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ABSTRACT

When children are not engaged in musical experiences, their full potential may not be
realized. To explore this further, we conducted qualitative research to examine how
preschool teachers perceive musical activities in teaching and learning. Our approach
was phenomenological, which means we believe that individuals' perceptions offer
evidence that the world is not as it is thought but as it is experienced. Twenty-eight
preschool teachers participated in our study, and we collected data through semi-
structured interviews. Our findings can be grouped into five themes and twenty-five
categories: (1) proficiency in music activities, (2) materials utilized in music activities,
(3) studies within the scope of music activities, (4) the status of music activity
application, and (5) enhancing the quality of music actvities. Most participants
acknowledged feeling inadequate in music activities, which they attributed to their
lack of proper education. They reported using percussion instruments and rhythm
studies the most. While implementing music activities, many participants found them
interesting for children but also expressed a need for more material support to make
the activities more efficient and of higher quality overall.
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Introduction

Classical philosophers such as Aristotle, Pythagoras, and Plato have recognized music as a vital
education component for centuries. Education researchers, curriculum designers, and policymakers
worldwide agree that music should be taught to children from their earliest stages of development
(Bautista et al., 2022; Putkinen et al.,, 2015). Music education is essential to child development,
promoting self-growth, positive attitudes, and a range of skills in every child. Music education is
uniquely appealing in early childhood (Hodijah & Kurniawati, 2021; Rodriguez & Alvarez, 2017).

Early childhood music education encompasses clapping, playing a simple musical instrument,
singing, exploring sound effects, improvising, and dancing (Bautista et al., 2022; Rodriguez &
Alvarez, 2017). As an example, children playing a musical instrument involves not only the use of
fingers but also other limbs. This activity enhances fine motor skills, while dancing helps to improve
gross motor skills and other motor sensors, such as eyes and hands. Consequently, children acquire
coordination, harmonize their movements, and understand how their bodies work (Hodijah &
Kurniawati, 2021). Music engagement has several benefits, including improved motivation, self-
confidence, problem-solving, decision-making abilities, autonomy, and personal and cultural
awareness (Bautista et al., 2022). Music can also significantly impact children's psychological growth
and development, inspiring their personality and temperament (Lee & Chao, 2023). In short, music
interventions during early childhood have proven to be effective in developing cognitive, social,
emotional, behavioral, and motor skills in children (Williams et al., 2015). Research conducted by
the National Music Education Association highlights the importance of music in providing a
comprehensive education for children (Aleman et al., 2017). Music plays a crucial role in early
childhood education, aiding in the development of various learning domains, including
mathematics (Geoghegan & Mitchelmore, 1996), literacy (Moritz et al., 2013), vocabulary and
executive functions (Moreno et al.,, 2011), visuospatial intelligence (Rauscher & Hinton, 2011;
Williams et al., 2015), and self-regulation (Winsler et al., 2011).

Music education aims to cultivate a positive attitude towards music and establish a comprehensive
music culture among children (Yilmaz Bolat, 2017). This is achieved by enhancing their musical
perception and providing them with proficient guidance to explore and comprehend musical
concepts. In addition, children must acquire the ability to create musical ideas with the aid of their
teachers, as it is an integral aspect of their musical journey (Flores, 2018). According to Driessen
(2022), children often learn better in collaboration with others and with the guidance of teachers.
Teachers can provide structured musical activities and spontaneous, open-ended free play
opportunities.

Participation is crucial for children in music events, especially when the event is tailored to their
needs (Bainger, 2010). According to Blair (2009), teachers can organize and create musical
experiences but should allow children to lead some activities. Blair emphasizes the importance of
the teacher’s role in facilitating the activity and shifting the focus from their actions to the children's
participation.

A successful music education should engage and include all children and focus on developing their
musical sensitivity. Wright (2003) suggests that teachers should play an active but non-intrusive role
in the musical learning of children, acting as a "guide, source, and stimulator of creative thinking"
[as cited in Bainger, 2010]. According to Torff and Gardner (1999), there are two layers to the musical
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experience. The first layer, known as 'knowing within', is accessible to anyone who understands
music and can be enhanced through exposure. The second layer, "knowing about", requires a more
direct experience through active music-making and play, which leads to exploration and
comprehension. Teachers must distinguish between these two layers of musical experience, as it
affects their interaction with children musically (Bainger, 2010). While “knowing about” is a more
teacher-centred approach, "knowing within" meets the children's need to explore and develop their
ideas. Therefore, it is a more child-centred approach to practice (Torff & Gardner, 1999). The role of
the teacher is to offer children a music-filled environment, sufficient time, chances, and stimuli to
explore and create an opportunity for experiencing this duality of music. While musical experiences
occur in the present, they leave a lasting impression on our minds and bodies. The experiences and
knowledge gained through music are closely linked to our consciousness. For this reason, the teacher
is viewed as a "nurturer of consciousness" who helps children discover themselves through music
(Reimer, 2004).

In this respect, instructors improve their proficiency in this area in promotion to their familiarity
with music, their familiarity with music technology as it relates to educational needs, their ability to
put their ideas into action, and the characteristics of the students in their classes. When a teacher
gains competence, he or she becomes proficient at identifying students' musical abilities, acoustic
comfort zones, and enthusiasm for making and appreciating music. Educators will have an easier
time with musical sensitivity in children if they have already gained experience working with
students with these characteristics (Sen, 2016).

Early identification and nurturing of musically gifted children can profoundly impact their future
success. It is essential, therefore, for educators to introduce children to music at a young age (Yilmaz
Bolat, 2017). Teachers are strongly urged to incorporate daily musical activities into the modern early
childhood education curriculum (Barrett et al., 2022). The ultimate purpose of music education is to
allow children to express their emotions and unleash their creativity, which is why it is incorporated
into many different curricular frameworks. As a result, it helps children grow in all areas (Bautista
etal, 2022).

However, the decision indicated in the curriculum frameworks is rarely reflected in the music
education practices in early childhood education settings in both Western and non-Western
countries (Bautista et al., 2022). While many children's initial exposures to music occur at home, the
preschool teacher typically introduces formal music activities. Preschool educators are urged to
incorporate musical activities into their regular lesson plans so that children can have exposure to a
wide range of content at a young age (Rajan, 2017). In this respect, teachers' musical sensibilities are
crucial to implementing early childhood education. Teachers should be given sufficient training or
resources to teach students effectively (Hodijah & Kurniawati, 2021). Children may benefit from
more musical experiences if their teachers' attitudes towards such activities are publicised. From this
vantage point, it seems to learn how preschool instructors feel about using music in the classroom
and to have those teachers share their thoughts and offer solutions to any issues they may have
encountered. Thus, the pivotal question is, "What are preschool instructors' perceptions of musical
activities?" This research also explored complementary issues such as the competency of teachers in
delivering music activities, the educational resources utilized in music lessons, the content of these
activities, the challenges teachers face in delivering them, and the necessary support they require to
improve their skills in music lessons.
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Method

Research Model

This study sought to investigate the perspectives of preschool teachers regarding musical activities.
In order to provide an overview of the situation and pedagogical dynamics, a qualitative rather than
a quantitative approach was chosen for this purpose. Qualitative research investigates how
individuals interpret or perceive social phenomena. Qualitative researchers investigate social
phenomena in their natural environments and attempt to illuminate phenomena that might
otherwise go unnoticed (Biasutti et al., 2022; Matthews et al., 2016). This study is informed by
phenomenology, which focuses on the general interpretation of a few individuals’ experiences.
Phenomenology’s primary objective is to define the purpose of individual experience and reduce it
to its essence. This circumstance refers to what and how individuals experience it (Robison, 2017).
A phenomenological approach also implies that perceptions provide evidence that the world is
experienced as it is and not as it should be. From this perspective, comprehending a group's daily
lives requires understanding how they perceive and respond to experience objects. Moreover, the
reality of anything is not "outside" in an objective or independent sense; instead, it is inextricably
linked to one's consciousness (Matthews et al., 2016). Through interviews, this study investigated
teachers' perceptions of music activities (music awareness and what it means to them as a teaching-
learning strategy).

Sampling

To ensure rich and insightful data on our research questions, we utilized the purposive sampling
method, which involves collecting in-depth information about a specific person, event, or situation
(Alshawish et al., 2020; Yilmaz Bolat, 2017). For this study, we selected 28 preschool teachers from
kindergartens across Turkey, representing all regions. We determined the sample size based on the
saturation theory, meaning we stopped sampling when we had a comprehensive understanding of
the social phenomenon of "musical activities". Theory saturation is reached when the data no longer
provides new insights into the social process, allowing for a suitable explanation to be produced
(Mason, 2002). Each teacher was given a code, T1 through T28, to maintain anonymity.

Upon examining the demographic characteristics of the study group, it was found that all
participants were female. Regarding age, 46% were between the ages of 23-29, 35.7% were between
30-40, and 17.8% were 41 years or older. Regarding professional seniority, 50% had 1-9 years of
experience, 39.2% had 10-15 years of experience, and 10.7% had 16 years or more years of experience.

Data Collection Tool

For this study, a semi-structured interview format was utilized to gather insights and perspectives
from participants regarding musical events. The goal was to explore the research questions at hand.
The interview questions began with a broad, open-ended inquiry to establish communication,
followed by more specific inquiries that delved deeper into the participants’ experiences and
perceptions (Matthews et al., 2016). This approach was chosen because it is a versatile method of
gaining a comprehensive understanding of a given topic, emphasizing the thoughts and personal
experiences of the participants (Biasutti et al., 2022). The interview form was reviewed by the
researcher and two experts in the field of preschool education to ensure content validity. Based on
their feedback, some questions were revised or removed to reflect the intended content better. A
pilot test was conducted to refine the wording and sequencing of the questions for clarity and
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coherence. The finalized form consists of two parts — one that captures general participant
information and another that includes five open-ended questions that elicit preschool teachers'
perspectives on musical activities. The following were the five questions:

1. How proficient are you in music activities, and what factors contribute to your skill level?
2. What are the typical materials utilized in music activities?
3. What types of work are typically incorporated into music activities?

4. What challenges have you faced while implementing music activities, and what are the
underlying reasons?

5. What measures can be taken to enhance the effectiveness and efficiency of music activities?
Data Collection

The data in this study followed the Declaration of Helsinki (1975). The Diizce University Research
Ethics Committee approved the eligibility certificate for data collection (2022/433-460 - 17.11.2022).
After conveying the purpose of the study to the participants, they provided their informed consent.
The participants were informed that their participation was entirely voluntary, and the
confidentiality of their data was assured. They were also informed that they could disengage from
the study without repercussions. It was specified that the data would be collected anonymously and
used exclusively for research. Therefore, they were urged to provide accurate responses. Because
the participants work in various regions of Turkey, and it would be impossible to meet all
participants face-to-face, interviews were conducted offline and via the Internet rather than in
person. For this reason, a Google form via email containing the prepared data collection instrument
was sent to the participants. Interviews can be conducted in person, via the Internet, or in writing
(Mason, 2002; Seggie & Bayyurt, 2017).

One of the four interview techniques commonly used in qualitative research is the email interview.
This method allows participants to answer questions in their own time and reflect on their responses.
In addition, it offers the convenience of answering questions at their convenience (Alase, 2017;
Opdenakker, 2006). Once the form was sent to participants, they were encouraged to review the
questions and contact the researcher if they needed further clarification. Furthermore, participants
were allowed to share additional thoughts or experiences related to their musical perception.

Analysis of Data

The content analysis method was employed to analyze the data. Similar data were grouped based
on specific themes and then interpreted for better understanding. This allowed for systematically
defining participants' views (Karatas, 2015). To analyze the data, Colaizzi's model was employed
(Phillips-Pula et al., 2011). Each document was meticulously reviewed, and steps were taken to
identify and develop themes. Every transcript was extensively analyzed to identify essential
statements related to the study's phenomenon: teachers' perspectives on music education.

