examined and reorganized. If the actions to be
taken at the level of the Ministry are clear, concise, and not open to comment; it
prevents possible dilemmas and conflicts at the lower levels. First of all, the job
description should be defined clearly and concisely in order to eliminate the un-
certainty in the roles, duties, and responsibilities of teachers; and what behaviors
are expected from them should be taught both in the process of being a teacher
candidate and in the preparatory processes in detail. The current study showed
that having a say in making a decision on these works and tasks even as drudgery
made the situation tolerable. Besides, some field teachers such as teachers of
Information Technologies and Psychological Counseling and Guidance (even if
there are annoying gaps in their working hours) should be led to perform the
works related to their field. Teacher should not be forced to raise donations for
foundations and some institutions; if these kinds of activities are certainly per-
formed; the other legal channels should be applied. The courses, seminars, con-
ferences out of their working hours should not be organized; if they are planned,
their organization should be made before and announced to the teachers. The
decisions on preventing teachers from collecting money by force through infor-
mal communication channels in the school should be made. The projects which
do not contribute the goals should be ended; the views of teachers on beneficial
projects which is certainly be made should be asked and these important activi-

716



Drudgery at School, Performance and Work Outcomes

ties should not be considered as drudgery. Teachers should not be forced to help
the school health services, the duty on arranging and keeping of the papers and
forms related to this should assigned to the specialists, not teachers. Organizing a
fair is a time-consuming activity including excessive workload. Sometimes, these
kind of activities lasting a few days make the energy of the teacher to be decrea-
sed and affect negatively the school and classroom discipline. Teachers should be
kept away from these activities; they should be organized by the Parent-Teacher
Association. Being on school guard duty is an overwhelming duty. While the fee
of this duty performed for once a week is paid, when it is performed more than
once a week, it is unpaid. In order to make the practice of coaching be encoura-
ged among teachers, the teachers who practice it and are successful in it should
be awarded.

This study was designed as a qualitative research method and the results of
it were limited with the research sample. This kind of study may be conducted to
broader sample groups. Opinions of academic and administration staff at univer-
sities might be asked. Future research would be on the relationships of works and
tasks as drudgery with teachers’ motivation, commitment, adaptation etc. For
stakeholders, it may be stated that all drudgeries at schools should be terminated.
Teachers should be informed of the works and tasks that are defined in their job
description but assessed as drudgery because of considering their ineffectiveness.
The practices that justify this perception and do not contribute to the develop-
ment of education, training, and students would be ended.
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Giris

Angarya kavrami, toplumda ya da orgiitsel ortamlarda daha ¢ok, islevsel
olmayan, bir amaca hizmet etmeyen, gereksiz, bos isler anlamlarinda kullanil-
maktadir. Tiirk Dil Kurumu’'nun sitesinde ise, bir kimseye veya bir topluluga zor-
la, iicret vermeden yaptirilan is, yiikklenti; bir kisiye gorevi disinda yaptirilan is;
kolelik diizeninde koyliiniin derebeyine yaptig1 zorunlu ticretsiz hizmet; usandi-
ricy, biktiricl, zorla yapilan is olarak tanimlanmaktadir (TDK, 2019). Anayasa’nin
18. maddesinin ilk ciimlesinde hic kimsenin zorla ¢alistirllamayacagi, angaryanin
yasak oldugu belirtilmistir. Angarya kavramy, licreti 6denen zorunlu g¢aligtirma
kavramindan tamamen farklidir. Zorunlu ¢alisgtirmada ve angaryada ¢aligma zo-
runlulugunun olmasi ortak nokta iken; zorla calistirmada calismanin karsiliginin

olmasi, angaryada ise calismanin karsiliginin olmamasi iki kavram arasindaki far-
ki gosterir (Acu, 2014).

Tanzimat’tan bu yana angarya ve zorla ¢alistirma yasagina iliskin yapilan
yasal diizenlemelere ragmen angarya yasaginin ihlal edildigi ¢ok sayida uygula-
mayla karsilasiimak miimkiindiir (Unliitiirk Ulutas ve Ulutas, 2015). Nitekim egitim
sendikalarinin angarya konusundaki bazi goriisleri bu konuyu destekler niteliktedir.
Okulda bircok angarya isin 6gretmen ya da yoneticiler tarafindan yapildigi, egitim
isgorenlerinin, yasalarla tanimlanmis gorevleri disindaki alanlarda c¢aligtirildigs,
gorevleri olmayan isleri yapmaya zorlandiklart ve harcadiklart emeklerinin karsili-
ginda higbir ticret 6denmedigi; bu nedenle de kendilerine ve ailelerine daha az zaman
ayirmak zorunda kaldiklar1 sendikalarin dile getirdigi bazi hususlardir. Okullara kay-
nak saglamaya yonelik islerle (kermes diizenlemek, okula kaynak bulmak, bagis top-
lamak) ilgilenmek zorunda birakilmak, gérev taniminda olmadigi halde toplam kalite
yonetimi, ilkdgretim kurum standartlari, anket doldurma gibi isleri yapmaya zorlan-
mak ise angarya uygulamalarindan bazilar1 olarak goriilmektedir (Egitim Sen, 2015a).

Angarya konusunda yiiksek mahkemelerin kararlarindaki yorumlar ince-
lendiginde, mahkemelerce, fazla mesai yapan is¢i ve memura iicret 6denmeme-
si (Orn. memura hafta sonu siavinda zorunlu gérev verilmesi, isciye karsiligi
6denmeksizin fazla mesai yaptirilmasi.) angarya kapsaminda degerlendirilmistir.
Memura gorev tanimi diginda gorev verilmesi ve iicretinin verilmemesi (Orn.
Aragtirma gorevlisinin ticret almaksizin derse girmesi) de angarya kapsaminda
degerlendirilen konular arasindadir. Bunlarin disinda, déner sermayeye ayni
katkiy1 yapan memurun, daha az 6deme almasi ya da hi¢ almamasi ve memu-
ra yapilan 6demenin herhangi bir sebeple iadesinin istenmesi uygulamalarinin
da angarya kapsaminda degerlendirilebilecegi yorumlari goriilmiistiir (Unliitiirk
Ulutag ve Ulutas, 2015). Anayasa mahkemesi kararlarinda angaryanin kamu ya-
rarina olup olmamasina gore bir ayrima gidilmis ve karsiliksiz olarak yiiklenen
zorla calistirma yiikiimliliigii, kamu yarari icin 6ngoriilmiis ise Anayasa’ya aykiri
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kabul edilmeyebilecegi yorumu yapilmistir. Bununla birlikte, bu yilikiimliiliik is¢i-
nin, isveren icin fazla caligmasi gibi kamu yararia olmayan bir durum s6z konusu
ise bu caligtirmanin angarya olarak kabul edilecegi degerlendirmesi yapilmistir
(Karan, 2018).

Okul denilen orgiitiin informal yaninin agir basmasi (Bursalioglu, 2000) ve
biirokratik sosyallesmenin (Aydin, 2010) de bir sonucu olarak 6gretmenler, an-
garya olarak gorseler de bu ig ve islemlere iligkin sorumluluklari yerine getirmek-
tedirler. Ancak bu sorumluluklarin geregi gibi gerceklestirilebilmesi icin rolleri-
nin igerigini iyi anlamalar1 gerekir (Esatoglu, Agirbas, Akbulut ve Celik, 2005).
Aksi halde kendilerinden tam olarak nelerin beklendigini kolayca anlayamama-
lar1 veya kendilerinden beklenenlerle neyin yapilmasi gerektigine iligkin diistin-
celerinin birbirine zit olmasi, rol belirsizligine neden olur (Bernardin, 2010; akt:
Dogan, Demir ve Tiirkmen, 2016). Rol belirsizligi ile performans arasinda ise
negatif iligki bulunmaktadir (Cerit, 2015). Calisanlarin gerceklestirmek istedik-
leri rol ile onlardan oynamalar1 beklenen rol arasindaki uyumsuzlugu ifade eden
kavram ise rol ¢atismasidir. Asirt is yiiki, igsyerlerinde rol catigmasini doguran en
belirgin nedenlerden biridir (Unsar ve Oguzhan, 2009). Kisaca rol belirsizligi ve
rol catismasi Orgiitsel davranisi etkileyen, personel ve orgiitsel ¢iktilar tizerinde
olumsuz etkisi bulunan degiskenlerdir (Esatoglu, Agirbas, Akbulut ve Celik,
2005). Orgiitsel ciktilar iizerindeki olumsuz etkisi iiriiniin kalitesini; personel
tizerindeki olumsuz etkisi ise iggérenin ne yapmasi gerektigi ile ne yaptig1 ara-
sindaki iliskiyi ifade eden performansi olumsuz etkiler (Uysal, Akbulut ve Ertan,
2015). Calisanlarin performansini ve is verimliligini belirleyen degiskenlerden
olan ig yiikii, “calisanin kapasitesine uygun ve saglanan olanaklar olgiisiinde belli
bir siirede bitirmesi beklenen is miktar1” olarak tanimlanmaktadir (Cakmakkaya,
Batur ve Akpinar, 2019; Dasgupta, 2013). Angarya ig ve islemlerin bazilari goniil-
lillik esasina dayansa da ¢ogu, “dayatma” olarak ¢ikmakta, 6gretmene yiiklenen
sorumlulugu oldukea arttirmaktadir. Ogretmenlerden beklenen bu gérevlerin
bircogunun uzmanliklarinin disinda oldugu ve 6gretmenlerin is ylikiini arttirdigi
(Toker Gokee ve Ozen, 2019); is yiikiiniin artmasimin calisanlarin performan-
s1 iizerinde olumsuz etkilerinin oldugu (Dasgupta, 2013; Siswanto, Supriyanto,
Ni’mah, Asnavi & Wekke, 2019); performansin olumsuz etkilenmesinin ise cali-
sanlarin tam potansiyelle iiretim yapmalarina izin vermedigi (Shah, Jaffari, Aziz,
Ejaz, Ul-Hag & Raza, 2011) bilinen bir gergektir. Ayeni ve Amanekwe (2018)
tarafindan yapilan arastirma sonuglari, 6gretmenlerin is ylikiindeki artigin, hem
kendi performanslarinda hem de Ogrencilerinin akademik performanslarinda
olumsuz etkisinin bulundugu gostermektedir. Calismalar, 6gretmenlerin asiri is
yiikiiniin sadece psikolojik sagliklarini (yani duygusal titkenmeleri) etkilemekle
kalmayip ayni zamanda tutumlarini (yani is tatmini) ve davraniglarini da (yani,
performansi) olumsuz yonde etkiledigini (Huyghebaert, Gillet, Beltou, Tellier
& Fouquereau, 2018); meslegi erken birakmalarinda temel neden teskil ettigini
(Sugden, 2010) ve cok fazla angarya ve evrak isiyle ugrasiimasi gibi nedenlerle
yilginliga distiiklerini gostermektedir (Karaca, 2015).
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Alanyazinda Toker Gokge ve Ozen’in (2019) calismasindan bagka, okullarda
angarya kavramini ele alan bir calismaya rastlanmamigtir. Bununla birlikte farkli
konularda yapilan arastirmalarda (Canpolat ve Koger, 2017; Giirdal, Simsek ve
Uredi, 1998; Ozen, 2017; Seferoglu ve Akbiyik, 2009; Tasdemir, Tagdemir, Kes-
kinkilig, Kdksal ve Sahin, 2017; Cam-Tosun ve Bayram, 2017) angarya kavramina
iliskin baz1 atiflar bulunmaktadir. Bu atiflar gézden gecirildiginde, 6gretmenlerin
angarya olarak gordiikleri bu ig ve iglemlerin bir kismmin gérev tanimlarinda
bulundugu, meslege girmeden dnce bu gorevleri hakkinda bilgi sahibi oldukla-
11 tiirden gorevler oldugu sdylenebilir (6rnegin: belirli giin ve haftalar, rehber
ogretmenlik, kaynastirma egitimi vb.). Hemen yukarida belirtilen arastirmalara
bakildiginda, 6gretmenlik meslegi acisindan neyin angarya neyin gorev tanimlari
kapsaminda olduguna iligkin bir farkindalik sorunun yagsandigindan séz etmek
miimkiindiir. Ayrica 6gretmenlerden, gercekten angarya ig ve islemlerin beklen-
digi ve bu iglerin yaptirildig1 uygulamalar da bulunmaktadir. Bu da 6gretmenle-
rin is yiikiinii arttirmakta, performansin etkili kullanimin: etkilemektedir. Oysa
Ogretmenlerin performansi, okulun etkililigi ve 6grenci basarisi acisindan énemli
faktorlerden biridir (Tao, 2013; akt Cerit, 2015). Bu nedenle dgretmenlerin per-
formanslarini ve i ¢iktilarini etkileyen angarya is ve islemlerin neler oldugunun
bilinmesi 6nemlidir. Bu kapsamda arastirmanin amaci, okul yoneticilerinin ve
ogretmenlerin, okullarda angarya olarak gordiikleri is ve islemleri; angarya ola-
rak goriilen bu is ve iglemlerin yiiriitiilmesinde performanslarini ne kadar etkili
kullandiklari ve bu ig ve iglemlerden alinan verimlilige iligkin algilarini tespit et-
mektir. Calisma, okullarda angarya olan is ve islemler ile yapilmasi gérev tanim-
larinda bulunan is ve islemler arasindaki farka iligkin farkindaligin saglanmasi
acisindan 6nemlidir. Ayn1 zamanda, uygulanan angarya is ve islemlerden, amag-
lara uygun ciktilar elde edilip edilmedigine iligkin tespitlerin yapilarak, hizmet
kalitesini arttiracak Onlemlerin alinmasi; angaryanin 6gretmen ve yonetici iize-
rindeki olusturdugu yiike isaret etmesi ve sonuglar baglaminda 6gretmen perfor-
mans ve refahmin arttirilmasina katki saglayacak tedbirlerin alinmasi agisindan
onemlidir. Bu amac ¢ercevesinde agagidaki sorulara yanit aranmistir.