The transcripts were analyzed to identify shared meanings and then grouped into themes and
categories based on their similarities. Expert opinion and rich descriptive strategies were utilized to
ensure the research’s validity and reliability (Yildirim & Simsek, 2013). Detailed explanations were
provided for the data collection and analysis methods, and the sample size was determined based
on saturation. The data obtained were securely stored, and the study was conducted impartially.

818



Teachers’ Perceptions of Musical Activities in Early Childhood Education: A focus on examples from Tiirkiye

Two experts, both researcher and non-researcher, reviewed the data. In disagreement, the
transcripts were reanalyzed until a consensus was reached (Karatas, 2015). The reliability formula
proposed by Miles and Huberman (1994) was utilized to calculate reliability
(Reliability=Consensus/(Agreement + Disagreement). The data analysis identified five themes
related to teachers' perceptions of musical activities. This process is interactive and iterative.

Findings and Interpretation

The research was organized into five main themes by its purpose. These themes include proficiency
in music activities, materials utilized in music activities, studies conducted within the scope of music
activities, the current status of music activity application, and the enhancement of the quality of
music activities (as illustrated in Figure 1). Furthermore, various categories were established under
each theme. This article presents an explanation and evidence for each theme and category.

Figure 1

Thenes in Preschool teacher’s musical perception
— Proficiency in music activities
— Materials utilized in music activities

= Studies within the scope of music activities

The current status of the music activity
— application

The enhancement of the quality of music
L activities

Proficiency in Music Activities

There are varying opinions among participants regarding their perceived efficacy. Out of the total
participants (£=28), twenty of them (f=20) mentioned that they lacked proficiency in music activities,
while the remaining eight (f=8) claimed to possess sufficient skills. They cited various reasons for
their proficiency levels, which were categorized into 5 categories determined under this theme

(Figure 2).

819



Elgin Yazic1 Arict  Maria Ampartzaki ® Stamatios Papadakis * Michail Kalogiannakis

Figure 2.

Reasons for proficiency in music activities

— Education

— Instrument

— Talent

Willingness

Active participation

Education

Overall, the majority of participants feel that their past education in music activities needed to be
improved. Nonetheless, a few participants felt adequately trained and practiced in this area.

I need to improve my music activities. Because I did not receive an education that would make me
competent in the faculty I graduated from. Our teacher differed from our department; we just
learned to play the melodica. In addition, the music education given to us was stereotypical;
wish it were a more innovative education. I follow some teachers on this subject and plan to receive
training from them in the future (T3).

I am competent in music because I received a good education during my university years. I also
attended courses to inmprove myself. I am lucky in this regard. My teachers were outstanding. I
have a repertoire of many preschool songs —the training I have received and the practices I have
done also show this (T24).

Instrument

Several participants expressed inadequacy in musical activities due to their inability to play an
instrument. However, a few fortunate ones felt lucky to possess the skill. Their musical perceptions
are influenced by their ability to play an instrument.

I need to improve at music activities. I LACK IT NOW because I cannot play an instrument,
considering it is essential in practice. I plan to play an instrument as soon as possible. So I will
try to buy an instrument and play it. This will be very useful for me (T11).

I consider myself sufficient. There are so many benefits to knowing how to play an instrument. I
can do different rhythm studies using different instruments. This way, I can ensure that children
participate in activities (T20).

Talent

According to some participants, their perceived inadequacy in music activities stems from their
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belief that music is a talent. This belief has led them to think that no matter how hard they try to
improve, they cannot attain competence.

I need to improve at music activities because music is talent. That is why, although we support it
from a young age, it is not enough. Of course, it contributes, but I observe some children as if
they come here knowing something. Therefore, I see it more as a talent (T19).

I am not enough. Because music is about a very different field and talent, it is necessary to be
supported in this direction from a young age. Although we try to complete this in adulthood, T
am insufficient (T4).

Willingness

Several participants mentioned that they desire to become more involved in music-related activities
but feel they require additional training to improve their skills. On the other hand, some participants
believe they already possess sufficient music education due to their participation in various training
programs and extensive research. It is worth noting that all participants who responded in this
manner are open to research and development. However, they feel varying levels of competence
depending on their involvement in music-related studies.

Of course, I am not enough. To me, saying I am done’ means to stop. I am increasing my
competence by continuing to develop and research this subject. Because thinking that we are
enough does not mean we are enough for them. It is an area where competence can be achieved
with continuous additions. We need to improve ourselves more. That is why I want to study
rhythm. I am researching current off-training (17).

As far as I can see from the results of the activities I have done in my music-related class, I am in
good shape. It would be wrong to say that I am enough. My university education and research in
my field put me in a good position. I consider myself sufficient now, as I have constantly been
researching and trying to have the best implemented over the years (126).

Active Participation

Upon evaluation of the responses of the participants, it was observed that children feel capable when
they actively participate in musical activities, but feel inadequate when they do not participate. This
suggests that the teachers' perceived proficiency in musical activities is linked to their level of
participation.

T'would be lying if I said I am fully qualified enough for the kids. Nevertheless, I am aware of how
important music is for preschoolers. I am trying to be enough for children in this. Even making
up a rhyming song during the activity transitions attracts the children’s attention. I use music
everywhere, in every way. If I involve children more effectively, that is, if I can attract the
attention of all childven, I will be more competent. I also make an effort for this (1T22).

I am enough as I pay attention to preparing activities suitable for children’s age and
developmental characteristics. In addition, when choosing songs for children, I pay attention fo
the fact that the lyrics are accessible and understandable, and the melody is easily remembered
and repeated abundantly. In this way, children participate actively in the activities, and the
activities are more productive (T17).
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Materials Utilized in Music Activities

Most participants revealed their preference for using instruments in their activity practices. They
also mentioned incorporating waste materials, bodies, and digital resources. As per the theme, four
categories were identified, as shown in Figure 3.

Figure 3

Materials used in music activities

— Instruments

— Waste materials

= Body parts

Materials utilized in music
activities
|l
[

Digital resources

Instruments

The majority of participants reported utilizing a variety of musical instruments. These included
percussion instruments (f=102) such as cymbals, drums, steel triangles, maracas, tambourines,
rhythm sticks, darbuka drums, and castanets; woodwind instruments ({=7) like flutes; string
instruments (f=4) including baglamas and guitars; and keyed instruments (f=3) such as pianos and
kalimbas. Percussion instruments were the most popular category, with rhythm sticks, maracas, and
drums being the most commonly used instruments within this category. It is worth noting that
participants primarily used ready-made instruments.

I use many materials in music activities. These are tambourines, maracas, vhythm sticks, and
cymbal drums. In my classroom, there were already these instruments in the music centre. I use
many instruments during activities, but we can play many games with rhythm sticks (T15).

Waste Materials

During music activities, some participants reported using various materials such as glasses, plastic
bottles, stones, twigs, jar lids, and bags. The most common material was plastic bottles (f=12), used
to make maracas. Essentially, the participants made an effort to create musical materials using

various materials.

I make the materials in the music activities with the children with waste materials. Especially in
our free time activity, we made maracas with the children using plastic bottles. Then, we used it
in the activity with the children. In this period, children are delighted to make their instruments
themselves. I also allow children to make their instruments using plastic bottles, stones, and
buttons (T28).
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Body Parts

Some participants claimed that the human body is the best material and that they could make
instruments from different body parts. They claimed to use human body parts for their work,
including hands, feet, arms, and legs. They favored the hands as the material the most out of these
limbs.

I use all kinds of materials in music activities. We also do rhythm exercises with our bodies. It
can be instrumented. There are no ready-made instruments in the institution where I work. We
make music in so many different ways by hitting our hands together and hitting our knees that
we do not need instruments at all (T9).

Digital Resources

During music activities, several participants said they valued digital tools more. They claimed to
have consulted various resources, including numerous movies, audio recordings, computer-
generated music, and rhythm studies.

If there is an instrument I can play, I use it in these activities. Otherwise, I can reach all kinds of
instruments through the computer. Listening to the sound of many instruments enables children
to have experiences that match their rhythm. Anything that makes a sound can be used as a
musical instrument. Therefore, nmy materials may vary depending on the classroom environment
(T16).

Studies Within the Scope of Music Activities

Participants referred to rhythm (f=25), singing (f=16), listening to sound and differentiating (f=8),
creative dance (f=7), and musical story (f=4) when asked about the type of works they include in
their music activities. The rhythm experiments were where the participants' responses were
principally gathered. Under this concept, five groups were established (Figure 4).

Figure 4

Studies carried out within the scope of music activities

< — Rhythm
L
=
Sy ingi
290 Singing
v £
S5
:_'E & Sound listening and discrimination.
= <
‘E la
5 B
% Creative dance
g
— Musical story
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Rhythm

The participants reported engaging in various music activities but most commonly focused on
rhythm studies (f=25). They mentioned using rhythm sticks and their hands as the primary tools for
these studies.

I mainly include rhythm studies within the scope of music activities. Thanks to rhythm studies,
I can quickly gain many concepts. They can keep rhythm with their rhythm sticks as well as with
their hands (T15).

Singing

According to the participants, singing (f=16) is their top exercise choice after rhythm studies. They
reported engaging in singing activities primarily through digital resources and in-person sessions.

While doing music activities in my classroom, I include vhythm studies, musical stories, listening
to sounds, and especially singing. Songs for kids are pretty fun. When a good song is chosen,
children sing it eagerly. I usually open the songs on the computer and sing with the children. It
is more effective (T2).

Sound listening and discrimination

Several participants emphasized the importance of including studies on sound listening and
discrimination (f=8) as a fundamental prerequisite. These studies are often overlooked but form the
basis for other studies. The participants stressed the necessity and supportive nature of such studies.

I generally include many activities such as rhythm, singing, and dance in music activities with
my children. Of course, many of my friends also take part in these activities. I give particular
importance to sound listening studies, especially in music activities. These studies are essential
in vecognizing the sounds children listen to and making sounds similar to the given sound. For
example, to learn a song, a student needs to listen to it carefully and discover its melody. I include
it because it is crucial (T5).

Creative dance

Several participants mentioned incorporating creative dance activities (f=7) and singing with rhythm
into their music sessions. They highlighted the significance of creative dance activities in their music
program. According to them, it is only about dancing along with the music but also a means of
encouraging children's creativity.

Of course, I include many musical activities in my classroom. I do activities related to songs,
rhythm studies, music activities with stories, and dance studies. Children participate in almost
all kinds of activities that I do in the classroom. Each of the studies is very useful for children.
Since I was not exceptionally proficient in dance among these activities, I researched and realized
that creative dance is different from typical dance. I saw that you were more accessible and more
creative. I support my children in this regard (T14).

Musical story

Some participants mentioned incorporating musical stories (f=4) into their music activities, although
it was one of the least favored activities. Their reasoning was the need for more available examples
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of musical stories, which resulted in less emphasis on this activity. Furthermore, they noted that the
need for well-crafted stories that complement musical performances might be the reason for their
lack of popularity.

I include works that may be of interest to children. I play a song; we create a rhythm. In addition
to this, I also include different activities that combine music and story. For example, I take a story.
In some parts, I arrange places where children can use instruments. It does not necessarily have
to be an instrument; it can also be objects that make different sounds, such as stones, buttons, and
caps. As I read the story, I asked the children to steal those parts. They listen to the story so much
that when I finally ask questions about the story, almost all questions can be answered. It is
beneficial (T20).

The Current Status of the Music Activity Application

According to the participant feedback, most (f=19) encountered no issues while engaging in music
activities. They attributed their smooth experience to making adequate preparations, having
professional experience, and finding the field of music exciting. However, a few participants ({=9)
reported having problems. They cited reasons such as limited class size and lack of materials. The
feedback was primarily collected during musical activities, and five distinct categories were
identified under this theme (see Figure 5).

Figure 5

The application status of music activities

Interesting

Preliminary

Professional experience

Lack of materials

activity application

Class size

The current status of the music

Interesting

According to the participants, they did not face any issues while conducting the music activities as
they found them highly engaging for children (f=17). They used words like fun, enjoyment, liking,
and interest to express their fascination with the activities.

Although I consider myself only partially competent in this field while practising music activities,
I have yet to encounter problems. Since music is relaxing in every area, children like it very much.
It malkes activities more fun. Children are more involved in activities and become alive (T11).