Okul yoneticileri ve 6gretmen goriiglerine gore:

1. Angarya olarak goriilen i ve igslemler nelerdir?

2. Angarya olarak goriilen bu i ve islemlerin yiriitiilmesinde performans-
larimi etkili kullanabilmekte midir?

3. Angarya olarak goriilen i§ ve islemler, bu islere iliskin is ¢iktilarmi
(verimlilik, amaclara ulagsma, fayda, kalite) nasil etkilemektedir? Ni¢in?

4. Angarya olarak goriilen i§ ve islemlerin amaclara uygun olarak
yuritillmesi icin neler yapilabilir?
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Yontem

Bu boliimde arastirmada kullanilan desen, ¢alisma grubu, verilerin toplan-
mas1 ve verilerin analizine iligkin bilgilere yer verilmistir.

Arastirma Deseni

Aragtirma, nitel aragtirma desenlerinden yorumlayici fenomenoloji desenin-
de tasarlanmistir. Fenomenoloji deseninde, farkinda oldugumuz ancak derinle-
mesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara odaklanilir (Yildirim
ve Simsek, 2018). Bu odaklanma, insanlarin bazi fenomenleri nasil tecriibe ettik-
lerini metodolojik, 6zenli ve derinlemesine bir sekilde resmedilmesini ve betim-
lenmesini gerektirir (Patton, 2014). Arastirmada, okul yoneticileri ve 6gretmen-
lerin, okullarda angarya olarak gordiikleri is ve islemler ile bu is ve islemlerin
performansin niteligi ve is ¢iktilar1 tizerindeki etkisi arastirildig1 i¢in yorumlayici
fenomenolojik desen kullanilmigtir.

Calisma Grubu

Calisma grubu, 2018-2019 egitim 6gretim yilinda Diizce ilinde MEB’e bagh
devlet okullarinda calisan altis1 kadin 6gretmen, yedisi erkek 6gretmen olmak
iizere toplam 13 Ogretmenden olugmaktadir. Arastirmada nitel arastirmalarda
bagvurulan amach 6rnekleme yontemi kullanilmistir. Amach 6rnekleme yonte-
minde, belli bir ama¢ dogrultusunda arastirmanin derinlemesine yapilabilmesi
icin bilgi zengini durumlar secilir ve ampirik genellemeler yerine derinlemesine
anlama amaclanir (Patton, 2014). Katiimcilarin belirlenmesi amaciyla amagh
orneklem yontemlerinden maksimum cesitlilik 6rneklem yontemi kullanilmig-
tir. Maksimum c¢esitlilik 6rneklem yonteminde amag, goreli olarak kiiciik bir
Oorneklem grubu olusturarak calisilan fenomeni deneyimleyen bireylerin gesitli-
ligini maksimum derecede yansitmaktir. Cesitliligi saglamaktaki amac¢ genelme
yapmak degil, cesitlilik gosteren durumlar arasinda, paylasilan olgularin ve ay-
riliklarin olup olmadigini saptamak ve cesitlilige gore problemin farkli boyutla-
rint ortaya koymaktir (Yildirim ve Simsek, 2016). Calisma grubu belirlenirken
okul tiirii, brans ve 6gretmen-yonetici cesitliligi saglanarak veri zenginligi sag-
lanmaya calisilmistir. Katilimcilarin dordi ilkokulda, besi ortaokulda, dordi
lisede caligmaktadir. Katilimcilarin mesleki kidemleri alti ile 28 yil arasinda
degismektedir (Tablo 1).
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Tablo 1. )
Ogretmenlerin Betimleyici Ozellikleri

Katilimcilar*® Brans Okul Tiirii  Mesleki Kidem Konum
Kemal Simif Ogretmeni Tlkokul 18 Ogretmen
Kadir Smif Ogretmeni Tlkokul 8 Ogretmen
Tugba Sinif Ogretmeni Tlkokul 19 Ogretmen

Ash Sinif Ogretmeni Ilkokul 28 Yonetici
Sahin Matematik Ortaokul 14 Ogretmen
Ozge Tiirkce Ortaokul 12 Ogretmen
Seda Bilisim Teknolojileri Ortaokul 6 Ogretmen
Murat Sosyal Bilgiler Ortaokul 9 Yonetici
Utku Din Kiiltiirii ve Ah. B. Ortaokul 17 Yonetici
Candan Rehberlik ve P. D. Lise 7 Ogretmen
Enver Fizik Lise 17 Ogretmen
Filiz Tiirk Dili ve Edebiyati Lise 21 Yonetici
Erol Matematik Lise 19 Yonetici

*Katilimeilarin gizliligini korumak amaciyla rumuz kullanilmigtir.

Veri Toplama Araci

Gorlisme sorulari, goriisme yapilan 6gretmenlerin kisisel bilgilerine yone-
lik sorular ve aragtirmaya temel olusturan yar1 yapilandirilmig sorulardan olus-
maktadir. Kapsam gecerliligini saglamak amaciyla, yerli ve yabanci alanyazin
taranmis, angarya konusunda yapilan bir arastirmaya rastlanmadigi icin, konusu
angarya diginda calisilmis olan arastirma sonuclarindan yararlanilarak yar1 yapi-
landirilmig sorular olusturulmustur. Biri “okulda angarya” konusunu caligmuis,
digeri nitel arastirma alaninda deneyimli olan iki uzmanin gorisiine bagvurul-
mus, bu goriisler dogrultusunda sorularin anlagilirhgini arttirmak amaciyla bi-
¢imsel diizenlemeler yapilmistir. Arastirmaci tarafindan, sorularin anlagilirhigimi
test etmek amaciyla, ikisi 6gretmen, biri okul yoneticisi olmak iizere ii¢ katilimci
ile 6n uygulama yapilmistir. Bu uygulama sonunda sorularin anlagilirliginda bir
problemin olmadig1 goriilmiis ve sorular son haliyle katilimcilara sorulmustur.
Aragtirmanin verileri, Mayis-Haziran 2019 tarihinde toplanmigtir. GOriismeler,
Oonceden alman randevu yoluyla, katilmcilarin belirledikleri giin ve saatlerde
gerceklestirilmistir. Katilimeilarla yapilan goriismeler ortalama 30 dakika siir-
miustiir. Veriler ses kayit cihazina kaydedilmis, daha sonra bilgisayar ortamina
aktarma siirecinde yararlanilmistir.
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Veri Analizi

Verilerin ¢oziimlenmesinde, nitel analiz yontemlerinden “igerik analizi’
kullanilmistir. Ierik analizi yoluyla veriler tanimlanmaya, verilerin icinde sakli
olabilecek gercekler ortaya cikarilmaya caligilir. Temelde yapilan islem, birbirine
benzeyen verileri belirli kavramlar ve temalar cercevesinde bir araya getirmek
ve bunlar1 okuyucunun anlayabilecegi sekilde diizenleyerek yorumlamaktir. Ni-
tel arastirma verileri dort asamada analiz edilmektedir. Ilk asama verilerin kod-
lanmasi, ikinci asama temalarin bulunmasi, tiglincii asama kodlarin ve temalarin
diizenlenmesi ve dordiincii asama bulgularin tanimlanmasi ve yorumlanmasi asa-
masidir (Yildirim ve Simsek, 2018). Kodlama agamasinda, aragtirmaci tarafindan
veriler dikkatli bir sekilde okunmus ve arastirmanin amaci ve sorulari arastirma
kapsaminda 6nemli goriilen kavramlardan hareketle kodlar olusturulmustur.
Katilimcilardan toplanan verilerden 6nemli goriilen dogrudan alintilara yer veri-
lerek kodlar teyit edilmistir.

2

Gecgerlik ve Giivenirlik Calismalar:

Yapilan goriismeler ses kayit cihazina kaydedilmistir. GOriisme sonras bilgi-
sayar ortamina aktarilan ifadeler katilimcilar ile paylasilarak, katilimcilarin ona-
yina sunulmustur. Boylece arastirmanin yapi gegerliligi saglanmaya calisiimustir.

Arastirmanin i¢ gecerligini arttirmak amaciyla goriisme formunun gelistiril-
mesi agamasinda ilgili alanyazin taranmis ve arastirmaya iligkin kavramsal cerge-
ve cizilmigtir. Ayrica katilimcilarin gergek diisiincelerini yansitmalarini saglamak
amaciyla, calismadan elde edilen bilgilerin akademik amacla kullanilacagi ve
isimlerin gizli tutulacag: giivencesi verilmistir.

Arastirmanin dis gecerligini saglamak amaciyla aragtirmanin deseni, ¢aligma
grubu, veri toplama araci, verilerin analizi siirecleri ayrintili bicimde aciklanmig
ve elde edilen bulgular alanyazinda yapilan caligmalar 1s181inda yorumlanmugtir.

Arastirmaci tarafindan gerceklestirilen, kodlanmasi ve bulgularin yorum-
lanmas1 agamalarinin dogrulugunu kontrol etmek amaciyla, daha once angar-
ya konusunda caligmig bir 6gretim iiyesinin ve nitel calismalar yapmig olan bir
Ogretim liyesinin gorisleri alinmistir. Bu goriisler sonrasi olusturulan kodlamalar
iizerinde diizenlemeler yapilmistir. Bylece arastirmanin i¢ giivenirligi (tutarligi-
n1) arttirilmaya caligilmastir.
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Bulgular ve Yorumlar

Arastirma sorular1 baglaminda katilimcilarin goriisleri; angarya olarak gorii-
len ig ve islemler, performansin etkililigi, is ciktilarinin kalitesi, ¢6ziim Onerileri
olmak iizere dort tema altinda analiz edilmistir.