Preliminary

According to the participants, they did not face any issues while implementing the music activities
as they had made thorough preparations beforehand (f=10). They believed that musical activities
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were appealing to children and required proper preparation. They used terms like research,
examination, following groups, finding the difference, preliminary study, and trial to describe their
previous experience.

Before inplementing the activities, I searched for examples of music activities from many different
sources. Since I need to see myself more in some studies, I watch videos online and do it until I
gain practice. Therefore, I am fine while practising with children (T16).

Professional experience

A few respondents shared that they faced no challenges while engaging in music-related activities
due to their professional experience (f=5). While they cited various factors for their seamless
experience, they emphasized that professional experience was crucial. They had been in the field for
several years, with over a decade of experience, and were constantly immersed in it.

Although I faced difficulties when first appointed during the implementation phase, I do not
encounter them anymore as [ have been teaching for years. A person learns something as he
experiences it. It is much easier to sing, do rhythm studies, and dance. Children participate in
every stage while implementing the activities because it is straightforward to attract the attention
of children (T6).

Lack of materials

During the feedback session, the participants mentioned that they require assistance implementing
the music activities as they require additional materials ({=5). Despite having a good understanding
of the content, they highlighted the importance of having the necessary materials. They expressed

nn

their shortage of materials by using words such as "no," "not enough," and "missing."

Yes, I do encounter different kinds of problems. I can find solutions to them from time to time.
Nevertheless, I am having trouble because there needs to be more material in my class. After all,
the material is essential in music activities. Children show more willingness to participate in
activities when there is material, and they do not cause difficulties. Since I love music, I can easily
practice it. In this case, I even enjoy it (T15).

Class size

During the music activities, a few participants faced challenges related to class size (f=4). The
participants reported that the large number of children was the most significant issue. They needed
help implementing the activities due to insufficient materials and the crowded classroom
environment. The participants used words like crowd, excess, number of children, and classroom
environment to describe the situation.

No matter how perfectly we do a job, there may be problems we may encounter in practice. Even
though our classrooms are small, we are more likely to encounter problems when the number of
children is significant. In this case, it is not easy to find materials and organize the class for each
child. Why do I think this way? Because sometimes, when children are absent, the activities in
the classroom are different. I can control children better and attract their attention while doing
the activities. When 1 see them like this, I feel better (T8).
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The Enhancement of the Quality of Music Activities

After analyzing participants' responses, it was found that there were six critical areas for improving
the effectiveness and efficiency of music activities. These include material support (f=17),
professional development (f=15), integrated activities (f=8), physical environment (f=6),
attractiveness (f=6) and family involvement (f=3). These categories can be seen in Figure 6.

Figure 6.

Increasing the quality of music activities
- Material support
—  Professional development

- Integrated activity

Physical environment

B Interesting

The enhancement of the
quality of music activities

T Family involvement

Material support

Several participants expressed the need for material support to execute successful and productive
music activities. Their responses mainly focused on addressing the shortcomings of their
instruments. They also mentioned the importance of having suitable environments with the
necessary materials for practicing music activities. They emphasized that with this support, their
music goals could be achieved. Their material support requests included more, different, and
sufficient materials.

It should not be forgotten that music affects all child’s developmental areas. For this, different
materials should be included. In addition to being different, sufficient material should also be
provided. Children should play with these materials with a peer, not randomly. In other words,
awareness should be raised by ensuring children use the materials effectively (T1).

Professional development

Several respondents expressed that incorporating varied training methods, practicing at least one
instrument, and utilizing technology can enhance the effectiveness and efficiency of music-related
activities. The participants' responses mainly focused on the importance of educational resources.
They mentioned that organizing training sessions, workshops, and courses in music education could
help them develop professional competencies. The participants emphasized the significance of
professional growth, using phrases like in-service training, playing instruments, staying up-to-date,
academic work, and attending seminars.

Teachers should not be limited to the education they receive at the university but should exceed
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these limits. There are many courses, training, etc., where we can improve ourselves. By
participating in these, we can add much new knowledge. There should be at least one instrument
in the classroom, and it should be compulsory for preschool teachers to play at least one
instrument. They should also update themselves with the developing technology. It is necessary
to gain a different perspective by getting training from competent people in this subject. By
recognizing them, they can also integrate Web 2.0 tools with music. In order to understand the
effect of music on children well, academic studies on this subject should be read (T5).

Integrated activity

According to participants, incorporating music into various types of activities is essential. They
noted that music is a versatile field that can be integrated into various activities, emphasizing its
compatibility with drama and game-related activities. The concept of integrated activities has been
conveyed using terms like different genres, typically involving games, dramas, and integration.

We should include activities where children are active, unrestricted, and have more choices. We
should consider planning activities suitable for the age and developmental levels of the children.
For this, we need to integrate it with other activities. I use it primarily for in-game activities,
integrating music and game activity. I am okay with integrating music activities with other events
since children want to participate in music activities (T12).

Physical environment

According to the participants, the quality of music activities is dependent on a suitable physical
environment. They expressed the need for an expanded space to practice music or a dedicated music
class. This category was described using terms such as music classroom, separate classroom,
workshop, spacious environment, and appropriate size.

The classroom should be wide enough for children to move freely. The classroom should be arranged
so children can sit comfortably and not be distracted. The best solution should be only music rooms
or workshops in every school. There should be sufficient musical instruments, and children should
be given music education accompanied by a music teacher (T10).

Interesting

According to some participants, to carry out a successful and fruitful musical activity, it is essential
to make it engaging for children. A fun activity requires the active participation of children,
experimentation with different methods, proper use of sound, and creating a sense of curiosity about
the materials being used.

At this point, the interest in musical instruments should be increased. Implementation methods
should be developed. Children’s curiosity should be revealed, and their interest in music should be
increased. Rather than just listening, their ability to create rhythm and convey emotions should be
revealed. We should also use our tone of voice correctly and in a way that attracts children’s
attention. We must use our voice and body most accurately. Activities that attract children’s
attention can also be practical in proeductivity (T20).

Family involvement

Some participants emphasized the importance of involving families in music education beyond just
the classroom. They suggested that parents could raise awareness or participate in the process. The
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categories that describe this involvement include out-of-school activities, home-based efforts, and
parental engagement.

More than music alone may be needed at school. Outside of school, that is, at home, children should
be involved with verbal or non-verbal music with their families. In addition, families should be
made aware of music. Various training can be organized on this subject (126).

Conclusion and Discussion

This study aimed to investigate preschool teachers' perceptions towards music activities, identifying
five themes and 25 categories. These themes (and their categories) include preschool teachers'
proficiency in music activities (education, instrument, talent, willingness, active participation), the
materials they utilize in music activities (instruments, residual materials, body parts, and digital
resources), studies within the scope of music activities (rhythm, singing, listening to sound and
discrimination, creative dance and musical story), the current status of music activity application
(engaging, preliminary, professional experience, lack of material and class size) and enhancing the
quality of the music activities (material support, professional development, integrated activities,
physical environment, interest attractive and family involvement).

Most preschool teachers consider themselves inadequate, according to the first theme, when
evaluating the musical proficiency of preschool teachers. However, there are still some who view
themselves as sufficient. A study by Yilmaz Bolat (2017) supports this finding, as preschool teachers
often label themselves as sufficient or inadequate. The literature suggests that a practical, self-
confident, and competent teacher is the most crucial factor in providing quality education for
children (de Vries, 2023; Bainger, 2010; Chen & Chang, 2006). Ensuring a positive attitude towards
music is crucial for teachers effectively teaching it to children. Unfortunately, many teachers feel
inadequate and struggle to implement valuable music content due to inadequate experience and
insufficient support from educational institutions. This has been an ongoing issue for decades.

The deficiency in music education is often compared to the "chicken and egg" dilemma, where it is
believed that if teachers do not understand it, they cannot effectively teach it (Bainger, 2010).
Furthermore, unsatisfactory and misdirected musical encounters during teacher training contribute
to disparities in teachers' perspectives on music. It is imperative to provide teachers with pre-service
and in-service training programs that facilitate implementing competent musical experiences.
According to Fox (2000), education should encompass research on children's musical growth and
equip educators with practical abilities. Studies (Atkinson, 2018; Sen, 2016) argue that a competent
preschool teacher must possess expertise in preschool music education and general music culture.
However, there is a need to enhance pre-service music education for preschool teachers in
universities or existing courses by providing adequate training and practical experience (Rajan, 2017;
Bainger, 2010). Teacher education programs, such as those for early childhood education majors in
music education, music education majors, and other pedagogy majors, must consider early
childhood music development as a fundamental element of their curriculum for effective teaching
(Fox, 2000). Some teachers can have a negative view of music if they feel inadequate. Even with
organized training opportunities, it can be challenging to meet specific goals. However, by
encouraging teachers to have a positive outlook on music, they can develop a sense of enjoyment
and display a positive attitude towards it. This can increase confidence and the desire to learn more
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about different instruments. According to the literature, another potential solution is to assign music
specialists as advisory teachers to provide ongoing support for generalist teachers in this area (Rajan,
2017; de Vries, 2013).

In the second theme, the discussion revolved around the variety of materials preschool teachers
utilize in their music activities, including instruments, residual materials, body parts, and digital
resources. While teachers attempted to diversify their materials, it was observed that instruments
were the most commonly used. Upon examining the research, Yilmaz Bolat (2017) discovered that
preschool teachers frequently employed percussion instruments like maracas and drums in music
activities. According to a study by Sonmez6z and Haseski Hakyol (2016), the most commonly used
instrument in preschool music education was the maracas. The study also revealed that other
instruments, such as the cymbal, drum, rhythm stick, steel triangle, castanet, xylophone, block flute,
melodica, metallophone, organ, guitar, and agogo were used in addition to the maracas. A study
conducted by Ersoy and Dere (2012) analyzed teachers' use of musical instruments during activities.
The study found that 57.08% of the teachers did not incorporate instruments, while 42.92% reported
using them. Maracas were identified as one of the most commonly used percussive instruments.
According to Altas (2006), the musical instruments commonly found in kindergarten music corners
are maracas, tambourines, snare drums, and rhythm sticks. Previous research on the topic has
yielded similar findings. According to research, incorporating percussion instruments in music
activities is crucial for improving children's hand-eye coordination and developing their ability to
coordinate between both hands. To ensure effective learning, it is essential to have access to diverse
instruments with distinct features and an adequate quantity of them (Yilmaz Bolat, 2017). Various
musical instruments, such as piano, organ, guitar, violin, block flute, melodica, maracas, rhythm
sticks, metallophone, xylophone, agogo, steel triangle, cymbals, and drums, can create sounds. In
addition, other objects like plastic bottles, spoons, and jar lids can be used as sound instruments.
Electronic and computer-equipped materials like tape recorders, CD players, and recorders are also
great options to enhance the musical experience (MEB, 2013; Sonmez6z & Haseski Hakyol, 2016). In
this way, children simplify their learning process by engaging in actual life activities, practicing and
repeating what they learn, and enjoying music to relax and rest (Atak Yayla & Dalmusli, 2014).
Therefore, teachers often use a variety of instruments during their lessons, depending on what
works best for each child's learning style. Some of these instruments can be made from waste
materials, making the learning process more effective and saving time as most are readily available.
Teachers choose these instruments because they are easy to acquire and capture children's attention
significantly.

The third theme covers the music activities conducted by preschool teachers. These activities
typically involve rhythm-keeping, singing, sound differentiation and listening, creative dancing,
and storytelling through music. According to a study by Yilmaz Bolat (2017), preschool teachers
primarily focus on singing and rhythm exercises in their music activities. Acay S6zbir and Camlibel
Gakmak (2016) found that rhythm studies are the most commonly practiced musical activity among
teachers, followed by singing and musical play. However, another research by Giiler (2015) showed
that her teachers mainly use singing, musical play, and rhythm exercises as their primary musical
activities. In examining the pertinent field, it is observed that preschool music-related activities
involve listening to sounds, studying rhythm, distinguishing and creating sounds, singing, engaging
in creative dance, and exploring musical stories (Bayrak Celik, 2020). After analyzing the data, there
appear to be some similarities between our study and other related literature. However, there are
notable differences in music activity preferences across different regions of the world. Some studies
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suggest that singing is the most popular activity, but other activities vary widely. While dancing and
movement are highly preferred, playing instruments is not always as popular (Kirby et al., 2023;
Ehrlin & Tivenius, 2018; Rajan, 2017; Lee Nardo et al., 2006). Additionally, educators are now
incorporating singing activities and creating digital songs specifically for children (Dongauser,
Nezhinskaya, & Glazyrina, 2020). However, since each musical work uniquely impacts child
development, educators can use other musical studies more effectively to enhance their teaching
methods.

In the fourth theme, preschool teachers discussed their challenges during music activities. Most
teachers reported no problems because they found music activities engaging for children, prepared
well before implementation, and had years of experience in the field. However, some teachers
mentioned physical limitations, small classrooms, overcrowded classes, and material shortages as
obstacles. According to Yilmaz Bolat's (2017) research, 66.3% of preschool teachers had no issues
implementing music activities, while 33.3% encountered problems. According to Koca's (2016)
study, many music teachers face difficulties due to insufficient instruments and crowded
classrooms.

Similarly, Sali et al. (2013) found that a lack of tools was a common issue for preschool teachers,
hindering their ability to conduct music activities. Eren and Saglam's (2009) study suggested that
increasing the number and diversity of instruments and improving the spaces where music events
are held could alleviate these problems. Meanwhile, Giiler (2015) emphasized the need for assistance
with instrument shortages, classroom environments, and large class sizes. Although these studies
do not explore why some teachers do not encounter issues, they shed light on music educators'
common challenges. Overall, it is clear that material deficiencies and physical conditions continue

to pose obstacles for teachers in this field.

The final theme addresses ways to enhance the effectiveness and efficiency of music activities.
Teachers highlighted the importance of material support, followed by suggestions for improving
the quality of music activities. These included providing training to support professional
development, integrating music activities with other types of activities, creating a suitable physical
environment, encouraging active participation of children through exciting activities, and involving
families in the process. According to research (Oguz, 2019; Rajan, 2017), prioritizing teacher material
resources is critical in successfully implementing school music activities. Similarly, Yilmaz Bolat's
(2017) findings suggest that music centres should be well-equipped with instruments and staffed by
experts in the field to provide high-quality music education to teachers-in-training. According to
Koca (2016), teachers must have musical equipment and know how to play an instrument. These
skills allow teachers to provide more diverse and engaging student activities. This aligns with
previous research on the subject (Burak, 2019). Therefore, providing teachers with the necessary
resources to enhance the quality of music activities is crucial. Materials are essential in preschool, as
they create a multi-learning environment that helps children acquire skills, understand abstract
concepts, and reinforce learning. Teachers can use materials to identify individual student
differences and provide appropriate support (Oguz, 2019).

Recommendations and Limitations

Based on the research findings, it would be beneficial to enhance the skill levels of preschool teachers
through activities like in-service training courses, workshops, and music workshops. It would also
be helpful for teacher candidates to receive music lessons from professionals in education faculties.
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Teachers could be guided to additional resources beyond just instruments to broaden the range of
materials in music activities. Expressly, training in creative dance and musical storytelling genres
can be provided to support their work in music activities. To address the challenges teachers face
when incorporating music activities into their curriculum, schools can receive the necessary
materials specified in the Ministry of National Education (2013) program and additional materials.
Furthermore, preschool education institutions can establish music workshops with various age-
appropriate materials for children. While this study focused solely on qualitative research, future
investigations can explore teachers' perceptions of musical activities in greater detail using
quantitative methods.

When reviewing the results of this study, it's essential to consider some limitations. The study used
a qualitative approach, meaning the findings cannot be generalized. Additionally, the data was
collected solely through Google Forms, and the teachers' responses were limited to the interview
questions provided. Future research could incorporate observation and additional interview
techniques to enhance the study's validity.
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bir egitim almama durumu ile iliskilendirmislerdir. Kullandiklari materyaller
arasinda daha ¢ok wvurmah calgilara ve riim calismalarma yer verdiklerini
belirtmislerdir. Etkinlikleri uygularken pek c¢ok katlima miizik etkinliklerinin
cocuklar icin ilgi gekici oldugunu fakat etkinliklerin daha verimli ve nitelikli olmasint
saglamak icin daha ¢ok materyal destegine gereksinim duyduklarini belirtmislerdir.
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Giris

Aristoteles, Pisagor ve Platon gibi klasik filozoflar yiizyillardir miizigi hayati bir egitim bileseni
olarak kabul etmislerdir. Diinya ¢apindaki egitim arastirmacilari, miifredat tasarimcilar: ve politika
yapicilar, miizigin ¢ocuklara gelisimlerinin ilk asamalarindan itibaren kazandirilmasi gerektigi
konusunda hemfikirdir (Putkinen ve digerleri, 2015; Bautista ve digerleri, 2022). Miizik egitimi
cocugun gelisimi, kisisel gelisimin tesvik edilmesi, olumlu tutumlar ve her ¢ocukta cesitli beceriler
igin gereklidir. Miizik egitimi, dzellikle erken ¢ocukluk déneminde benzersiz bir gekicilige sahiptir
(Hodijah ve Kurniawati, 2020; Rodriguez ve Alvarez, 2017).

Erken ¢ocukluk dénemi miizik egitimi; ritim tutmayi, alkislamayi, basit bir miizik aleti calmayi,
sarki soylemeyi, ses efektlerini kesfetmeyi, dogaclama yapmay1 ve dans etmeyi kapsar (Rodriguez,
ve Alvarez, 2017; Bautista ve digerleri, 2022). Ornek olarak, ¢ocuklarin miizik aleti calmasi sadece
parmaklarin degil diger uzuvlarin da kullanilmasini gerektirir. Bu aktivite ince motor becerilerini
gelistirirken, dans etmek kaba motor becerilerini, gozler ve eller gibi diger motor sensorlerini
gelistirmeye yardimci olur. Sonug olarak ¢ocuklar koordinasyon kazanir, hareketlerini uyumlu hale
getirir ve viicutlarmin nasil calistigini anlar (Hodijah ve Kurniawati, 2021). Miizikle ilgilenmenin,
gelismis motivasyon, kendine giiven, problem ¢6zme, karar verme yetenekleri, 6zerklik, kisisel ve
kiltiirel farkindalik dahil olmak tizere gesitli faydalar: vardir (Bautista ve digerleri, 2022). Miizik
ayn: zamanda ¢ocuklarin psikolojik biiytime ve gelisimini 6nemli dl¢tide etkileyerek kisiliklerine ve
mizaglarina ilham verebilir (Lee ve Chao, 2023). Kisacas erken ¢ocukluk doneminde yapilan miizik
miidahalelerinin g¢ocuklarda biligsel, sosyal, duygusal, davranigsal ve motor becerilerin
gelistirilmesinde etkili oldugu kanitlanmistir (Williams ve digerleri, 2015). Ulusal Mitizik Egitimi
Dernegi tarafindan yiiriitiilen arastirma, ¢ocuklara kapsamli bir egitim saglamada miizigin 6nemini
vurgulamaktadir (Aleman ve digerleri, 2017). Miizik, erken ¢ocukluk egitiminde ¢ok énemli bir rol
oynar ve matematik (Geoghegan ve Mitchelmore, 1996), okuryazarlik (Moritz ve digerleri, 2013),
kelime bilgisi ve yiirtitme islevleri (Moreno ve digerleri, 2011), gorsel-uzamsal zeka (Rauscher ve
Hinton, 2011; Williams ve digerleri, 2015) ve 6z diizenleme (Winsler ve digerleri, 2011) olmak tizere
cesitli 6grenme alanlarinin gelisimine yardimei olur.

Miizik egitimi ¢ocuklarda miizige kars: olumlu tutum gelistirmeyi ve kapsamli bir miizik kilt{irii
olusturmay: amaglamaktadir (Yilmaz Bolat, 2017). Bu, onlarin miizikal algisini gelistirerek ve onlara
mizikal kavramlar kesfetmeleri ve anlamalar: igin yeterli rehberlik saglayarak bagarilir. Ayrica
cocuklarin miizikal yolculuklarinin ayrilmaz bir parcasi oldugundan ogretmenlerinin yardimiyla
miizikal fikirler yaratma becerisini kazanmalar1 gerekmektedir (Flores, 2018). Driessen (2022)'e gore
cocuklar genellikle 6gretmenlerinin rehberliginde baskalariyla isbirligi yaparak daha iyi 6grenirler.
Ogretmenler yapilandirilmis miizik etkinlikleri ve spontane, acik uclu serbest oyun firsatlar:
saglayabilir.

Cocuklarin  miizik etkinliklerine katilimi, 6zellikle etkinlik onlarin ihtiyaclarina gore
diizenlendiginde gok dnemlidir (Bainger, 2010). Blair'e (2009) gore dgretmenler miizik deneyimleri
diizenleyebilir ve yaratabilirler ancak ¢ocuklarin baz: etkinlikleri yonetmesine izin vermelidirler.
Blair, aktiviteyi kolaylastirmada ve odag: kendi eylemlerinden ¢ocuklarin katilimina kaydirmada
ogretmenin roliiniin énemini vurguluyor.

Basarili bir miizik egitimi tiim ¢ocuklarin katilimini saglamali, onlar1 kapsamali ve onlarin miizikal
duyarliliklarini gelistirmeye odaklanmalidir. Wright (2003), 6gretmenlerin ¢ocuklarin miizik
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ogreniminde aktif ancak miidahaleci olmayan bir rol oynamas: gerektigini, "yaratici diistinmenin
rehberi, kaynag: ve uyaricisi” olarak hareket etmeleri gerektigini 6ne stirmektedir (Akt. Bainger,
2010). Torff ve Gardner'a (1999) gore miizik deneyiminin iki katmani vardir. '[gini bilmek' olarak
bilinen ilk katman, miizigi anlayan herkes igin erisilebilirdir ve maruz kalma yoluyla gelistirilebilir.
Ikinci katman olan "hakkinda bilgi sahibi olmak", aktif miizik yapma ve oyun yoluyla daha
dogrudan bir deneyim gerektirir; bu da kesfetmeye ve anlamaya yol agar. Ogretmenler, miizik
deneyiminin bu iki katmanini birbirinden ayirabilmelidir, ¢linkii bu durum onlarmn ¢ocuklarla olan
etkilesimlerini miizikal acidan etkilemektedir (Bainger, 2010). “Hakkinda bilgi sahibi olmak” daha
cok dgretmen merkezli bir yaklasim iken, “igeni bilmek” ¢ocuklarin fikirlerini kesfetme ve gelistirme
ihtiyacini kargilamaktadir. Bu nedenle daha gocuk merkezli bir uygulama yaklagimi s6z konusudur
(Torff ve Gardner, 1999). Ogretmenin rolti gocuklara mitizikle dolu bir ortam, yeterli zaman, firsatlar
ve kesfetmeleri igin tegvikler sunmak ve miizigin bu ikiligini deneyimlemek icin bir firsat
yaratmaktir. Miizik deneyimleri gilintimiizde yasanirken, zihinlerimizde ve bedenlerimizde kalict
bir etki birakir. Miizik yoluyla kazanilan deneyimler ve bilgiler bilincimizle yakindan baglantilidir.
Bu nedenle dgretmen, ¢ocuklarin miizik yoluyla kendilerini kesfetmelerine yardimci olan bir "biling
besleyicisi" olarak goriilmektedir (Reimer, 2004).

Bu baglamda ogretmenler miizikal kiiltiire, egitim gereksinimi dogrultusunda teknik miizik
bilgisine, planladiklarini uygulamaya aktarma giiciine ve bunun yan sira ¢ocuklarin bedensel ve
ruhsal ozelliklerine iliskin ne kadar ¢ok birikime sahip olursa, bu alandaki yeterliliklerini
gelistirirler. Bir 6gretmen yeterlik kazandiginda, ¢ocuklarinin miizik yeteneklerini, akustik konfor
bolgelerini, miizik yapma ve mitizigi takdir etme isteklerini belirleme konusunda yetkin hale gelir.
Ogretmenler, eger bu ozelliklere sahip cocuklarla calisma deneyimi kazanmuislarsa, ¢ocuklarda

mtizikal duyarlilik konusunda daha rahat edeceklerdir (Sen, 2016).