Yonetici ve Ogretmen Goriislerine Gore “Angarya olarak Goriilen
Is ve Islemler” Temasi

Arasgtirmaya katilan 13 katilimecinin her biri, okulda angarya olarak goriilen
is ve iglemlere iliskin birden fazla goriis bildirmistir. Bu goriisler benzer kavram
ya da bagliklari icerdiginden asagida (Tablo2) bu goriislerden bazilarina yer veril-
mistir. Angarya olarak goriilen is ve islemlere iliskin temada, “Servis araclarinin
denetimini yapmak, simnav bagvuru iglemlerini ytriitmek, vakif/kuruluglara yar-
dim toplamak, mesai saatleri disindaki toplantilara katilmak, mesai saatlerinde
kurslara, seminerlere ¢agrilmak, aidat/para toplamak, anket doldurmak, kermes
diizenlemek, tiim verileri e-okula girmek, projelere katilmak, nobet tutmak,
toplam kalite yonetimi uygulamalarina katilmak, is saghg: giivenligi caligmala-
rin yiriitmek, bakim-onarim isleriyle ilgilenmek, rehberlik servisinin cikarttigi
isleri yapmak zorunda kalmak, kogluk uygulamasinda gorevli olmak, inceleme
sorusturma gorevini ylriitmek, saglik hizmetlerine destek olmak, alan dis1 isleri
yapmak zorunda birakilmak ve BEP’li 6grencilerle ilgilenmek” kodlarina ulagil-
mugtir (Tablo 2).

Tablo 2.
Angarya olarak Goriilen Is ve Islemler Temasi Kod ve Dogrudan Alintilan

Tema Kodlar Dogrudan Alintilardan Bazilar

Kadir: “...BEP’li 6grencilere tiim 6grencilere goster-
digimiz ilgiyi aynen onlara da gosteriyoruz. Onlarla
ilgilenmemiz gereken siireden ¢alarak BEP’li 6grenciye

BEP’li 6grenciler zaman ayiriyoruz. Sonug? Sonuc pek degismiyor. Bu
cocuklar icin yapilan sinavlar, gozlem formlari, deger-
lendirme 6lcekleri, 6devler angarya olmaktan 6teye
ge¢miyor...”

Tugba: “Odenmeyen aidatlarin, velilere biz

Aidat/para toplamak Ogretmenlerin araci kilarak hatirlatilmast...”

Tugba: “...Egitim 6gretimle dogrudan ilgisi olmayan

Tim verileri e-okula girmek . L .
g tim verileri e-okula girmek...”

Asle: “...Yiriitilen pek ¢cok projede komisyon bagkani

) olarak veya yiiriitiiciisti olarak da siz, hep siz..”
Projelere katilmak o .
Utku: “Milli egitim mudiirliigii tarafindan egitim 6gre-

tim disinda yapilan illere 6zel projeleri...”

Angarya Olarak Gériilen s ve islemler

Tugba: “...Ayrica, mesai saatleri disinda 6gretmenler
toplantisi ve veli toplantisinin yapilmasi ve katilmaya
mecbur birakilmamizi da angarya olarak goriiyorum...”

Mesai saatleri digindaki
toplantilar
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Angarya olarak Goriilen Is ve Islemler Temast Kod ve Dogrudan Alntilan (Devamz)

Tema Kodlar Dogrudan Alintilardan Bazilari
Servis araclarinin Kemal: “...Servis araclarinin 6gretmenler tarafindan denet-
denetimi lenmesini bir angarya olarak goriiyorum.”

Angarya Olarak Géoriilen is ve Islemler

Sinav bagvuru islemleri

Kadir: “...Bilsem sinavlari bagvuru islemleri ve tutanakla-
r1, ortaokul gegis sinav bagvuru islemleri... hepsi angarya
bence...”

Vakif/kuruluslara
yardim toplamak

Kadir: “...bazi vakif ve kuruluglara yardim amaciyla tiim isin
Ogretmenlere birakilmas,...”

Mesai saatinde ve
disinda kurslara,
seminerlere/
konferanslara cagrilma

Filiz: “...Milli egitim mudiirliigi disindaki kurumlarimn di-
zenlemis olduklar1 konferanslara yeterli katilim olmadiginda
ders saatleri icerisinde okuldan belirli sayida 6grencinin
konferansa gotiiriilmesi... Bu 6grencilere eslik etmeniz ve bu
esligin hicbir maddi manevi karsiliginin olmamast...”

Asli: “...Nobet ticret diizenlemesi gelisi sevindirici fakat

Nobet tutmak duyuyoruz ki ihtiya¢ oldugu icin haftada iki ti¢ giin nébet
tutuluyor...”
Anket doldurma Enver: “...Anketler de ayni sekilde bana angarya olarak

geliyor. Bir kere degil iki kere degil. Usandik artik.”

Kermes diizenlemek

Sahin: “Okullarda diizenlenen kermes tarzi etkinliklerde
Ogretmenlerin zorunlu olarak katilmas: uygulamasinu...
Angarya olarak goriiyorum... bu benim gérevim mi? Bunun
sikintisini stresini nicin yagtyorum ben?”

Toplam kalite yonetimi

Asli: “Ogretmenlerin mesai saatleri diginda yaptigi veya
mesai saatleri i¢inde yaptig1 pek ¢ok sey angarya aslinda.
Ornegin, ... toplam kalite yonetimi, ...”

Is saglig1 giivenligi

Erol: “Gerekli egitimin verilmemesine ragmen Milli egitim
miudiirligiinin midir yardimeisi olarak okulda zorunlu
tuttugu is sagligi ve giivenligi faaliyetlerine yonelik yaptirilan
i ve islemler bir angaryadir aslinda...”

Bakim, onarim isleri

Filiz: “Okuldaki tiim arizalarin, tadilat ve tamir islerinin
idareci tarafindan giderilmesi durumu... merdiven tast m1 ki-
11k, yapistir, komiirliik arsiv mi olacak, badana yap, arabalar
cicekleri mi eziyor, it ¢ak siisle, elektrik ve gaz kacagi mi
var, elinden gelmiyorsa dilenci misali usta pesinde kos..,”

Rehberlik servisi

Ozge: “...Rehberlik servisi tarafindan istenen evraklar
ogretmenlerin gorevi olmadigi halde isteniyor. Bu, yogun
calisan 6gretmenler igin bir angaryadir.”

Kogluk uygulamasi

Candan: “...Gorebildigim kadariyla 6gretmenlik kocluk
uygulamasi, calisan 6grenciler ve onlara goniilden destek
veren Ogretmen igin gayet yerinde bir uygulama. Ancak
higbir sekilde gelecek plani olmayan, sinavdan beklentisi ve
o yonde hedefi olmayan 6grenci i¢in ko¢ 6gretmen olmak
angaryadir.”
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Tablo 2.
Angarya olarak Goriilen Is ve Islemler Temast Kod ve Dogrudan Alntilan (Devamz)
Tema Kodlar Dogrudan Alintilardan Bazilari
Inceleme s Erol: “...inceleme sorusturma dosyalarinin yoneticilere verilmesi.. Bu
orusturma konu bizim en disimizda olmasi gereken bir konu fakat ne yazik ki
3 gorevi bizim ilgilenmemiz isteniyor. Biz miifettis miyiz, okul yoneticisi miyiz?”
LE) . Asli: “... Kurumlar arasinda yapilan protokoller var. Ornegin saglik hiz-
5 Saghk . . e o
= . . metleri okullar tizerinden yiiritiiliiyor. Olmasin mi1? Olsun. Ogretmen-
2 hizmetlerine .. N . . o .
) ler isitme, gdrme, muayene, boy kilo, diyabet... Okul saglhig1 hizmetleri-
> destek . . A
RZY nin formlarini takip ediyor.
E-) Seda: “Bilisim teknolojileri 6gretmeni olmam nedeniyle Milli Egi-
g tim Midirliigii ya da kaymakamlik tarafindan, toplantilarda, resmi
©) giinlerde, seminerlerde mikrofon ve ses diizeni, bilgisayar, projeksiyon,
’é internet kafe denetimleri gibi teknik destek vermek adina gorevlendiril-
“5“ . Al.an dist mem dgretmenlikle ilgili olmayan seyler...”
g, igleri yapmak  Candan: “Okulumuzda teknik aksakliklardan dolay veya gdrevimin
§, zorundaolmak  qigndaki gdrevleri yapmam isteniyor. Rehberlik¢i oldugum icin her
E yerde bulunmam gerektiginin sdylenmesi ve her yazi ve programlarda

benim yazilmam ve gitmek zorunda kalmam bana angarya gibi geliyor.
Ogrenci deneme sinav optiklerine islem yapmam isteniyor bu da angar-
ya igler arasinda...”

Oncelikle, 6gretmenler ve yoneticiler tarafindan ifade edilen goriislere
bakildiginda, her iki grubun da okulda angarya is ve islemlere iliskin farkindalik
eksikligi yasadigi tespit edilmistir. Yani 6gretmenler hangi gorevlerin angarya
kapsaminda, hangi gorevlerin gorev tanimlariiginde olduguna iligkin yeterli bilgiye
sahip degillerdir. Goriisme esnasinda katilimcilarin her birine angaryanin tanimi
yapildigi halde, katilimcilar gorev tanimlarinda olan, iicreti 6denen is ve islemleri
de fonksiyonel olmayiglarina bakarak angarya kapsaminda degerlendirmislerdir.
Katilimcilarin, fonksiyonel olmayan is ve islemleri de angarya kapsaminda
degerlendirmis olmalarina, bu sonuglarin aragtirmanin kismen de olsa odak
noktasi diginda olmasina ragmen, problemlerin tespiti ve ¢oziimiine 151k tutmasi
ve alanyazina katki saglamasi noktasindan hareketle calismada yer verilmistir.

Ogretmen ve yoneticilerin gorev ve sorumluluklari ile alanlari digin-
da yaptiklar1 is ve islemlerle mesgul edildigi goriilmektedir. Alanlar1 diginda
gorev verilen ve angarya is ve islemlere en ¢ok maruz kalan branslarin, Bilisim
Teknolojileri ve Psikolojik Danigma ve Rehberlik oldugu goriilmektedir. Bu iki
brang 0gretmeninin, diger branglara gore yogun olmayan mesaileri, {ist birimler
tarafindan gorev tanimlar1 digindaki is ve islemlerle doldurulmaktadir. Vakif ve
bazi kuruluglara yardim toplamak zorunda birakilmak da angarya goriilen isler
arasindadir. Bir katilmcinin (Kadir) “...Smifta toplanan para, 6gretmenle hig¢
temasta dahi olmamali. Kisacast benim adim, vakfin veya kurulusun sisteminde
olmamali...” seklindeki goriist, bu konudaki rahatsizligin nedenlerine iligkin bag-
ka boyutlarin da oldugunu gostermektedir. Mesai saatinde ve diginda kurslara,
seminerlere/konferanslara ¢agrilma, 6gretmen ve yoneticiler tarafindan angarya
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olarak goriilen igler arasindadir. Bu kurslarin alaninda uzman olmayan kisilerce
verilmesi, ¢ok sik yapilmasy, fiziki ortamlarinin elverigsiz olmasi ise zaten angarya
olan bu faaliyetleri daha cekilmez kilmaktadir. Ogretmenlerin okul ici informal
iletisim kanallar kullanilarak aidat/para toplamak zorunda birakilmasi, yine an-
garya olarak goriilen isler arasindadir. Projelere katilmak, tiriin ¢ikartmak zorunda
birakilmak da 6gretmenler tarafindan angarya goriilen isler arasindadir. Ozellikle
bu projelerin yapilmasini isteyen iist birimlerin, daha tist birimlere sirin gériinmek
icin yaptiklarmin diigtiniilmesi yine bu calismalari ¢ekilmez kilan etmenlerdendir.
Saglik hizmetlerine destek uygulamalar1 kapsaminda, okullarda 6gretmen ve yo-
neticilere yiiklenen gorevler de angarya isler kapsaminda gériilmektedir. Ozel-
likle bu uygulamalara iligkin formlarin doldurulmasi, saklanmasi 6gretmenleri
rahatsiz eden uygulamalardir. Konuyla ilgili olarak Kadir, “Saglik kurulusunun
dosya ve evraklarini ben evimde, smifimda, ¢antamda tagimak istemiyorum.”
diyerek bu rahatsizhgini dile getirmistir. Inceleme sorusturma gorevlerinin okul
yoneticilerinden beklenmesi de angarya olarak goriilmektedir. Bu gorevin il
denetmenleri tarafindan ya da bakanlik denetmenleri tarafindan yerine getirilmesi
gerektigi, okul yoneticisinin yetki alaninda olmadigi bilinmektedir. Okullarda dii-
zenlenen kermes faaliyetleri, okul servis araglarinin denetlenmesi, 6gretmenler
tarafindan kendi rol, sorumluluk ve uzmanliklarinin kapsaminda olmadig icin
angarya igler arasinda goriilmektedir. Ogretmenler tarafindan angarya olarak
goriilen bir diger konu ise anket doldurma isidir. O kadar ki 6gretmenler bu konu-
da usanma derecesinde rahatsizdirlar. Ozellikle okul ydneticilerinin bir kaderiy-
mis gibi ele alinan ve hatta kabullenilen fakat angarya bir gorev olarak da goriilen
bir bagka konu, okul yoneticilerinin bakim onarim igleriyle bizzat kendilerinin il-
gilenmesidir. Fonksiyonel olmadiklarina inanildig icin, 6grenci kogluk uygulama-
lar1 ve BEP’li 6grencilerle ilgilenmek, 6gretmenlerin angarya olarak gordiigii is ve
islemler arasindadir. Ogretmenler bu faaliyetleri, verim alamadiklari, is yiikii olus-
turdugu ve zaman kaybina neden oldugu icin angarya olarak gormektedirler. Son
olarak smav bagvuru igslemleri, tiim verileri e-okula girmek, toplam kalite yonetimi
uygulamalari, is saghig giivenligi ve rehberlik servislerinin okul yonetimini devre-
ye sokarak ytikledigi isler de katilmcilar tarafindan angarya olarak goriilen ig ve
islemler arasindadir. Goriildiigii gibi okulda bir¢ok rol ve sorumlulugu bulunan
Ogretmen ve yoneticilerin enerjileri angarya ig ve islemlerle ikiye boliinmektedir.
Bu durumun dogal sonucu olarak akla, angarya olarak goriilen bu ig ve islemlere
harcanan performansin niteligi konusu gelmektedir.

Yonetici ve Ogretmen Goriislerine Gore “Performansin Etkililigi”
Temasi

Performansini etkili kullanmaya (isi ciddiye alma ve dnemsemeye) iliskin
temada “Ciddiye almama/Onemsememe/istemeyerek yapma/performansini etkili
kullanmama; ciddiye alma/en iyisini yapma/performansin etkili kullanma; kisi-
sel yap1 geregi Onemseme/sorumluluk sahibi olma/kendine yakisani yapma; okul
idaresinin zorlamasiyla/zoraki yapma; isin hassasiyetine/0nemine gére davranma;
durumsal yaklagsma yani hesap verilebilirli§ine gore/amirlerin talebi varsa yapma;
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okul kiiltiiriine uyum/iletisimi olumlu etkileyecegine inanma” kodlarma ulagilmis-
tir (Tablo 3). Genel olarak bakildiginda dgretmenlerin biiyiik kismy, isteyerek ya
da istemeyerek performansini etkili kullandigi yoniinde goriis bildirmigtir.

Tablo 3.

Performansin Etkililigi Temast Kod ve Dogrudan Alintilan

Tema Kodlar Dogrudan Alintilardan Bazilar
Kemal: “Istemeden gidiyorum, pek sasirdigim ilging, bilmedigim
konular ¢ikmiyor. Bu da diizenlenen seminerleri ciddiye almamami
Ciddiye almamak/ netice veriyor...”
onemsememek/  Enver: “...Birkac kisinin karar verip zorla dayattig1 bu tiir islerde per-
istemeyerek formansimi etkili kullandigim séylenemez. Ciinki bazi islerin is olsun
yapmak/ diye yapildigini, yapanlarin yukaridakilere sirin goziikmek istedikle-
performansini rinden kaynaklandigini diisiiniiyorum.”
Kl I:I:lI(Iil;mak Ozge: “Okullarin kendi enerjisiyle yaraticihgini engelledigi, iiret-

kenligini yok ettigi i¢in; iist birimlerin kendi reklamin1 yaptig icin ki
bunu “yapt1” desinler diye yapiyorlar, samimi olmadiklari icin ciddiye
almak istemiyorum...”

Ciddiye almak/
en iyisini yapmak/

Tugba: “Angarya olarak gorsem bile verilen isi ciddiye alip, yapabile-
cegimin en iyisi olarak yapmaya caligirim...”

Ashi: “Angarya olarak ifade etsem de bu calismalar ciddiye aliyorum.

performansini Fakat olmas1 gerektigi gibi islemiyor, yetisemiyoruz, eksik kaliyor gibi
55h etkili geliyor insana.”
£ kullanmak .1« Yaptigim her isi ciddiye aldigim icin bu igleri de ciddiye
%ﬂ aliyor ve performansimi etkili kullanmaya calistyorum.”
E Kadir: “Tiim angarya gordiigiim igleri yapim geregi yapmaya calistyo-
5 rum. Ama performansimi tam kullandigimi distinmiiyorum. Ciinkii
o Kisisel yap1 geregi  her birinin farkli derecede sorumluluklari var...”
g Sofglniﬁlliiicn:;/libi Tugba: “...Sorumluluk sahibi bir insanim. Bu yiizden ve okulumun
g olma/kendine menfaatlerini de diigindigiim igin bu is ve iglemlerin yiiriitiilmesini
= ciddiye aliyorum.”
8 yakisani yapmak

Seda: “Her zaman yaptigim isi diizenli ve ciddi yapmaya 6zen gosteri-
rim. Kendime yakisir sekilde yapmayi tercih ediyorum.”

Okul idaresinin
zorlamasiyla/
Zoraki yapmak

Ozge: “...Ashnda ciddiye almamakla birlikte rehberlik servisi bazen
okul idaresinin destegini alinca yapmamiz gerekiyor ki yogun ¢aligan
ogretmenler icin performansi oldukca diisiiriicti bir durum bu.”

>

Murat: “Ev sahibi oldugumuz i¢in ciddiye almak zorunda kaliyoruz...”

Candan: “...Cilinkii gorev tanimimda yok ve zorunlu birakildigim i¢in
yapiyorum. Karsiliginda ticret almadigim is, zihnen ve fiziken asir1
yipranmama sebep oluyor.”

Isin hassasiyetine/
Onemine gore
davranmak

Filiz: “Ciddiye almak zorundayim. Ciinkii hayati 6nem arz ediyor...”

Kadir: BEP’li 6grenciler konusunda ise iginde insan oldugu igin has-
sas bir sekilde yaklasmamiz gerekiyor. Bu konuda gorevimi eksiksiz
yapmaya calistyorum.”

Kemal: “...Servis araglarinin denetlenmesinin sonuclarindan etkilene-
cegim i¢in ciddiye altyorum sadece..”
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Tablo 3.

Performansin Etkililigi Temasi Kod ve Dogrudan Alintilart (Devamu)
Tema Kodlar Dogrudan Alintilardan Bazilar1
= Erol: “Angarya is de olsa sorumluluklara ve hesap verebilirlik-
= Durumsal yaklagim: hesap e gre snemsemekteyim.”
i) verilebilirligine gore/amir- ) ) o
sl 5 lerin talebi varsa Enver: “Soz konusu is ve iglemler eger amirlerimiz tarafindan
= verildiyse en iyi sekilde yapmaya caligtyorum...”
o = o« . RO .. B
E Z Okul kiiltiirine uyum/ileti- Sahin: “Bu islerde gf:r.ek okul kiiltiirini bozmamali icin, ge
=) . . o rekse sosyal uyum igin genelde duruma uyum sagliyorum.
i) simi olumlu etkileyecegine . R P
5 . Bazen sadece bitmesi icin katiliyorum. Okulda sosyal iletisimi
&L inanmak

olumlu etkileyecegini diisiindiigiim i¢in 6nemsiyorum da...”

Bu tema altinda da katilimcilarin icret karsiligt 6denmeyen zorla caligtir-
ma (angarya) ile licreti 6denen zorla ¢alistirma arasindaki ayrimi gdzetmeksizin
yanit verdikleri goriilmektedir. Yapilan angarya isleri ciddiye almama, dnemse-
meme, istemeyerek yapma ve performansini etkili kullanmama kodlarina iligkin
alintilara bakildiginda, daha cok iist birimler tarafindan daha st birimlere sirin
goriinmek icin yapilan faaliyetlerin 6n planda tutuldugu diisiiniilmektedir. Bu-
nun yaninda angarya olarak goriilse de bu faaliyetlerin ciddiye alindigina, en iyi-
sinin yapilmaya ¢alisildigina ve performansin etkili kullanildigina iliskin katilimer
goriisleri de bulunmaktadir. Bazi katilimeilar (Kadir, Tugba, Seda) angarya is ve
islemleri kisisel yap1 geregi o0nemsediklerini, sorumluluk sahibi olma ve kendine
yakisani yapma adina davrandiklarini dile getirmislerdir. Bazi1 katihimeilar (Ozge,
Murat, Candan) ise angarya olarak gordiikleri bu is ve islemleri, okul idaresinin
zorlamasiyla ya da okul idaresinin devreye sokularak yaptirilmaya ¢alisilmasi ne-
deniyle yaptiklarin dile getirmislerdir. Bir okul yoneticisi (Murat), merkezi bir
okul olmalar1 nedeniyle tim faaliyetlerin kendi okulunda yuriitiildiigiini, goze
batan bir konumda olmalar1 nedeniyle de angarya is ve islemlerin zoraki yaptik-
larmni dile getirmistir. Yine bazi katilimcilar (Kadir), icinde insan unsuru olmasi
nedeniyle angarya olarak gorseler de bu igleri onemsediklerini dile getirmisler-
dir. Bir katilimer (Kemal) ise sonuglarindan kendisinin etkilenecek olmasindan
dolay1, angarya olarak gorse de bu tir isleri onemsemek zorunda kaldigini dile
getirmistir. Angarya olarak goriilen is ve islemlere, bazi katilimcilarin durumsal
yaklastigl, hesap verilebilirligine gore ve amirlerin talebinin olmast durumuna
gore hareket ettikleri goriilmektedir. Bir katilimer (Sahin), okul kiiltiiriine uyum
saglamak ve okul ici iletisimi olumlu etkileyecegine olan inanci nedeniyle an-
garya olarak gordugii is ve islemlerin yiriitiilmesini 6nemsedigini ifade etmistir.
Sonug olarak, katilimcilarin ¢ok farkli gerekcelerle cok farkli tavirlar takindigi
goriilmekte fakat performansin etkili kullanimina iliskin doyurucu ve net bir ya-
nit verememektedirler. Bu durum ise bu is ve islemlerden elde edilen verimi ve is
¢iktilarinin kalitesini sorgulamayi akla getirmektedir.
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Yonetici ve Ogretmen Goriislerine Gore “Is Ciktilarmin Kalitesi”
Temasi

Is ciktilarinin kalitesine iliskin temada “Is ¢iktilarini olumsuz etkiliyor/
faydali olmuyor/verimliligi arttirmiyor/amaclara ulagmiyor/kaliteyi olumsuz
etkiliyor; isleyis aksamiyor/amaclara ulasiyor/verimlilik ve is kalitesi yiliksek
oluyor; Durumsal yaklagim: herkesin katilimi saglanmigsa/gontlliilik esas ise/
kisisel ve mesleki gelisimi destekliyorsa/zihnen ve fiziken yormuyorsa” kodlarina
ulagilmistir (Tablo 4).

Tablo 4.
Is Ciktilanimin Kalitesi Temast Kod ve Dogrudan Alintilar

Tema

Kodlar

Dogrudan Alintilardan Bazilari

Is giktilarini
olumsuz etkiliyor/
faydali olmuyor
/verimliligi arttirmiyor/
amaglara ulagmiyor/
kaliteyi olumsuz
etkiliyor

Kemal: “Faydali olmuyor, zaman kayb1 oluyor. Verimliligi
arttirdigini da disiinmilyorum. Ciinkii ¢cogu zaman isler bizim
digimizda bazilariin istedigi gibi oluyor.”

Ozge: “Amaclarina ulasmadigimi diisiiniiyorum. Ciinkii kendi
kaygilarini giderme amaci tagtyor ve gereksiz harcamalarin
yapilmasi, iist birimlerin “aferin” demesi igin yapiliyor. Samimi
olmadiklari icin de amaglara ulagilamiyor. Bagkasinin gorevi
olan isleri yapanlara ve yapilan ise pek de fayda saglamiyor...”