Miizikal agidan yetenekli ¢gocuklarin erken tespiti ve yetistirilmesi, onlarin gelecekteki basarilarini
derinden etkileyebilir. Bu nedenle dgretmenlerin ¢ocuklar: kii¢iik yasta miizikle tanistirmasi
onemlidir (Yilmaz Bolat, 2017). Ogretmenlerin giinliik miizik etkinliklerini modern erken ¢ocukluk
egitimi miifredatina dahil etmeleri siddetle tavsiye edilmektedir (Barrett ve digerleri, 2021). Miizik
egitiminin nihai amac ¢ocuklarin duygularini ifade etmelerine ve yaraticiliklarini serbest
birakmalarina olanak saglamaktir, bu nedenle bir¢ok farkli miifredat ¢ercevesine dahil edilmistir.
Sonug olarak gocuklarin her alanda gelismesinde yardimc olur (Bautista ve digerleri, 2022).

Ancak miifredat cercevelerinde belirtilen karar hem Bat1 hem de Dogu {ilkelerinde erken ¢ocukluk
egitimi ortamlarindaki miizik egitimi uygulamalarina nadiren yansitilmaktadir (Bautista ve
digerleri, 2022). Cogu gocugun miizikle ilk tanigmas: evde gergeklesirken, okul oncesi 6gretmeni
genellikle resmi mitizik etkinlikleri baslatir. Cocuklarin kiiglik yaslarda genis bir icerik yelpazesiyle
tanisabilmesi icin okul 6ncesi egitimcilere miizik etkinliklerini diizenli ders planlarina dahil etmeleri
tavsiye edilmektedir (Rajan, 2017). Bu bakimdan 6gretmenlerin miizikal algilarinin erken gocukluk
egitiminin uygulanmasinda énemli bir rolti vardir. Cocuklara etkili bir sekilde miizik etkinliklerini
verebilmek icin 6gretmenlere yeterli egitim veya kaynak verilmelidir (Hodijah ve Kurniawati, 2021).
Ogretmenlerinin bu tiir etkinliklere yonelik algilar1 ortaya konulursa cocuklar miizik
deneyimlerinden daha fazla yararlanabilirler. Bu agidan bakildiginda, bu algi okul ©ncesi
ogretmenlerinin smifta miizik kullanimi konusunda ne hissettiklerini 6grenmek ve bu
ogretmenlerin diistincelerini paylasmalarini ve karsilasabilecekleri sorunlara ¢éziim sunmalarin
saglamak gibi gortinmektedir. Dolayisiyla asil soru sudur: "Okul oncesi 6gretmenlerinin miizik
etkinliklerine iliskin algilar1 nelerdir?" Bu arastirmada ayrica ogretmenlerin miizik etkinlikleri
yapma konusundaki yeterlilikleri, miizik derslerinde yararlanilan egitim kaynaklari, bu
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etkinliklerin icerigi, ogretmenlerin bunlar1 gerceklestirirken karsilastiklar1 zorluklar ve miizik
derslerinde becerilerini gelistirmek igin ihtiya¢ duyduklar destek gibi tamamlayict konular da
arastirilmistir.

Yontem

Arastirmanin Modeli

Bu calismada okul dncesi 6gretmenlerinin miizik etkinliklerine iliskin bakis acilart arastirilmistir.
Duruma ve pedagojik dinamiklere genel bir bakis saglamak amaciyla niceliksel yaklasimdan ziyade
niteliksel bir yaklasim secilmistir. Nitel arastirma, bireylerin sosyal olgular: nasil yorumladigini
veya algiladigimn arastirir. Nitel arastirmacilar, sosyal olgular: dogal ortamlarinda arastirir ve aksi
durumda gozden kagabilecek olgular: aydinlatmaya caligirlar (Matthews ve digerleri, 2016; Biasutti
ve digerleri, 2022). Bu galisma, birkag bireyin deneyimlerinin genel yorumlanmasina odaklanan
fenomenolojiden ilham almaktadir. Fenomenolojinin temel amaci bireysel deneyimin amacin:
tanimlamak ve onu oziine indirgemektir. Bu durum bireylerin neyi, nasil deneyimlediklerini ifade
etmektedir (Robison, 2017). Fenomenolojik bir yaklasim ayn: zamanda algilarin diinyanin olmas:
gerektigi gibi degil, oldugu gibi deneyimlendigine dair kanit sagladigini da ima eder. Bu agidan
bakildiginda bir grubun gunliik yasamini anlamak, onlarin deneyimleri nasil algiladiklarimi ve
onlara nasil tepki verdiklerini anlamay1 gerektirir. Ustelik hicbir seyin gercekligi nesnel ya da
bagimsiz anlamda "disarida" degildir; bunun yerine kisinin bilinciyle ayrilmaz bir sekilde
baglantilidir (Matthews ve digerleri, 2016). Bu ¢alisma, goriismeler yoluyla égretmenlerin mizik
etkinliklerine iliskin algilarini (miizik farkindalig1 ve bunun bir 6gretme-6grenme stratejisi olarak
onlar i¢in ne anlama geldigi) arastirmistir.

Calisma Grubu

Arastirma sorularimiza iliskin zengin ve anlasilir veriler elde etmek i¢in belirli bir kisi, olay veya
durum hakkinda derinlemesine bilgi toplamay: igeren amagli ornekleme yontemini kullandik
(Alshawish ve digerleri, 2020; Yilmaz Bolat, 2017). Bu ¢alisma i¢in Ttiirkiye genelindeki tiim bolgeleri
temsil eden anaokullarindan 28 okul 6ncesi dgretmeni sectik. Orneklem biiyiikliigiinii doygunluk
teorisine dayanarak belirledik; bu, sosyal bir olgu olan "miizik etkinlikleri" hakkinda kapsaml bir
anlayisa sahip oldugumuzda 6rneklemeyi durdurdugumuz anlamina gelmektedir. Veriler artik
uygun bir agiklamanin {iretilmesine izin verecek sekilde sosyal stirece iliskin yeni bilgiler
saglamadiginda teori doygunluguna ulasilir (Mason, 2002). Anonimligin korunmas: igin her
ogretmene T1'den T28'e kadar bir kod verildi.

Galisma grubunun demografik ézellikleri incelendiginde katilimalarin tamamimun kadin oldugu
tespit edilmistir. Yaslara bakildiginda ise %46's1 23-29 yas araliginda, %35,7'si 30-40 yas araliginda
ve %17,8'1 41 yas ve tlizerindeydi. Mesleki kideme bakildiginda ise %50'sinin 1-9 yil arasi deneyime
sahip oldugu, %39,2'sinin 10-15 yil aras: deneyime sahip oldugu ve %10,7'sinin 16 yil ve {izeri
deneyime sahip oldugu goriildii.

Veri Toplama Arac1

Bu ¢alisma igin, katithmalarin miizik etkinliklerine iliskin i¢ gortilerini ve bakis agilarimi toplamak
amactyla yar1 yapilandirilmig bir gortisme formu kullanilmistir. Amag eldeki aragtirma sorularin:
kesfetmekti. Goriisme sorulari, iletisim kurmaya yonelik genis, acik uglu bir sorgulamayla baslads
ve ardindan katiimcilarin deneyimlerini ve algilarini daha derinlemesine inceleyen daha spesifik
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sorular izledi (Matthews ve digerleri, 2016). Bu yaklasim, katilimailarin diistincelerini ve kisisel
deneyimlerini vurgulayan, belirli bir konu hakkinda kapsamli bir anlayis kazanmaya yonelik cok
yonli bir yontem oldugu icin secilmistir (Biasutti ve digerleri, 2022). Goriisme formu, igerik
gecerliliginin saglanmas: amaciyla arastirmaci ve okul oncesi egitim alaninda uzman iki kisi
tarafindan gozden gegirilmistir. Geri bildirimler dogrultusunda bazi sorular, amaclanan igerigi daha
iyi yansitacak sekilde revize edildi veya kaldirildi. A¢iklik ve tutarlilik saglamak amaciyla sorularin
anlatimini ve siralamasini iyilestirmek igin bir pilot test yapildi. Son hali verilen form, biri genel
katilima bilgilerini iceren, digeri ise okul dncesi 6gretmenlerinin miizik etkinliklerine iliskin bakis
acilarini ortaya cikaran bes acik uglu soru igeren iki boliimden olusmaktadir. Bes soru sunlard:

1. Miizik etkinliklerinde ne kadar yetkinsiniz ve hangi faktorler beceri seviyenize katkida
bulunuyor?

2. Miizik etkinliklerinde kullamilan tipik materyaller nelerdir?

3. Miizik etkinliklerine genellikle ne tiir calismalar dahil edilir?

4. Miizik etkinliklerini gergeklestirirken ne gibi zorluklarla karsilastiniz ve bunlarin altinda
yatan nedenler neler?

5. Miizik etkinliklerinin etkililigini ve verimliligini artirmak igin ne gibi dnlemler alinabilir?

Verilerin Toplanmas:

Bu calismadaki veriler Helsinki Deklarasyonunu (1975) takip etmistir. Diizce Universitesi Aragtirma
Etik Kurulu veri toplamaya uygunluk belgesini onaylad: (2022/433-460 - 17.11.2022). Katilimcilara
calismanin amac: anlatildiktan sonra bilgilendirilmis onamlari alindi. Katilimcilara, katilimlarinin
tamamen gonilltlik esasina dayali oldugu ve bilgilerinin gizliliginin saglandig: bilgisi verildi.
Ayrica istedikleri zaman calismadan ayrilabilecekleri konusunda da bilgilendirildiler. Verilerin
anonim olarak toplanacag: ve yalnizca arastirma amaciyla kullanilacag belirtildi. Bu nedenle dogru
yanitlar vermeleri istendi. Katilimalarin Tiirkiye'nin gesitli bolgelerinde galismalar1 ve tim
katihmailarla yiiz yiize goriismenin miimkiin olmamas: nedeniyle goriigmeler yiiz ytiize degil,
cevrimdisi ve internet tizerinden gerceklestirilmistir. Bu nedenle katilimcilara hazirlanan veri
toplama aracini igeren Google formu, e-posta yoluyla gonderilmistir. Gorlismeler sahsen, internet
tizerinden ya da yazili olarak yapilabilir (Mason, 2002; Seggie ve Bayyurt, 2017).

Nitel arastirmalarda yaygin olarak kullanilan doért goriisme tekniginden biri e-posta goriismesidir.
Bu yontem, katilimcilarin sorulari kendi zamanlarinda yanitlamalarina ve yanitlar tizerinde
diisiinmelerine olanak tanir. Ayrica sorulara uygun zamanda cevap verme kolayligi da sunmaktadir
(Alase, 2017; Opdenakker, 2006). Form, katilimcilara gonderildikten sonra sorulari gozden
gecirmeleri ve daha fazla agiklamaya ihtiya¢ duymalari halinde arastirmaciyla iletisime ge¢meleri
tesvik edildi. Ayrica katilimealarin miizikal algilariyla ilgili ek diistincelerini veya deneyimlerini
paylasmalarina izin verildi.