Enver: Aksine mesai saatlerinin bir kismi bu islere gittigi igin ve-
rimliligi ve is motivasyonumu diisiirmekte.. Mesela kitap okuma
etkinlikleri, zorla dayatilan bu etkinlik pek de verimli olmuyor.
Herkes birilerini kandiriyor. Ogrenci 6gretmenini, 6gretmen
idarecisini, idareci milli egitim midirligini... Angarya olarak
gordigiim islere mecbur birakilmak verimliligi, kaliteyi olumsuz
etkiliyor tabiki..”

Isleyis aksamiyor/
amaclara ulastyor/
verimlilik ve ig
kalitesi ytiksek
oluyor

Tugba: “Her ne kadar ismine angarya desem de verilen gorevleri
asil isimmis gibi yapmaya calistigim icin mevcut isleyis aksa-
miyor, amaglarina ulagtyor. Bir isi yapmak zorunda birakilmak
aslinda verimliligi ve kaliteyi olumsuz etkiler. Onemsenen ve
ciddiye alinan her konu basariya ulasir ve verimli olur. Angarya
olan bu iglerin ytriitilmesinde kurumda olusan kiiltiiriin etkisiy-
le sonuglar giizel oluyor.”

Asli: “Angarya gordigiim veya ifade ettigim islerin hizmet kali-
temi etkilemesin diye daha yiiksek performans, efor sarf ederek
calismaya gayret ediyorum. Mesleki tatminimi 6ldiirmemek
zorundayim ¢iinkd.”

Seda: “Gorevimi en iyi sekilde yerine getirmeye ¢aligtigim
icin verimlilik, is kalitesi ve amaglara ulasma derecesi yiiksek
oluyor.”
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Tablo 4.
Is Ciktilanmin Kalitesi Temast Kod ve Dogrudan Ahntilart (Devami)

Tema Kodlar Dogrudan Alintilardan Bazilar1

Sahin: “Yapilan uygulamalara herkesin katilimi saglanmigsa o
uygulamanin amaglarma daha ¢ok ulastigini diiginiiyorum. Eger
gonilli olmayan birkac kisi ile sinirli kalan bir ¢alisma olursa
verimliligin saglanamayacagini, amaclara ulagsmadigini diisiini-

Durumsal yaklagim: yorum.

herkesin katilimi

saglanmissa/ Candan: “Istemeyerek ve zorlanarak yaptigim icin yiiksek

goniilliliik esas ise/ performans gostererek yapmadigim igin ister istemez bir degisim
kisisel ve mesleki oluyor kalitede.. Zihnen ve fiziken yoran, madden ve manen

gelisimi destekliyorsa/ hicbir getirisi olmayan isler verimliligi diisirdiigi icin bu durum,
diger angarya olmayan isleri de olumsuz etkiliyor. Istemeden
yapildig1 icin verim alinamiyor. Fakat zihnen ve fiziken yorma-
yan, kisisel ve mesleki anlamda gelisime katki saglayan, iicrete
tabi olmayan isler, gelisimi destekledigi icin istenerek yapilir.
Istendigi icin verimli olup amacina ulasir. Diger islere olumlu da
yansiyabilir.”

zihnen ve fiziken
yormuyorsa

Is ciktilarinin kalitesi

Bu temada ulasilan kodlardan ilki, katilimcilarin angarya olarak gordiikleri
bu is ve islemlerin yaptiriliyor olmasini; is ¢iktilarini olumsuz etkilemesi, fayda-
It olmamasi, verimliligi arttirmamasi, amaglara ulasmamasi ve kaliteyi olumsuz
etkilemesi bakimindan ele aldiklar1 goriilmektedir. Katilimeilar, zaman kaybi-
na neden olmasi, iist birimlerin kendi kaygilarini giderme telasinda olmalar: ve
okuldaki verimliligi ve motivasyonu olumsuz etkilemesi nedenleriyle angarya is
ve islemlerden elde edilen ciktilarin kalitesiz ve verimsiz oldugunu diistinmekte-
dirler. Buna karsin katilimcilardan bir kismi (Tugba, Asli, Seda), angarya olarak
goriilen bu is ve islemlerin isleyisi aksatmadigini, amaglara ulagildigini, verimlilik
ve is kalitesinin istenen seviyede oldugunu dile getirmislerdir. Bu katilimcilarin
bir kismu ikinci temada ulagilan kodlar kapsaminda, kisisel yap1 geregi isini onem-
seyen, sorumluluk sahibi olan, kendine yakisani yapan; igin hassasiyetine/Onemi-
ne gore davranan; hesap verilebilirligine gore hareket eden ve amirlerin talebinin
olmasini 6l¢ii alan ve okul kiiltiiriine uyum ve iletigsimi olumlu etkileyecegine ina-
nan kisilerden olusmaktadir. Katilimcilardan bir kismi (Sahin, Candan), angarya
olarak goriilen is ve islemlere iligkin tiriin ¢iktilarinin kalitesine ve verimliligine
iliskin, herkesin katilimi saglanmigsa, goniilliiliik esas ise, kisisel ve mesleki gelisi-
mi destekliyorsa, zihnen ve fiziken yormuyorsa sartlarini kogarak inanmaktadir-
lar. Bu temada katilimcilarin iriin ¢iktilarina iligkin goériislerinin aslinda biiyiik
oranda olumsuz oldugu sdylenebilir. Oyleyse ne yapilabilir? Céziim nedir? Bu
sorularin yanitini yine arastirmaya katilan 6gretmeler vermistir.
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Yonetici ve Ogretmen Goriislerine Gore “Coziim Onerileri” Temasi

Coziim Onerilerine iliskin temada “Yapilan isin bir karsili§i olmali; gérev
tanimlarina eklenmeli; calisanin goriisi alinmali/goniilliiliik esas olmali; herkes
kendi isini yapmali; personel alinmali/atanmali; fonksiyonel olmali” kodlarina
ulagilmstir (Tablo 5).

Tablo 5.
Coziim Onerileri Temast Kod ve Dogrudan Alintilar

Tema Kodlar Dogrudan Alintilardan Bazilari

Tugba: “...yapilan angaryalardaki verimlilik 6gretmene puan olarak
eklenirse, sonunda 6diil olursa, goniilliiliik olursa, belli bir iicret
karsilig1 olursa angarya olmaktan cikabilir...”

Asli: “...Her kurs ve seminer sonunda verilen belgeler 6gretmenleri
tatmin etmeli. Okulda ders dis1 egzersiz ¢alismalari yiiriitmelerinde
kullanabilmeli. Belge vermek, onurlandirmak.. Fakat adil bir sekilde
tabi ki de 6gretmenleri de memnun edecektir...”

Yapilan isin bir
karsilig1 olmali

Enver: “...Sonunda 6diil, puan, ticret olmali. O zaman angarya da
olmaz kalitesiz de.”

Candan: “Gorev tanimina giren igler artik tam olarak benim isim
Gorev tanimlarina  haline gelirse angarya olmaktan cikar...”

cklenmeli Tugba: “...Ogretmenin gérev tanimlarina eklenirse... angarya olmak-
tan cikabilir.”

Sahin: “...Ayrica goniilliiliik esasina goére yapilirsa ve 6gretmenlerin

ogretmen ve idarecilerin de gorisleri alinmali. “Ben yaptim oldu”
mantig birakilmali. Goniilliliik esas olmali...”

5 ___ onayve goriisii almirsa yapilan etkinlikler angarya olarak goriilme-
= Calisanin goriisi yebilir...”

] alinmali/
ie) goniilliiliik esas Enver: “...Projeler, kagit iizerinde kalmaktan kurtarilarak ihtiyaglara
g olmali yonelik ve gonitilliliik esash yiiriitiilebilir. Karar alma siireclerinde

N

:0

o

Sahin: “...Bir de herkes kendi isini yaparsa bu ig ve islemler angarya
olmaktan cikar... idare tarafindan yapilabilecek, yapilmasi gereken

isler 6gretmenlere yiikklenmemelidir.” (goriildiigi gibi 6gretmen an-
garya olarak gordiigi islerde bile karara katilmanin o igleri angarya
olmaktan ¢ikaracagini diisiinmektedir).

Kadir: “Dis flortir uygulamalarini saglik kuruluslar1 yapabilir. Bilsem
Herkes kendi igini S0V basvurulari zaten aile onayi istediginden aile tarafindan yapi-
labilir. Ortaokul sinavlarina da aile kendisi bagvurabilir bence. Vakif
ve kuruluslara yardim amaciyla diizenlenen kampanyalar1 goniillilik
esasina gore uygulanmali ya da okul dig1 uygulamalarla yapilmali.
Sinifta toplanan para 6gretmenle hic temasta dahi olmamali. Kisa-
cas1 benim adim, vakfin veya kurulusun sisteminde olmamali. Saglik
kurulusunun dosya ve evraklarini ben evimde, sinifimda, cantamda
tagimak istemiyorum. Her kurum kendi isini daha profesyonelce
yapmalr...”

yapmali
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Tablo 5.
Coziim Onerileri Temasi Kod ve Dogrudan Alintilart (Devami)

Okulda Angarya Is, Performans Niteligi ve Is Ciktilan

Tema

Kodlar

Dogrudan Alintilardan Bazilari

Coziim Onerileri

Personel
alinmali/
atanmali

Filiz: “Okulun tamirat, tadilat ve ariza iglerinin giderilmesi icin her
bolgede milli egitimin blinyesinde maagh bir usta olsa, okulun ihtiyacgla-
rint bu ustalar karsilasa hem biz angarya islerle ugrasmis olmayiz hem
de enerjimizi ve diisiincelerimizi yapacak oldugumuz diger 6nemli islere
yogunlastiririz...”

Sahin: “...Kermes tiirii faaliyetlerde bir planlama yapilarak gorev alacak
yardimci personelin temini yoluna gidilebilir...”

Seda: “Kurumlar kendi biinyelerinde bu tiir isleri yapacak elemanlar
calistirabilirler.”

Tugba: “Bazi isler i¢in okullarda ayr bir ¢alisan olmali, 6zel giivenlik ola-
bilir... Bakanlik tarafindan okullara memur tayin edilirse biiyiik bir kism1
hallolur diye diisiiniiyorum... Milli egitimin catist altinda ne kadar angarya
is varsa, karsiligini almak kosuluyla bu isleri yapacak kadrolarin galistiril-
masi saglikli bir ¢cdziim olur.”

Fonksiyonel
olmali

Asli: “En 6nemlisi uygulamaya doniik olmayan, hazir slaytlardan anlatilan
kurslar, seminerlere kimse cagrilmasin, ok yakisiksiz.. Sizin seviyenizde
bile olmayan kisilere sunum yaptirip kurum idarecilerini, 6gretmenleri
salona doldurmak da terkedilmesi gereken bir yaklasim. Yaptim, oldu,
mantig ile degil de gercekten 6gretmenin mesleki gelisimine katki saglar
nitelikte olmalidir.”

Kadir: “...Sekle degil icerige 6nem verilmeli. On tane angarya kurs, se-
miner yerine bir tane tam hazirlig1 yapilmis, konusunda uzman, hazirlikli,
fiziki ortamin olusturuldugu bir sekilde ¢calismalar yapilmal...”

Kemal: “Seminerler kaliteli ve zaman harcanarak yapilirsa ve gelen insan-
larsa yeni seyler 6grendigini hissederse ¢oziiliir...”

Sahin: “...Seminer ve kurslarin verimli, gelisimi destekleyici, ihtiyaca yone-
lik olmasi gerekir...”

Candan: “.. Kimi isler icrete tabi olsa dahi angarya gibi degerlendirilebili-
yor. Kisinin mesleki yeterlilik, kisisel degisim ve gelisimine uygun olarak is
ve yapacak kisi eslestirilirse daha uygun olabilir.”

Bu tema altinda katilimcilar, angarya olarak goriilen is ve islemlerin amacla-
ra uygun olarak ytriitiilmesi i¢in neler yapilabilecegine iligkin goriislerini belirt-
miglerdir. Bu tema altinda elde edilen bulgulara bakildiginda, katilimecilarin as-
linda egitim bilimleri literatiiriinde ¢ok da yabanci olmadigimiz kavramlara isaret
ettikleri gorilebilir. Bu kavramlardan ilki goniilliligiin esas olmasina, ¢aliganin
goriigliniin alinmasina yani karara katilmasina yonelik oneridir. Katilimcilarin
bir kismi, boyle bir durum gergeklestiginde bir karsiligi olmasa da angarya olan
is ve islemlerin kendileri icin angarya olmaktan cikabilecegini ifade etmislerdir.
Katilimeilarin ifade ettigi bir bagka kavram ise yapilan igin bir karsiliginin olmasi-
na iligkin goriislerdir. Egitim yonetimi literatiiriinde bu talep, “Orgiitsel amaclar-
la bireysel ihtiyaclarin” bir arada ele alinmasi seklinde sikg¢a dile getirilmektedir.
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Buradan anlagilan odur ki yapilan yiizlerce arastirma ve yazilan onlarca kitaptaki
bilimsel veriler, uygulamada kendine pek de yer bulamamaktadir. Katilimcilar,
angarya olarak goriilen is ve islemlerin amaclara uygun olarak yiiriitiilmesi igin
gorev tanimlarina eklenmesi geregine isaret etmislerdir. Boylece bu is ve islemler
ogretmen ve okul yoneticileri tarafindan “benim isim” olarak algilanacak ve yasal
giiciin de etkisiyle ve dogal olarak gorev tanimlarinda olmasi nedeniyle angarya
olarak algilanmayabilecektir. Ger¢i katilimcilar, fonksiyonel olmayan is ve islem-
leri de angarya kapsaminda degerlendirdikleri i¢in her konuda bdyle bir iddiada
bulunmak dogru olmayacaktir. Katilimcilarin bir bagka onerisi herkesin kendi
isini yapmasi gerektigi yoniindedir. Boyle bir goriig, angarya olan is ve iglemlerin
hem gorev tanimlarinda yer almayisindan hem de uzmanlik alanlarmin diginda
olusundan kaynaklanmaktadir. Bu goriisii destekleyecek Oneri, yine katilimei-
lardan gelmekte ve bu is ve islemler igin personel alimina gidilebilecegi vurgu-
lanmaktadir (Tablo5). Angarya olarak goriilen is ve iglemlerin amaglara uygun
olarak yiiriitiilmesine yonelik katilimci goriilerinden sonuncusu, okulda yiiriitii-
lecek tiim is ve iglemlerin fonksiyonel olmasi gerektigine dairdir. Bunun icinde
uygulamaya doniik olmayan islere son verilmesi, alanda uzman olmayan kisilerce
verilen seminerler kaldirilmasi talep edilmektedir. Ayrica sayica ¢ok fazla semi-
ner, konferans olmasi yerine nitelikli ve yararli olmasi ve mesleki gelisime katki
sagliyor olmasi da talepler arasindadir.

Sonuc Tartisma ve Oneriler

Arastirma sonuclarma gore iki 0nemli tespitin iizerinde durulmasi gerekir.
Bunlardan ilki, 6gretmenlerin ister karsilig1 olmayan zorla ¢alistirma olsun (an-
garya) ister karsiligi olan zorla ¢alisma olsun, angarya is ve islemlerin yiiriitiilme-
sine iliskin kendi goriiglerinin alinmasinin ve karara katilmalarinin bu ig ve islem-
ler i¢in harcanacak performansi ve elde edilecek ciktilar1 olumlu etkileyecegine
iliskin goriisleridir. Tkincisi, aslinda her iki halde de yani angarya is ve islemler ile
karsilig1 oldugu halde fonksiyonel olmayan is ve iglemlerin, 0gretmenleri rahatsiz
ettigi; ogretmen performansinin etkili kullanimini olumsuz etkiledigi ve is ¢iktila-
rinin kalitesini distirdagudiir.

Birinci alt problem baglanminda ve elde edilen bulgular 1siginda ulasian en
onemli sonucun, okullarda angarya is ve islemlerin oldukga fazla bulundugudur.
Angarya olarak goriilen is ve islemlerin basinda; servis araclarimin denetimi,
sinav bagvuru islemlerinin 6gretmenlere yaptirilmasi, vakif/kuruluglara yardim
toplamak zorunda birakilmak, mesai saatleri digindaki toplantilara, mesai saat-
lerinde kurslara, seminerlere ¢agrilmak gelmektedir. Bunun yaninda, aidat/para
toplamak, anket doldurmak, kermes diizenlemek, tiim verileri e-okula girmek,
projelere katilmak, nobet tutmak, toplam kalite yonetimi uygulamalarina katil-
mak, is saglhig giivenligi gorevlerini yerine getirmek, okul bakim-onarim islerini
yerine getirmek de angarya olarak goriilen is ve islemler arasindadir. Son olarak,
rehberlik servisinin sevk ettigi isleri yapmak zorunda olmak, kogluk uygulamasi,
inceleme sorusturma gorevini yiiriitmek, saglik hizmetlerine destek olmak ama-
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ciyla okullarda saglik kuruluglarinin dosyalarini tutmak ve saklamak, brang dist
isleri yapmak zorunda birakilmak ve BEP’li 6grencilerle ilgilenmek angarya ola-
rak goriilen is ve iglemler arasinda yer almaktadir.

Alanyazinda okulda angarya konusunu ele alan bir ¢alismanin olmamasina
ragmen, yapilan bazi aragtirmalarda ve sendikalarin goriislerinde angarya kavra-
mina yapilan atiflara rastlamak mimkiindiir. Sendikalarin bu konudaki goriisle-
rinden biri, okul miidiirlerinin muhakkiklik (inceleme sorusturma) gorevlerine
iliskindir. Og-Der (2017) bu gorevi, okul yoneticilerinin asli gérevlerini kisitlayic
bir durum olusturmasi, yapilan masraflarin okul yoneticisinin cebinden ¢ikmasi,
yolluk ve harcirahin olmamasi gibi nedenlerle angarya olarak degerlendirmekte-
dir. Sendikalar tarafindan angarya olarak degerlendirilen bir bagka konu ise nobet
konusudur. Nobet gorevi, Milli Egitim ile ilgili yasalarda tanimlanmis olmayip, c1-
karilan yonetmeliklere eklenen birer madde ile yonetici ve 0gretmenlere ¢ok faz-
la sorumluluk (ndbet gorevini yaparken ortaya c¢ikabilecek siddet iceren olaylar,
kazalar, olumsuzluklar) yiikleyen angarya gorevler arasinda goriilmektedir.
Ogretmenlerin cezai ve disiplin islemleriyle karsi karstya kalabildigi bir konuda,
haklarmin ve sorumluluklariin net olarak tanimlanmamasi basta ¢gretmenler
olmak tlizere tiim egitim isgOrenlerini ciddi bir baski altinda birakmaktadir. Yapi-
lan “nobet tutmama” eylemleri ve hukuken atilan adimlar sonucu “nébet ticreti”
ile ilgili sinirli da olsa bir diizenlemenin yapilmig olmasi nobet uygulamasinin an-
garya niteligini hala ortadan kaldirmamaktadir (Egitim-Sen, 2015b). Tiirk egitim
Sen sendikasi tarafindan, 6gle arasi nobet tutmama, haftada birden fazla nobet
gorevi verildiginde ilk nobetten sonraki nobeti tutmama, nobetci 6gretmenlere
yiiklenen tagimali egitimle ilgili angarya gorevleri yerine getirmeme eylem ka-
rar1 da okullardaki angarya uygulamalarina karsi atilan adimlardan bazilaridir
(Tiirk egitim sen, 2019). MEB tarafindan 6gretmenlerin TUIK anketorleri gibi
goriilerek, egitim-ogretim ile ilgili olmayan her bilgiyi e-okul sistemine girdirmek
istemesi de angarya olarak goriilen diger igler arasindadir (Egitim Sen Manavgat
subesi). Calismadan elde edilen sonuglar ile sendikalarin dile getirdigi konularin
bir kisminin Ortiistiigl goriilmektedir.