Verilerin Analizi

Verilerin ¢oziimlenmesinde icerik analizi yontemi kullanilmistir. Benzer veriler belirli temalara gore
gruplandirilmis ve daha iyi anlagilabilmesi i¢in yorumlanmistir. Bu, katilimalarin goriislerinin
sistematik olarak tanimlanmasina olanak saglar (Karatas, 2015). Verileri analiz etmek igin
Colaizzi'nin modeli kullanildi (Phillips-Pula ve digerleri, 2011). Her belge titizlikle incelendi ve
temalarin belirlenmesi ve gelistirilmesi i¢in adimlar atildi. Her transkript, calismanin olgusu ile ilgili
temel ifadeleri belirlemek ig¢in dgretmenlerin miizik egitimine iliskin bakis acilar1 kapsamli bir
sekilde analiz edildi:
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Transkriptler, ortak anlamlar: belirlemek icin analiz edildi ve ardindan benzerliklerine gore temalar
ve kategoriler halinde gruplandirildi. Arastirmanin gegerlik ve giivenirligini saglamak i¢in uzman
gorilistinden ve zengin tanimlayici stratejilerden yararlanilmistir (Yildirim ve Simsek, 2013). Veri
toplama ve analiz yontemlerine iliskin ayrintih agiklamalara yer verilmis olup, drneklem biiytikligi
doygunluga gore belirlenmistir. Elde edilen veriler giivenli bir sekilde saklandi ve ¢alisma tarafsiz
bir sekilde ytirtitiildii. Veriler hem arastirmaci hem de arastirmaci olmayan iki uzman tarafindan
incelenmistir. Anlasmazlik durumunda, gortis birligine varilincaya kadar transkriptler yeniden
analiz edildi (Karatas, 2015). Giivenilirligi hesaplamak igin Miles ve Huberman (1994) tarafindan
onerilen glivenilirlik formdilii kullanuld: (Giivenilirlik=Gortis Birligi/(Gorts Birligi + Anlasmazlik).
Veri analizi, Ggretmenlerin miizik etkinliklerine iliskin algilariyla ilgili bes tema belirledi. Bu stireg
etkilesimli ve yinelemelidir.

Bulgular

Arastirma amacma gore bes ana tema halinde diizenlenmistir. Bu temalar arasinda mitizik
etkinliklerinde yeterlilik, miizik etkinliklerinde kullanilan materyaller, miizik etkinlikleri
kapsaminda yapilan calismalar, muzik etkinligi uygulamasinin mevcut durumu ve miizik
etkinliklerinin kalitesinin artirilmasi yer almaktadir (Sekil 1'de gosterildigi gibi). Ayrica her temanin
altinda cesitli kategoriler olusturulmustur. Bu makale her tema ve kategori icin bir agiklama ve kanit
sunmaktadir.

Sekil 1

Olkul oncesi ogretmeninin miizikal algisindaki temalar

—  Miizik etkinliklerinde yeterlik durumu

Miizik etkinliklerinde kullanilan materyaller

Miizik etkinlikleri kapsaminda yapilan
calismalar

Miizik etkinligi uygulamasinin mevcut
durumu

Miizik etkinliklerinin niteligini artirma

Miizik Etkinliklerinde Yeterlilik

Katilimailar arasinda algilanan yeterlilik konusunda farkh gortisler bulunmaktadir. Toplam
katilimailardan (£=28) yirmisi (f=20) miizik etkinliklerinde yeterlilige sahip olmadiklarini belirtirken
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geri kalan sekizi (f=8) yeterli beceriye sahip olduklarini belirtmistir. Bu tema altinda belirlenen 5
kategoride kategorize edilen yeterlilik diizeyleri icin ¢esitli nedenler 6ne siirdtiler (Sekil 2).

Sekil 2

Miizik etkinliklerinde yeterlik durumuna iliskin nedenler

Egitim

Calg:

Yetenek

Isteklilik

Etkin katilim

Egitim

Genel olarak, katilimcilarin cogunlugu miizik etkinlikleri ile ilgili ge¢mis egitimlerinin iyilestirilmesi
gerektigini diigtintiyor. Bununla birlikte, birkag katilimci bu alanda yeterince egitim aldigini ve
pratik yaptigini belirtti.

Miizik etkinlikleri konusunda yetersiz oldugumu diisiiniiyorum. Ciinkii mezun oldugum
fakiiltede beni yeterli kulabilecek bir egitim almadim. Hocamiz bizim boliimiin hocas: degildi
sadece melodika ¢calmay 6grendik. Ayrica bize verilen miizik egitimi basmakahp bir egitimdi daha
yenilikgi bir egitim olmasum isterdim. Bu konuda takip ettigim hocalar var, bunlardan egitim
almay: planhyorum ilerleyen siirecte (O3).

Miizik konusunda kendimi yeterli goriiyorum, ciinkii iiniversite donemimde giizel bir egitim
aldim. Ayrica kendimi geligtivecek kurslara da katildim. Bu konuda sanslyyim. Hocalarim oldukca
kaliteliydi. Bircok okul éncesi sarki repertuarum var. Aldigim egitim ve yaptigim uyqular da bunu
gosteriyor (024).

Enstriiman/Calg:

Katilimcailarin bir¢ogu enstriiman c¢alamamalar nedeniyle miizik etkinliklerinde yetersizlik
yasadiklarini dile getirdi. Ancak birkag kisi bu beceriye sahip olduklar: igin kendilerini sanslh
hissettiklerini belirttiler. Mtizik algilari, enstriiman ¢alma yeteneklerinden etkilenir.

Miizik etkinlikleri konusunda yeterli olduguwmu disiinmityorum. Ciinkii bir calg aleti
calamiyorum. Uuygulamada enstritman calmanmmn cok dnemli oldugunu diigiinerek bu noktada
bir eksiklik hissediyorum. Planlarimda en kusa zamanda bir ¢calgr aleti ¢alabilmek var. O yiizden
calgt aleti alip calmaya cahsacagmm. Bunun bana cok faydah olacag kamsindayim (O11).
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Kendimi yeterli gériiyorum. Bir calg aleti calmay: bilmenin o kadar cok faydasi var ki. Farkl:
enstriimanlar kullanarak farklh rvitim calsmalar yaptrabiliyorum. Bu sekilde cocuklarin
etkinliklere katuimum saglayabiliyorum (O20).

Yetenek

Bazi katilimcilara gore miizik etkinliklerinde algiladiklar: yetersizlik, miizigin bir yetenek olduguna
inanmalarindan kaynaklanmaktadir. Bu inang onlar1 ne kadar gelismeye calisirsa ¢alissin yeterlilige
ulagamayacagin diiglinmeye yoneltmistir.

Miizik etkinlikleri konusunda yeterli olmadigum diigiiniiyorum ciinkii bence miizik yetenek
isidir. O nedenle her ne kadar kiiciik yaglardan itibaren desteklemeye calissak da bunun yeterli
olmadigum diisiiniiyorum. Elbette katkuisy vardwr fakat bazi cocuklar: gozlemliyorum sanki bir
seyleri bilerek geliyorlar buraya. O nedenle daha ok yetenek olarak goriiyorum (O19).

Yeterli oldugumu diigiinmiiyorum. Ciinkii miizik cok farkh bir alan ve yetenekle ilgili. Kiiciik
yaslardan itibaren bu yonde desteklenmek gerekiyor. Her ne kadar yetiskinlikte bunu
tamamlamaya cahssak da bu konuda yetersiz kaldigim gorityorum (O4).

Isteklilik

Bazi katilimalar miizikle ilgili faaliyetlere daha fazla dahil olmak istediklerini ancak becerilerini
gelistirmek icin ek egitime ihtiya¢ duyduklarmi diisiindiiklerini belirtti. Ote yandan bazi
katilimcilar gesitli egitim programlarina katilmlar1 ve kapsamli arastirmalari nedeniyle zaten yeterli
mizik egitimine sahip olduklarina inanmaktadir. Bu sekilde yamit veren tiim katilimcilarin
arastirma ve gelistirmeye acik olduklarimi belirtmekte fayda var. Ancak miizikle ilgili ¢calismalara
katilimlarina bagh olarak degisen diizeylerde yeterlilik hissediyorlar.

Tabii ki yeterli oldugumu diigiinmiiyorum. Oldum demek durmak demek bana gore. Bu konuda
araghirmaya gelismeye devam ederek yeterliligimi arttirmaya cahgiyorum. Ciinkii bizim yeterli
oldugumuzu diigiinmek onlara yetebilecegimiz anlanuna gelmiyor. Siirekli iistiine eklemelerle
yeterlilige gidilecek bir alan oldugunu diisiinityorum. Kendimizi daha cok gelistirmek gerektigini
diigiiniiyorum. Bu yiizden ritim egitimi almak istiyorum. Giincel orff egitimlerini aragtirtyorum
(07).

Miizikle ilgili sumfimda yaptirdigim  etkinliklerin  sonucunu  gordiigiim  kadanyla iy
durumdmpm. Yeterliyim demek yanhs olur. Universite egitimimin ve kendi alammda arastirma
yapmann beni 1yi duruma getirdigini diisiiniiyorum. Yillar icinde siirekli arastinp en iyisinin
uygulattrmaya calishgim icin su an kendimi yeterli goriiyorum (026).

Etkin katilim

Katihmalarin  yanitlan  degerlendirildiginde ¢ocuklarin miizik etkinliklerine aktif olarak
katildiklarinda kendilerini yetenekli, katilmadiklarinda ise yetersiz hissettikleri gériilmiistir. Bu,
ogretmenlerin miizik etkinliklerinde algilanan yeterliliklerinin katilim dtizeyleriyle baglantili
oldugunu gostermektedir.
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Tam anlamyla yeterliyim cocuklara yetiyorum dersem yalan soylemis olurum. Ama miizigin
okul dncesi donemdeki cocuklar icin ne kadar dnemli oldugunun farkindayvm. Bunun icinde
cocuklara yeterli olabilmek icin ¢cabaliyorum. En basitinden etkinlik gecislerinde kafiyeli bir sark:
uydurmak bile gocuklarin dikkatini ¢ekiyor. Miizigi her yerde her sekilde kullanmaya ¢ahigiyorum.
Coculdart daha etkin bir gsekilde etkinliklere dihil edersemt yani tiim cocuklarmn dikkatini
gekebilirsem daha yeterli oldugumu diisiinecegim. Bunun igin de caba harciyorum (022).

Yeterli oldugumu diisiiniiyorum. Ciinkii cocuklarin yas ve gelisim ozelliklerine uygun etkinlik
hazirlamaya dikkat ediyorum. Aynica cocuklara sarkalar secerken sarky sozlerinin kolay wve
anlagily olmasina, melodisi kolay hatwrlanabilen tarzda ve bol tekrar etmesine dikkat ediyorum.
Bu sekilde etkinliklere cocuklar etkin katilim saglhyor ve etkinlikler daha verimli geciyor ( 017).

Miizik Etkinliklerinde Kullanilan Materyaller

Katihmalarin ¢ogu etkinlik uygulamalarinda enstriiman kullanmay: tercih ettiklerini belirttiler.
Ayrica atik malzemelerin, beden uzuvlar ve dijital kaynaklarin dahil edilmesinden de bahsettiler.
Temaya gore Sekil 3'te gosterildigi gibi dort kategori belirlenmistir.

Sekil 3

Miizik etkinliklerinde kullanilan materyaller

.E“ — Enstriimanlar/Calgilar

=

=

4

%; b — Atik malzemeler

- .i

s & —

UJ

‘g = Beden uzuvlarn

D

X

=

= Dijital kaynaklar
Enstriimanlar

Katilimalarin ¢ogunlugu cesitli miizik enstriimanlarimi kullandiklarinmi bildirdi. Bunlar arasinda
ziller, davullar, gelik tiggenler, marakaslar, tefler, ritim gubuklari, darbuka ve kastanyetler gibi
vurmali calgilar (£=102); fliit gibi nefesli calgilar (f=7); baglama ve gitar dahil yayl ¢algilar (f=4); ve
piyano ve kalimba gibi tuslu calgilar (f=3) bulunmaktadir. Vurmali ¢algilar en popiiler kategori
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olurken, bu kategoride en ¢ok kullanilan enstrimanlar ritim ¢ubuklari, marakas ve davullardi.
Katilmalarin agirlikh olarak hazir enstriimanlar kullandigini belirtmekte fayda var.

Miizik etkinliklerinde bircok materyal kullanmaktayum. Bunlar, tef, marakas, ritim cubuklar:, zil
davul. Stmfimda miizik merkezinde zaten bu calgilar vardi. Etkinlikler sirasinda pek cok calguy
kullanyorum fakat daha cok ritim cubuklary ile cok farkly oyunlar oynayabiliyoruz ( 015).