Alanyazinda yapilan farkli arastirmalarin bazi sonuglarinin angarya kav-
ramuyla iligkili oldugu goriilmektedir. Ornegin, destekleme ve yetistirme kurs-
larmin 6gretmen goziiyle incelendigi bir arastirmada (Canpolat ve Koger,
2017) ilge milli egitim miidiirligiiniin ve okul idaresinin, smnavlara 1-2 ay kala
ogrenci ve 6gretmenlere angarya gorevler verdigi dile getirilmistir. Ogrencilerin
toren hazirliklar1 kapsaminda derslerden alindigy; tiyatro, dans gibi faaliyetler
yiziinden hem derslerden geri kaldigi hem de kurslara katilabilseler de yorgun
olduklar: ifade edilmistir. Burada angarya olarak goriilen faaliyetin, hem bir
karsiligimin olmadigint hem de 6gretmen ve 6grenci performansinit ve verimli-
ligini olumsuz etkileyen bir uygulama oldugunu sdylemek mumkiindiir. Egitim
Ogretim faaliyetlerinin 6nemli bir boliimiinii olusturan belirli glin ve haftalarin
Ogrencinin toplumsallagsmasinda, milli-manevi degerleri tanimasinda, 6gretim
amaclarmin gerceklestirilmesinde ve 6gretmene yardimci olmada onemli bir
yeri vardir. Bu faaliyetlerin geregi gibi kutlanmasi oldukca onemlidir. Burada
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en bilyiik gérev 0gretmenlere diismektedir. Okullarda bu faaliyetlerin bir angar-
ya olarak goriilmemesi gerekir. Fakat uygulamadan kaynaklanan bazi nedenler
(fazla sayida kutlanmasi, etkinliklerin 6grencilerinin katilimlar ile hazirlanma-
masl, hayatilik ilkesinin goz ard: edilmesi, 6grencinin seviyesine uygun etkinlik-
lerin diizenlenmemesi) 6grenciler tarafindan da bu faaliyetlere gereken dnemin
verilmemesiyle sonuclanmaktadir (Giirdal, Simsek ve Uredi, 1998). Bir baska
arastirmada (Sahin, 2006) 6gretmenlerin hizmet igi egitim almaya istekli olma-
diklar, ¢linkii ders saatleri disinda bu egitimlere ¢agrilmalari ve bu ¢aligma igin
herhangi bir iicret 6denmemesi, yiikk ve angarya olarak goriilmesine neden ol-
maktadir. Aslinda 6gretmenler hizmet ici egitimin Onemini ve geregini kabullen-
mektedir fakat hizmet i¢i egitimin uygun zaman ve kosullarda diizenlenmemesi
ve uzman olmayan kigilerce bu egitimin verilmesi gibi nedenler bu faaliyetlerin
angarya olarak goriilmesine neden olmaktadir. Dikkati ceken bir bagka nokta ise
hizmet i¢i egitim faaliyetleri igin bir {icret 6denmemesi bu faaliyetlerin angar-
ya olarak algilanmasinin bir bagka nedenidir. Egitim sistemimiz i¢inde dnemli
bir diger sorun da stajyer dgretmenlerin okulda yetistirilmesi konusudur. Ozen
(2017) yaptig1 arastirmada, rehber Ogretmenlerin stajyer 6gretmen sorumlu-
luklarin1 almaktan kacinmakta olduklarini, stajyerlerle ilgilenmeyi angarya
bir gorev olarak algiladiklarini; hatta bazen Ogretmenlerin stajyerleri oteleyi-
ci veya yok sayic1 davraniglar igine girdiklerini tespit etmistir. Ogrenci koglugu
uygulamalar1 6nemli fonksiyonlar: yerine getiren bir uygulamadir. Cam-Tosun
ve Bayram’in (2017) yaptig1 caligmaya gore 6gretmenler, 6grenci koglugunu ya-
rarl bulmakta ve 6grenciyi biitiin yonleriyle (akademik, motivasyon, sosyal) ge-
listirecegine inanmakta ve her kademede uygulanabilir bulmaktadirlar. Bunun-
la birlikte 6gretmenlere is yiikii ¢cikarmasi ve 6gretmenler icin bu uygulamanin
angarya gibi goriilmesi nedeniyle 6grenci koglugunun yeterince etkili olmadig:
diistiniilmektedir. Bunun en 6nemli nedeni olarak, 6grenci koglugu ile ilgili bir
egitimin verilmemesi, 6gretmenlerin takip edecekleri bir yonergenin olmamasi
ve alt yapt olanaklarmin eksikligi ileri siiriilmektedir. Goriildiigii gibi kogluk
uygulamalarinin angarya olarak algilanmasinda iicret 6denmemesi degil de
diger yapisal sorunlarin etkili oldugu goriilmektedir. Sonug olarak bu algi, bu
faaliyetlere sarf edilecek performansi ve bu faaliyetlerden almmacak verimliligi
olumsuz etkileyebilecektir. Tagdemir, Tagdemir, Keskinkili¢, Kdksal ve Sahin’in
(2017) ilkokul 6gretmenlerinin kaynastirma 6grencilerine yaklagimlarini incele-
digi ¢alismada, siif 6gretmenlerinin kaynastirma 6grencilerine karsi, 0grenciyi
kabul etmeme, yok sayma, diger 6grenciler i¢gin tehlike olarak gorme, ders dist
bos seylerle oyalama ve smifta angarya/yiik olarak gérme gibi olumsuz davranig
ve uygulamalar icine girdikleri tespit edilmistir. Yonetici ve 0gretmenlerin bilgi-
sayar 6gretmenlerinden beklentilerinin incelendigi bir aragtirmada (Seferoglu ve
Akbiyik, 2009) ise, bilgisayar 6gretmenlerinin kendilerinin sadece 6gretmenlik
gorevlerinin bulundugu algisi iginde olduklar1 goriilmiigtiir. Bu algi nedeniyle,
bilgisayarla ilgili sorunlarin ¢dziimiinde kendilerinden yardim istenmesini yadir-
gamakta, kendilerinin 6gretmenden ¢ok teknik eleman seklinde algilanmasindan
rahatsizlik duymaktadirlar. Bilgisayar 6gretmenleri, asli iglerini bu tiir angarya
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islerden dolayr yapamadiklarini, bu beklentilerle iletisime gecilmesi sonucu
giin sonunda angaryalar diginda bir seyler yapamamig olmanin verdigi olumsuz
duygular i¢inde, giidiilenmelerini kaybettiklerini ifade etmislerdir. Gorildigi
gibi yapilmas: istenen ve bilgisayar 0gretmenleri tarafindan angarya olarak
goriilen igler, kendilerine ait iglere harcayacaklar1 performans ve verimliligi
olumsuz etkilemektedir. Ayrica angarya olarak algilanmaya neden olan bu iglerin
gorev tanimlar1 kapsaminda olup olmadigina iligkin yOnetici ve 0gretmenlerin
bilgi eksikligi icinde olduklar1 da soylenebilir. Arli, Olmez Ceylan ve Akduman
Yetim’in (2012) “Ilkégretim Okullarinda Okul Yéneticilerinin Orgiitsel Atalete
Iliskin Goriigleri”nin arastirildig1 calismada, orgiitsel atalet gosterilen konular-
dan olan biirokrasi konusunda, Ogretmenler arasinda dersimi anlatayim ¢ikayim
anlayigmin yaygin oldugu, istatistik, veri hazirlama ve evrak isleri ile ugrasmanin
angarya olarak goriilebildigi tespit edilmistir. Angarya is ve islemlerin yaptiriliyor
olmasia 6zel okullar agisindan bakildiginda daha olumsuz tablolarla karsilas-
mak mimkiindiir. Calisma kosullarinin zorlugu, 6gretmenlere yiiklenen islerin
disinda cok sayida angaryanin olmasi ve 6gretmenlerin eve bir diinya ig gotiir-
mek zorunda kalmalar1 6zel okullarin angarya ile miicadele ettigi alanlar olarak
goriilebilir (Kandemir, 2015). Okullarda stratejik plan hazirlanmasi siirecinde
kargilagilan sorunlardan biri de planin hazirlanmasina yeterli katilimin saglana-
mamasidir. Bunun nedeni, 6gretmenlerin stratejik planlama siirecini “angarya,
gereksiz bir ugras” olarak gérmeleri ve goniillii katilm gostermek istememe-
leridir (Arslan ve Kiiciiker, 2016). Cayir Necanl’'nin (2017) yaptig1 arastirma-
da, angaryanin bir mobbing araci olarak kullanildig1 6gretmenlerin mobbinge,
hoslanilmayan kisilere angarya diye tabir edilecek gereksiz islerin verilmesi ve
i sartlarinin zorlastirilmasi yoluyla maruz kaldiklari; bu durumun okul iklimine
zarar verdigi, bireysel ve kurumsal sorunlarin yaganmasina neden oldugu tespit-
leri yapilmustir. Sonug olarak okulda cok sayida angarya gorevler bulunmakta,
O0gretmen ve yOneticiler angarya is ve iglemlerin yiiriitiiciisii olmaktan rahatsizlik
duymaktadirlar.

Ikinci alt problem baglaminda ve elde edilen bulgular siginda ulasilan en
onemli sonucun, okullarda angarya ig ve islemlerin, ¢alisanlarin performansinin
etkili kullanimin1 olumsuz etkiledigidir. Ik olarak katilimeilardan bir kisminmn,
angarya is ve islemleri ciddiye almadiklari, bu is ve iglemleri onemsemeyerek ve
istemeyerek yaptiklari, performanslarimi etkili kullanmadiklar1 sonucuna ulagil-
mustir. Tkinci olarak bir kisim katilimcinin ise angarya olarak gordiikleri bu is ve
islemleri ciddiye aldiklari, en iyisini yapmaya calistiklari ve performanslarini etki-
li kullandiklar1 sonucuna ulagilmustir. Ugiincii olarak, bazi katilimeilarin goriisle-
ri cergevesinde, angarya olan bu is ve iglemlerin, kisisel yap1 geregi 6nemsendigi,
sorumluluk sahibi olma ve kendine yakigani yapma duygusuyla hareket edildigi
icin performansin etkili kullanildig1 goriilmiistiir. Dordiincii olarak, 6gretmenle-
rin angarya olan bu ig ve iglemleri okul idaresinin zorlamasiyla, zoraki yaptiklari
anlagilmistir. Besinci olarak, bazi katilimcilarin isin hassasiyetine/onemine gore
davrandiklari, olaya insan unsurunun olmasi nedeniyle hassas yaklastiklar1 an-
lagiimistir. Bazi katiimcilarin angarya olarak goriilen is ve islemlere iligkin per-
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formansin etkililigi konusunda durumsal yaklastiklar: yani hesap verilebilirligine
gore hareket ettikleri anlagilmistir. Son olarak, okul kiiltiiriine uyum ve iletisimi
olumlu etkileyecegine olan inan¢ nedeniyle katilimcilarin performanslarini etkili
kullanmaya calistiklar1 anlagilmigtir. Kisaca, katilimcilarin bir kismi performansi-
ni1 etkili kullanmamakta, bir kismi zoraki kullanmakta, bir kismi kisisel yapi gere-
gi isi sahiplenmekte, bir kismu 6rgiit iklimini ve kiiltiiriinii 5nemsemekte ve diger
bir kismi da ya insan unsuruna deger vermesinden ya da kendini saglama alma
algisindan yola ¢ikmaktadir. Angarya ig ve islemlerin, 6gretmenlerin rol, sorum-
luluklarinin ve uzmanliklarinin diginda olmast ve ek is yiikii olusturmasi nede-
niyle performansin ¢ok da etkili kullanilmadig1 anlagilmaktadir. Uysal, Akbulut
ve Ertan (2015) yaptiklart ¢alisma sonunda, muhasebe meslek mensuplarinin
algiladigy asir1 ig ylikiindeki bir birimlik degisimin, negatif calisma psikolojisini
%100’den fazla etkiledigini, bunun sonucunda ortaya cikan stres ve titkenmis-
lik sendromlarinin da isgdren performansini 6nemli dlciide diigiirdiiglinii tespit
etmislerdir. Uzmanlik alam1 kapsamindaki arti is yiikii, bu kadar olumsuz sonug-
lar1 dogurabiliyorsa; okul iggdrenlerine rol, sorumluluk ve uzmanlik alanlar di-
sinda yiiklenen angarya gorevlerin nasil sonuglar dogurabildigi, izerinde durul-
masi gereken bir konudur. Ogretmenlerin is yiikii dagilimindaki diizensizlikler
ve Ogretmene yiiklenen farkl roller sonucu ortaya ¢ikan angaryalar strese sebep
olabilmekte, bu da 6gretmenlerin performanslarina olumsuz yonde etkilemek-
tedir (Toker Gékge ve Ozen, 2019). Kurum kiiltiiriiyle uyumlu bir érgiit iklimi,
calisanlarin her tiirli is aktivitesini ve genel performansini arttirmada olumlu bir
fonksiyona sahiptir (Tuna, 2014). Bu nedenledir ki katilimcilardan bir kismi okul
kiiltiirtine uyum saglamak gereginden hareketle angarya is ve iglemlerin yapilma-
sinda olumsuz tavir takinmamaktadirlar.

Uciincii alt problem baglaminda ve elde edilen bulgular isiginda ulasilan en
onemli sonucun, is ciktilarinin kalitesinin olumsuz etkilendigidir. Elde edilen ilk
sonug, angarya is ve islemlerin is ¢iktilarini olumsuz etkiledigi, yiirtitillen faaliyet-
lerin faydali olmadigi, verimliligin artmadigi, amaglara ulagilamadig ve is cikti-
larmin kalitesinin olumsuz etkilendigi yoniindedir. Ikinci 6nemli sonug, isleyisin
aksamadigl, amaclara ulasildigi, verimlilik ve is kalitesinin yiiksek oldugudur.
Elde edilen son sonug ise kosullu ve durumsal yaklagimdir. Buna gore, herkesin
katilimi saglanmigsa, goniilliliik esas ise kisisel ve mesleki gelisimi destekliyorsa
ve zihnen ve fiziken yormuyorsa angarya olarak goriilen bu is ve islemlere ilig-
kin is ciktilarinin olumsuz etkilenmedigidir. Ogrencilerin akademik performans
acisindan egitim hedeflerine ulagsma derecesi, 6gretmenlerin 6gretim gorevlerini
ne kadar iyi yerine getirdigine baghdir. Orta diizeyde egitsel is ylikii olan
Ogretmenlerin, agir is yiikli olan 6gretmenlerden daha etkili ve verimli olduklari
soylenebilir (Ayeni & Amanekwe, 2018). Kisaca, is yiikii, 6gretmenlerin isleri-
ni yaparken onlari kisitlayan ve is verimliligini olumsuz etkileyen (Halis, 2010)
nedenlerden biridir. Midiirlerin, genellikle rollerinden olmayan faaliyetler (te-
mizlik, sihhi tesisat agaci denetimleri ve sorun giderme teknolojisi sorunlari gibi)
icin zaman harcamalary, is yiiklerini arttir ve artan is yliklerinin de egitim liderleri
olarak temel sorumluluklarini yerine getirmelerini engeller (Deloitte, 2017). Bu
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baglamda, yalnizca angarya is ve iglemlerin c¢iktisinin olumsuzlugundan degil,
ayn1 zamanda bu is ve iglemlerin diger Orgiitsel degiskenlere iligkin is ¢iktilarini
da olumsuz etkilemesinden s6z etmek miimkiindiir. Katihmcilarin angarya is ve
islemlerin hayata gegirilmeden 6nce goriislerinin alinmasi yontindeki talepleri ve
karara katilma beklentileri dikkate alinmasi gereken dnemli bir durumdur. Ciin-
kii karara katilmanin verimi yani iirtin ¢iktilarinin kalitesini olumlu etkiledigini
destekleyen ¢ok sayida aragtirma vardir. Burada dikkat edilmesi gereken, her
Ogretmenin karara katilim yoluyla her angarya is ve islemin altina imza atacagi-
n1 diisiinmemek gerektigidir. Yine de karara katilma eylemini dogru ve uygun
bulan, deger ve beklentilerine cevap veren katilimcilarin veriminin artacagi yani
is ¢iktilarinin kalitesinin artacagi bilinmesi gereken bir gergektir (Bursalioglu,
2000).