Atik malzemeler

Miizik etkinlikleri sirasinda bazi katilimcilar bardak, plastik sise, tas, dal, kavanoz kapag;, canta gibi
cesitli malzemeler kullandiklarini bildirdi. En yaygin malzeme marakas yapiminda kullanilan
plastik siselerdi (f=12). Temel olarak katilimcilar gesitli materyaller kullanarak miizik materyalleri
olusturma ¢abasi gosterdiler.

Miizik etkinliklerindeli materyalleri cocuklarla birlikte atik malzemelerle yapmaktayum. Ozellikle
serbest zaman etkinligimizde cocuklarla pet sigeleri kullanarak marakaslar yaptik. Sonra
cocuklarla onu etkinligin icinde kullandik. Bu zaman diliminde cocuklar kendileri yaptiklar icin
calgilarvm cok mutlu oluyorlar. Ben de daha cok pet siseler olsun, taslar olsun, diigmeler olsun
pek ¢ok materyali kullanarak cocuklarin kendi calgularmm kendilerinin yapmasma firsat
veriyorum (O28).

Beden uzuvlanr

Bazi1 katilimailar ise en iyi malzemenin insan viicudu oldugunu ve viicudun farkh kissmlarmdan
enstriimanlar yapabileceklerini iddia etti. Calismalar icin eller, ayaklar, kollar ve bacaklar dahil
olmak tizere insan viicudunun parcalarini kullandiklarini iddia ettiler. Bu uzuvlar arasinda en ¢ok
malzeme olarak elleri tercih ettiler.

Miizik etkinliklerinde her tiirlii materyal kullamyorum. Ayrica bedenimizle de ritim calismalar:
yapwyoruz. Her zaman calgilar olmak zorunda degil. Cahishigim kurumda zaten hazir calgilar da
yok. Elleri birbirine vurarak dizlerine vurarak o kadar cok favkh sekillerde miizik yapryoruz ki
calgilara hic ihtiyac duymuyoruz (O9).

Dijital Kaynaklar

Miizik etkinlikleri sirasinda birgok katilima dijital araglara daha ¢ok yer verdiklerini soyledi. Cok
sayida film, ses kaydy, bilgisayarda tiretilen miizik ve ritim galismalar1 da déhil olmak tizere gesitli
kaynaklara basvurduklarini ifade ettiler.

Eger calabildigim bir enstritman varsa bu etkinliklerde onu kullamrim. Yoksa bilgisayar
iizerinden her tiirlii calgiya ulasabilirim. Pek ¢ok calgumin sesini dinleterek onun ritmine uygun
cocuklanin deneyimler yasamalarnim sagliyorum. Ses cikartan her sey miizik aleti olarak
kullamlabiliv. Bu yiizden kullanacagim wmateryaller sumf ortamuna bagh olarak degisiklik
gosterebilir (016).
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Miizik Etkinlikleri Kapsamindaki Calismalar

Katilimalara miizik etkinlikleri ile ilgili calismalar soruldugunda katilimcilar ritim (£=25), sark:
soyleme (f=16), sesi dinleme ve farklilastirma (f=8), yaratici dans (f=7) ve miizikal oyki (f=4)
yanitlarimi verdiler. Ritim ¢alismalari, katilimcilarin tepkilerinin esas olarak toplandig1 yerdi. Bu
tema kapsaminda bes grup olusturulmustur (Sekil 4).

Sekil 4

Miizik etkinlikleri kapsaminda yapilan calismalar

— Ritim

— Sarki soyleme

Ses dineleme ve ayirt etme

I

yapilan calismalar

Yaratici dans

Miizik etkinlikleri kapsaminda

— Miizikal oykii

Ritim

Katilimcilar c¢esitli mtizik etkinliklerine katildiklarini ancak en c¢ok ritim ¢alismalarina
odaklandiklarini (f=25) belirtmislerdir. Bu ¢alismalarda 6ncelikli ara¢ olarak, ritim cubuklarinin ve
ellerin kullanildigim belirtmislerdir.

Miizik etkinlikleri kapsanunda agwhkly olarak ritim cahsmalarma yer veriyorum. Ritim
calismalart sayesinde birgok kavrami izl bir sekilde kazanabiliyorum. Ellerinin yam sira ritim
cubuklaryla da ritim tutabiliyorlar (O15).

Sark: siyleme

Katilimcilara gore sarki soylemek (f=16) ritim g¢alismalarindan sonra en c¢ok tercih ettikleri
egzersizdir. Sarki soyleme calismalarina 6ncelikle dijital kaynaklar ve yiiz yiize oturumlar yoluyla

katildiklarin bildirdiler.

Sunfimda miizik etkinliklerini yaparken ritim calismalar, miizikal oykii, sesleri dinleme ve
dozellikle sarky siyleme gibi calismalara yer veriyorum. Cocuklar icin sarkalar oldukca eglenceli
oluyor. Iyi bir sarla seildiginde cocuklar istekli bir sekilde soyliiyor. Sarkalan genellikle
bilgisayardan aciyorum ve cocuklarla birlikte soyliyoruz. Daha etkili oluyor (O2).

843



Elgin Yazic1 Arict  Maria Ampartzaki ® Stamatios Papadakis * Michail Kalogiannakis

Ses dinleme ve ayirt etme

Bircok katilimci, temel bir 6n kosul olarak ses dinleme ve ayirt etme (f=8) ile ilgili calismalara yer
verilmesinin dnemini vurguladi. Bu ¢alismalar siklikla gozden kagirilmakta ancak diger calismalara
temel olusturmaktadir. Katithmcilar bu tiir calismalarin gerekliligini ve destekleyici niteligini
vurguladilar.

Genel olarak coculdarimla miizik etkinliklerinde ritim, sarky soyleme, dans gibi pek cok ¢alismaya
yer veriyorum. Bu etkinliklere pek cok arkadagim da yer veriyor elbette. Ben dzellikle miizik
etkinliklerinde ses dinleme calismalarina ayr énem veriyorum. Bence bu ¢ahsmalar cocuklarin
dinledigi sesi tammast, verilen sese benzer sesler ctkarmast agisindan énemli. Ornegin bir sarkup
d¢renebilmesi icin onu dikkatli bir sekilde dinlemesi, melodisini kesfetmesi gerekiyor. Onemli
oldugu icin yer veriyorum (05).

Yaratict dans

Bircok katilimar ritim, sark: soyleme gibi etkinliklerin yam sira yaratici dans etkinligine (/=7) de yer
verdiklerini ifade etmislerdir. Miizik programlarinda yaratici dans etkinliklerinin 6nemini
vurguladilar. Onlara gore bu sadece miizikle birlikte dans etmekle ilgili degil, aym: zamanda
cocuklarin yaraticiliginu tesvik eden bir aractir.

Elbette stmfimda pek cok miizik etkinligine yer veriyorum. Sarkilar, ritim cahgmalan, dykiilerle
miizik etkinlikleri ve dans calismalary ile ilgili etkinlikler yapiyorum. Cocuklar svmfta hemen
hemen her tiir yaptigim etkinlige katilim gosteriyor. Cahismalann her bivinin cocuklar icin cok
faydal oldugunu diigiiniiyorum. Bu etkinlikler icinde dans konusunda ozellikle yeterli olmadigim
icin aragtirmalar yaptim ve yaratici dansin normal dans gibi olmadigum fark ettim. Daha 6zgiir
ve daha yaratict oldugunu gordiim. Bu konuda da cocuklarim destekledigimi diisiiniiyorum
(O14).

Miizikal oykii

Baz1 katihmeailar, en az tercih edilen etkinliklerden biri olmasina ragmen miizik etkinliklerine
mizikal oykiiler (f=4) dahil etmekten bahsetmislerdir. Onlarin gerekgesi, miizikal oykiilerin daha
fazla mevcut 6rnegine ihtiyac duyulmasiyds, bu da bu etkinlige daha az vurgu yapilmasina neden
oldu. Ayrica, miizikal dykiinin kullanilmasimi gerektiren nitelikli 6ykiilerin olmayisinin da tercih
edilmeme sebebi olabilecegini belirttiler.

Cocuklarn ilgisini cekebilecek ¢alismalara yer veriyorum. Sarky dinlettiviyorum, ritim
olugturuyoruz. Bunun yam swa miizik ve oykiiniin bir arada oldugu farkh etkinliklere de yer
veriyorum. Ornegin bir oykiiyii altyorum. Baz: boliimlerinde cocuklann calgilar kullanabilecegi
verleri ayarhyorum. Illa calg: olmak zorunda degil, taglar, diigmeler, kapaklar gibi farkly ozellikte
sesler ¢ikaran nesneler de olabiliv. Ben dykiiyii okurken o kisumlarda coculdardan ¢almalarim
istiyorum. (jykﬁyii o kadar ¢ok dinliyorlar ki sonunda dykii ile ilgili sorular sordugumda
neredeyse biitiin sorular yamtlanabiliyor. Cok faydali oldugunu diisiiniiyorum (O20).
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Miizik Etkinligi Uygulamasimin Mevcut Durumu

Katima geri bildirimlerine gore c¢ogu (f=19) miizik etkinliklerinde herhangi bir sorunla
karsilasmadi. Sorunsuz deneyimlerini yeterli hazirlik yapmalarina, mesleki deneyime sahip
olmalarma ve miizik alanini heyecan verici bulmalarina bagladilar. Ancak birkag¢ katilimar (£=9)
sorun yasadigini bildirdi. Sinif mevcudunun sinirli olmasi, materyal eksikligi gibi nedenleri 6ne
stirdiiler. Geri bildirim oncelikle miizik etkinlikleri sirasinda topland: ve bu tema altinda bes ayn

kategori belirlendi (Sekil 5).

Sekil 5

Miizik etkinligi wygqulamasinin mevcut durumu

= ilgi cekici

=

g

,‘_Eﬂ g On hazirlik
¥

>

,Eng Mesleki deneyim
=R

-« Materyal eksikligi
5

=

Simif mevcudu

Ilgi Cekici

Katihmalar, mizik etkinliklerini ¢ocuklar i¢in oldukga ilgi gekici bulduklan igin (f=17) yiirtitirken
herhangi bir sorunla karsilagmadiklarini ifade etmislerdir. Etkinliklere duyduklart hayranlig: ifade
etmek icin eglence, keyif, hoslanma ve ilgi gibi sozctikler kullandilar.

Miizik etkinliklerini uygularken kendimi bu alanda tam anlamiyla yeterli gormesem de sorunlarla
karsilastigum soylenemez. Ciinkii miizik, her alanda rahatlatici bir yonii oldugu icin cocuklarin
da oldukca hosuna gidiyor. Etkinlikleri daha eglenceli hale getiriyor. Cocuklar daha cok etkinlige
dihil oluyor ve canlanyor (O11).

On hazirhik

Katiimalar miizik etkinliklerini uygularken énceden detayli hazirlik yaptiklar: i¢in herhangi bir
sorunla karsilasmadiklarini ifade etmislerdir (f=10). Miizikal etkinliklerin ¢ocuklara gekici geldigine
ve uygun hazirlik gerektirdigine inanmaktadirlar. Daha o6nceki deneyimlerini anlatmak icin
arastirma, inceleme, gruplari takip etme, farki bulma, on calisma, deneme gibi terimleri
kullanmuslardir.

Etkinlikleri uygulamadan once cok farkl kaynaktan miizik etkinlik ornekleri arastirtyorum. Baz
calismalarda kendimi yeterli gérmedigim icin internetten videolar izliyorum ve pratik kazanana
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kadar yapryorum. Bu nedenle cocuklarla uygulama yaparken sorunlarla karsilagmyorum ( 0O16).
Mesleki deneyim

Katihmalarin bir kismi mesleki deneyimleri nedeniyle mizikle ilgili faaliyetlerde bulunurken
herhangi bir zorlukla karsilasmadiklarini ifade etmistir (f=5). Sorunsuz bir deneyim yasamalari igin
cesitli faktorlere deginirken, mesleki deneyimin ¢ok énemli oldugunu vurguladilar. On yili askin
tecriibeyle birkag yildir bu alandadirlar ve siirekli olarak bu alana yogunlasmislardir.