Dordiincii alt problem baglaminda ve elde edilen bulgular 15181nda ulagilan en
onemli sonucun, performansin etkili kullanimini saglayacak olan/is ¢iktilarinin ka-
litesini arttiracak olan ¢dzlimiin, yonetim literatiiriinde ¢cokg¢a vurgulanan, karara
katilma, gonilliliigh esas alma ve bireysel amaclarla orgiitsel amaglarin birlik-
te ele alinmasi gerektigine iligskin vurgulardan gectigidir. Karar verme siirecine
katilimin, ¢calisanlarin iiretkenligini arttirdigit Harwood arastirmalarinda ve daha
sonra isletme ve egitim Orgiitlerinde yapilan ¢aligmalarla kanitlanmistir (Hoy ve
Miskel, 2012). Ciinkii karara katilanlarin, alinan kararin uygulanmasinda daha
icten bir caba gostermeleri ve daha olumlu bir egilim i¢cinde olmalar1 beklenir
(Aydin, 2010). Bununla ilgili olarak, calisanin “gériisii alinmali/géniilliilik esas
olmali” ifadeleri, okul isgorenlerinin karara katilimlarinin is ciktilari iizerinde
olumlu etkisinin olacagini gostermektedir. Katilimcilarin ¢6ziim Onerilerinden
digerleri herkesin kendi isini yapmasi gerektigi; personel alimina gidilmesi gerek-
tigi; fonksiyonel olmasi gerektigi, yapilan isin bir kargiliginin olmasi gerektigi ve
gorev tanimlaria eklenmesi gerektigi yoniinde olmustur. Son olarak 6gretmen-
lerin is yiikiiniin etkili bir sekilde yonetilmesi gereklidir, ¢linkii 6gretmenler her
seyden Once duygulari olan ve fazla calistirildiginda stresli, depresif ve sikintili
olan insanlardir (Ayeni & Amanekwe, 2018). Bu duygudurumlarin performans
ve is ¢iktilariin kalitesini etkileyecegi alanyazin 1s1§inda yukarida ifade edilmis-
tir. Isgorenlerin yaptiklari isleri onemli gormeleri ve ortaya koyduklari kaliteli
iriinler sonucunda maddi ve manevi olarak geri dontsle karsilasacaklarini
bilmeleri, islerini daha fazla isteyerek yapmalarina yol acacaktir. Bu nedenle,
liderlerin bu durumu dikkate alarak hareket etmesi dnemlidir (Uludag, 2016).

Arastirma sonuclar1 kapsaminda okulda angarya olarak gorilen is ve islem-
lerin ele alinmasi ve yeni diizenlemeler yapilmasi gerektigi anlasiimaktadir. Bu
konuda, bakanlik diizeyinde atilacak adimlarin net, agik, yoruma acik olmayacak
sekilde yapilmasi, daha alt birimlerde yasanacak ikilemleri ve uygulamalari etki-
leyecektir. Oncelikle 6gretmenlerin rol, gorev ve sorumluluklarindaki belirsizligi
ortadan kaldirmak icin gorev tanimlar1 acik ve net sekilde yapilmali; onlardan
beklenen davraniglarin neler oldugu, 6gretmenlere hem aday 6gretmenlik hem
de hazirlayic egitim siireglerinde ayrintili sekilde ogretilmelidir. Genelde yone-
tim bilimlerine 6zelde de egitim bilimlerine iliskin yapilan calismalara bakildigin-
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da, paydaslarin/is gérenlerin karara katilimina iliskin onlarca kitap ve makaleye
rastlamak miimkiindiir. Yapilan arastirmada, 6gretmen ve yonetici goriislerine
gore, angarya da olsa bu ig ve iglemlere iligkin goriislerinin alinmasinin, bu karar-
larin alinmasinda s6z sahibi olmalarinin, durumu daha tahammiil edilebilir kila-
cag1 anlagilmistir. Aday 6gretmenlik siirecinden baglayarak hazirlayici ve hizme-
tigi egitim ¢aligmalarinda 6gretmenlerin gorev tanimlar1 6gretmenlere net olarak
iletilmeli, angarya ig ve iglemlerin talep edilmesi durumunda ise takinacaklari
tavir netlestirilmelidir. Ayrica alanlar1 digindaki is ve islemlere yonlendirilen Bi-
lisim Teknolojileri ve Psikolojik Danisma ve Rehberlik gibi brang 6gretmenle-
rinin (eger goze batan bir mesai bosluklari varsa bile) kendi alanlarma yonelik
islere yonlendirilmesi saglanmalidir. Ogretmen ve okul yéneticileri vakif ve bazi
kuruluglara yardim toplamak zorunda birakilmamali, bu tiir faaliyetler mutlaka
yiiriitiilecekse bagka resmi kanallar kullanilmalidir. Ogretmen ve yéneticilere,
mesai saatinde ve mesai saati disinda kurs, seminer/konferans diizenlenmemeli,
eger diizenlenecekse planlamasi 6nceden yapilip 6gretmenlere duyurulmali ve
iicretinin 6denecegi belirtilmelidir. Ogretmenlerin okul ici informal iletigim
kanallar1 kullanilarak aidat/para toplamak zorunda birakilmasimnin Oniine
gegecek kararlar hayata gecirilmelidir. Para toplamanin, 6gretmen ve yonetici
icin bir angarya olmanin Gtesinde veli ve dgrenci goziinde saygimligin ve itiba-
rin zedelenmesi anlamina geldigi unutulmamaldir. Tiirkiye’de diyanet kurumu-
na baglh kuruluslarin yardim kampanyalar: bir derece anlagilir olsa da devletin
en onemli kurumlarindan biri olan milli egitime bagh okullarin yardimlardan
medet umar zorunda birakilmasi anlagilir degildir. Harcamalarin dncelige gore
diizenlenmesi ya da israfin 6nlenmesi bile okullara aktarilacak kaynaklarin iyi-
lestirilmesine katk: saglayabilir. Fonksiyonel olmayan, iist birimlere sirin goriin-
mek i¢in yapildigini diisiindiiren projelere son verilmeli, mutlaka yapilmasi ge-
reken yararl projeler icin dgretmen goriisii alinmali ve 0diil ve ticret verilerek
onem arz eden bu faaliyetler angarya olmaktan ¢ikartilmalidir. Ogretmenlerin,
“saglik hizmetlerinin yardimci personeli degiliz” algilar ve diisiincelerini hakli
¢ikaracak uygulamalardan vazgecilmeli, bu faaliyetlere iliskin evrak ve formlarin
diizenlenme ve saklanmasi gorevi 0gretmenler iizerinden alinmali, uzmanlarina
verilmelidir. Yine inceleme ve sorusturma gorevi gibi ayri bir yetkinlik ve rolii
gerektiren gorevler okul yoneticilerine verilmemeli, yonetici personel ¢atismasina
neden olabilecek bu uygulamadan vazgegilmelidir. Kermes diizenlemek, okullar
adina giizel etkinlikler olabilir. Bununla birlikte kermeslerde 6grencilerden bek-
lenen destegi her 6grenci ayni kolaylik ve rahatlikla karsilayamadig gibi, 6gret-
men i¢in de zaman alic1 ve ekstra is yikil ¢ikarici bir durumdur. Bazen birkag
giinii alan bu faaliyetler, 6gretmenin enerjisini ikiye bolmekte okul ve smif di-
siplinini de olumsuz etkilemektedir. Ogretmenler bu tiir uygulamalarin diginda
tutulmali, tamamen okul aile birliginin faaliyetleri arasinda yiiriitiilmelidir. Cok
sayida aragtirmacinin ve zaman zaman Milli Egitim Tegkilatinin anketlerini dol-
durmak, hic karsiligi olmadig: halde teneffiislerini bu is i¢in ayirmak 6gretmen-
leri hakli ¢ikarabilecek uygulamalardir. Ozellikle belli dénemlerde sayilari artan
anketorlerin, sayfalar dolusu doldurulmasini istedigi dl¢eklerin 6gretmenler i¢in
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hicbir cazibesi olmadig: gibi, bazi okullardan eli bombog donen anketdrler ve
aragtirmacilar i¢in de mahcubiyet verici oldugu unutulmamalidir. Oyleyse bakan-
ligin bu konuda tegvik edici bir ¢calisma baglatmasinin geregi ortadadir. Okul yo-
neticilerinin bakim onarim igleriyle belirli bir diizeye kadar ilgilenmeleri makul
goriilebilir. Fakat “artik usandik, biri bitiyor digeri baghyor” dedirtecek kadar
yogun olan islerin, okul yoneticilerine yiik olusturmasinin etkileri ve sonuglari
tizerinde durulmas: gerekmektedir. Bu konuda yine bir mekanizma kurularak
onlem alabilir. Katilimcilardan Tugba, ...” karsiligin1 almak kosuluyla bu is-
leri yapacak kadrolarin calistirilmasi saglikli bir ¢6ziim olur...” goriisii dikkate
alinabilir. 1l ya da ilce bazinda bu isleri yapan kadrolu uzmanlar ¢alistirilabilir.
Nobet gorevi, sorumlulugu agir olan bir gorevdir. Haftada bir giine kadar tutu-
lan nobetin iicretinin 6denmesi memnuniyet verici olmakla birlikte, birden fazla
giin nobet tutmanin bir karsiligi bulunmamaktadir. Okul bahcesinde ayni anda
birden fazla noktada bulunamayacak olan bir 6gretmenin gdziinden kacan bir
olumsuzlukla sorumlu tutulmasi, sorusturulmasi ve hatta ceza almasi kolay anla-
stlir bir durum da degildir. Okul bahgesinin ve okul bina i¢inin teneffiislerde de-
netlenmesi, gézlemlenmesi geregi ve birden fazla giin nébet tutmanin 6gretmen
tizerindeki yorucu etkisi goz ontine alinarak bakanligin bu konuda kalic1 ¢6ziim-
ler tiretmesi gerekmektedir. BEP’li 6grenciler ve dgrenci kogluk uygulamalarim
0zendirmek amaciyla, 6gretmenlerden bu faaliyetleri yiiriiten ve basarili olanlari
tcretlendirilmeli ve ddiillendirilmelidir. Okul yOneticilerine, ig saglhig: giivenli-
gi kapsaminda yiiklenen gdrevler bu gorevlerin yerine getirilmesini gerektiren
egitim ve becerileri gerektirmektedir. Boyle bir egitimi almamig yoneticilere bu
kadar 6nemli olan gdrev ve sorumluluklarin devredilmesi, ortaya ¢ikacak olan
olumsuz sonuglardan ise okul yoneticilerinin sorumlu tutulmasi son derece yanlig
uygulamalardir. Bu konunun bakanlik diizeyinde ¢6ziilmesi gerekmektedir. Son
olarak bir okul yOneticisi, “yapilan iglerin angarya olmasinin verdigi stkintidan
daha biiyiik olan sikintinin, st birimlerce taktir edilmemek, deger gormemek
hatta azar isitmek” oldugunu ifade etmistir. Buradan anlasilan, bu calisanin isin
maddi karsiligini ikinci planda tuttugu halde manevi kargiligimi bile alamadig-
dir. Ogretmen maddi karsihigi olmadigi halde manevi kargiligina bile razidir. Bu
durumun, egitim sistemimiz acisindan ¢ok daha olumsuz sonuglarinin olabilece-
gi iizerinde tartisilmalidir. Bu arastirma nitel desende tasarlanmig bir aragtirma
olup secilen 6rneklem ile sinirlidir. Boyle bir calisma, daha genis 0rneklemlerde
ele alinabilir. Universite akademik ve idari kadrolarinin angarya is ve islemler
hakkindaki diislinceleri arastirilabilir. Bu konuda derinlemesine yapilmig aras-
tirmalarin 1s181inda bir 6lgek gelistirmek miimkiin olabilir. Ayrica angarya i§ ve
islemlerin, 6gretmenin/okul yoneticisinin motivasyonu, bagliligi, uyumu vb. de-
giskenlerle iligkisini ele alan caligmalar yapilabilir.
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