Uygulama asamasmnda ilk atandimmda giicliiklerle karsilagsam da ynllardir 6gretmenlik yaptigim
icin artik karsilagmyorum. Insan deneyimledikce bazi seyleri 5greniyor. Simdi sarkilar soylerken,
ritim calismalar yaparken, dans ederken cok daha kolay oluyor. Cocuklar etkinlikleri uygularken
her agamaya katihyor. Ciinkii cocuklarin dikkatini cekmek cok kolay oluyor ( 06).

Materyal eksikligi

Geri bildirim oturumunda katilimcilar ek materyallere ihtiyag duyduklar: igin miizik etkinliklerinin
uygulanmasinda yardima ihtiya¢ duyduklarini belirtmislerdir (f=5). Igerigi iyi anlamis olmalarina
ragmen gerekli materyallere sahip olmanin 6énemini vurguladilar. Malzeme eksikliklerini "hayir",
"yeterli degil", "eksik" gibi stzctiklerle dile getirdiler.

Evet, farkli tiirde problemlerle karsilastigum oluyor. Onlara zaman zaman ¢oziim iiretebiliyorum.
Fakat ssmfimda yeterli materyal olmadig icin stkanty yasiyorum. Ciinkii miizik etkinliklerinde
dnemli olan materyaldiv. Cocuklar materyal oldugunda etkinliklere daha cok katuma istegi
gosteriyor ve zorluk qikarnuyorlar. Miizigi sevdigim icin de rahatca uygulayabilivorum. Hatta
bu durumda baya zevk alyorum (O15).

Swnif mevcudu

Miizik etkinlikleri sirasinda bazi katilimcilar sinif mevcudu (f=4) ile ilgili zorluklarla karsilastigini
ve en onemli sorunun ¢ocuk sayisimin ¢oklugu oldugunu bildirdi. Materyal yetersizligi ve siuf
ortaminin kalabalik olmas: nedeniyle etkinliklerin uygulanmasinda yardima ihtiyag duydular.
Katiimalar durumu anlatmak icin kalabalik, fazlalik, cocuk sayis: gibi sozciikler kullandilar.

Bir isi ne kadar miikermmel yapsak bile wygulamada karsilagabileceSimiz sorunlar olabiliyor.
Ozellikle stniflarimz Kiigiik olmasina ragmen cocuk sayisi ¢ok fazla olunca sorunlarla karsilasma
olasthgrmz daha da artiyor. Bu durumda her cocuk icin materyal bulmak ve simifi diizenlemek
zor oluyor. Neden bu sekilde diisiiniiyorum? Ciinkii cocuklar bazen devamsiziik yaptiklarinda
sinifta yapilan etkinlikler daha farkly oluyor. Etkinlikleri uygularken cocuklar daha iyi kontrol
edebiliyorum ve dikkatlerini daha iyi ¢ekebiliyorum. Onlan bu gekilde goriince kendimi daha iyi
hissediyorum (O8).

Miizik Etkinliklerinin Niteliginin Artirnlmas:

Katilimalarin yamitlar: analiz edildikten sonra miizik etkinliklerinin etkinligini ve verimliligini
artirmak igin alt1 kritik alanin oldugu tespit edildi. Bunlar arasinda materyal destegi (f=17), mesleki
gelisim (f=15), biitlinlestirilmis etkinlikler (£=8), fiziksel cevre (f=6), ilgi cekicilik (f=6) ve aile katilimi
(f=3) yer almaktadir. Bu kategoriler Sekil 6'da gortilebilir.
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Sekil 6

Miizik etkinliklerinin nitelig¢ini artirma

— Materyal destegi

-

Miizik etkinliklerinin niteligini

— Mesleki gelisim

Biitiinlestirilmis etkinlik

artirma
| |
[

Fiziki ortam

- flgi cekici

H- Aile katilima

Materyal destegi

Pek ¢ok katilimai, etkili ve verimli miizik etkinlikleri gerceklestirmek icin materyal destegine ihtiyag
duyuldugunu ifade etti. Yanitlar: esas olarak enstriiman eksikliklerini gidermeye yonelikti. Ayrica
muzik etkinliklerinin gergeklestirilmesi icin gerekli materyallerin bulundugu uygun ortamlara
sahip olmanin Oneminden bahsetmislerdir. Bu destekle miizik hedeflerine ulasabileceklerini
vurguladilar. Farkli, daha fazla, yeterli miktarda, materyal sayis1 gibi ifadelerle materyal destegine
vurgu yapmuslardir.

Miizigin cocugun biitiin gelisim alanlarim etkiledigi unutulmamabdir. Bunun ig¢in farkh
ozellikte materyallere yer verilmelidir. Ayrica farkh ozellikte olmasimn yam swa yeterli materyal
de saglanmalidvr. Bu materyalleri cocuklar rastgele degil bir akramyla birlikte calmaldir. Yani
cocuklarin materyalleri etkin bir sekilde kullanmasi saglanarak farkindahk kazandrilmaldir
(O1).

Mesleki gelisim

Bazi katilimailar, cesitli egitim yontemlerini birlestirmenin, en az bir enstriiman pratik etmenin ve
teknolojiden yararlanmanin miizikle ilgili faaliyetlerin etkililigini ve verimliligini artirabilecegini
ifade etti. Katilimcilarin yanitlar: agirlikli olarak egitim kaynaklarinin dnemine odaklandi. Miizik
egitimi alaninda egitimler, atdlye calismalari ve kurslar diizenlemenin mesleki yeterliliklerini
gelistirmelerine yardimcai olabilecegini belirttiler. Katilimcilar hizmet i¢i egitim, enstriiman ¢almak,
glincel kalmak, akademik calisma, seminerlere katilmak gibi ifadelerle mesleki gelisimin 6nemini
vurguladilar.

Ogretnxe-nIE'r iiniversitede aldiklary egitimle symrl kalmaywp bu sumrlari asmal bence. Kendimizi
gelistirebilecegimiz bircok kurs, egitim vb. aglyor. Bunlara katilarak kendimize bircok yeni bilgi
katabiliriz. Simfta en az bir enstriiman bulunmal ve okul oncesi 6gretmenleri icin en azindan bir
enstriiman ¢alma zorunlulugu olmal. Ayrica gelisen teknolojiyle kendilerini giincellemesi
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gerektigini diisiiniiyorum. Bu konuda yetkin olan insanlardan egitim alarak farkh bir bakis acist
kazanmalan gerekmektedir. Web2.0 araclanim da tamyarak miizikle entegre edebileceklerini
diigiiniiyorum. Miizigin cocuk iizerindeki etkisini iyi kavramak icin bu konudaki akademik
caligmalar okunmahidir (O5).

Biitiinlestirilimis etkinlik

Katilimcilara gore miizigin cesitli aktivite tiirlerine dahil edilmesi ¢ok onemlidir. Miizigin cesitli
etkinliklere entegre edilebilecek ¢ok yonlii bir alan oldugunu belirterek, drama ve oyunla ilgili
etkinliklerle uyumlulugunu vurguladilar. Entegre faaliyetler kavram: genellikle oyun, drama ve
biitiinlestirme gibi terimler kullamlarak aktarilmistir.

Cocuklarn aktif oldugu ve surlandinilmanus, secim haklammn fazla oldugu etkinliklere yer
vermeliyiz. Cocuklarnn yas ve gelisim diizeylerine uygun etkinliklerin planlanmasina dikkat
etmeliyiz. Bunun icin de diger etkinliklerle biitiinlestirmeliyiz. Ben daha cok oyun etkinliklerinde
kullaniyorum boylece miizik ve oyun etkinligini biitiinlestinmis olurum. Miizik etkinliklerine
diger etkinliklerle biitiinlestivirken sorun yasanuyorum. Ciinkii cocuklar miizige katilmak
istiyorlar (012).

Fiziki ortam

Katiimcilara gore miizik etkinliklerinin kalitesi uygun fiziksel ortama baglhdir. Miizik pratigi
yapmak igin genisletilmis bir alana veya &zel bir miizik alanina ihtiya¢ duyuldugunu ifade ettiler.
Bu kategori miizik sinifi, ayr sinif, atdlye, ferah ortam, uygun biiytikliik gibi terimler kullarularak
aciklanmistir.

Sunf cocuklarin rahat harveket edebilecegi genislikte olmalidw. Sunf, coculdarn rahat
oturabilecekieri ve dikkatini dagitmayacak sekilde diizenlenmelidir. Bunun icin bence en iyi
coziim yolu her okulda sadece miizik odas: ya da atélyeler olmalidrr. Burada yeterli sayida miizik
aletleri olmali ve bir miizik 6gretmeni esliginde cocuklara miizik egitimi verilmelidir (O10).

Tlgi cekici

Bazi1 katilimcilara gore basarili ve verimli bir miizik etkinliginin gergeklestirilebilmesi igin ilgi ¢ekici
hale getirilmesi gerekiyor. Ilgi gekici bir etkinlik igin; gocuklarin aktif katilimi, farkli yontemleri
deneme, sesin dogru kullanimi, kullanilan materyaller hakkinda merak uyandirma gibi ifadeler
kullanmuslardir.

Bu noktada miizik aletlerine olan merak artunlmaldir. Etkinlikleri uyqulama yontemleri
gelistirilmelidir. Cocuklarin merak duygulart aqiga gikarilarak miizige olan ilgileri arfinlmahdir.
Sadece dinlemekten ziyade ritim olusturma ve duygulart aktarabilme vyetenekleri aciga
cikarilmaludir. Ayrica ses tonuwmuzu dogru ve cocuklarin dikkati cekecek sekilde kullanmaliyiz.
Sesimizi, bedenimizi en dogru sekilde kullanmalunz. Cocuklarn ilgisini cekecek sekilde
etkinlikleri uyqulamak da verimlilikte etkili olabilir (O20).

Aile katilinm

Baz1 katihmalar aileleri miizik egitimine simifin otesinde dahil etmenin Gnemini vurguladilar.
Ebeveynlerin farkindalik yaratmalarini veya stirece katilmalarini 6nerdiler. Bu katilimi tanimlayan
kategoriler arasinda okul disi etkinlikler, ev merkezli ¢calismalar ve ebeveyn katilimi yer almaktadir.
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Sadece okulda miizik yeterli olmayabilir. Okul disinda yani evde cocuklar aileleri ile birlikte sozlii
ya da sozsiiz miizikle ugrasmahdwr. Ayrica miizik konusunda aileler bilinclendirilmelidir. Bu
konuda cesitli egitimler diizenlenebilir 026).

Sonuc ve Tartisma

Bu ¢alisma, bes tema ve 25 kategori belirleyerek okul oncesi 6gretmenlerinin miizik etkinliklerine
yonelik algilarini arastirmay: amaglamistir. Bu temalar ve kategorileri okul 6ncesi 6gretmenlerinin
miizik etkinliklerindeki yeterliliklerini (egitim, enstriiman, yetenek, isteklilik, etkin katilim), miizik
etkinliklerinde kullandiklar: materyalleri (enstriimanlar, artik materyaller, beden uzuvlar: ve dijital
kaynaklar), mtizik etkinlikleri kapsaminda calismalar: (ritim, sarki sdyleme, ses dinleme ve ayirt
etme, yaraticl dans ve miizikal 6ykii), mizik etkinligi uygulamasinin mevcut durumu (ilgi cekici,
on hazirlik, mesleki deneyim, materyal eksikligi ve smif mevcudu) ve miizik etkinliklerinin
niteliginin artirilmas: (materyal destegi, mesleki gelisim, biitlinlestirilmis etkinlikler, fiziksel ¢evre,
ilgi gekici ve aile katilimi) icermektedir.

Birinci temaya gore okul dncesi dgretmenlerinin ¢ogu, miizik yeterliliklerini degerlendirirken
kendilerini yetersiz gormektedir. Ancak kendini yeterli gorenler de vardir. Yilmaz Bolat (2017)
tarafindan yapilan bir arastirma da bu bulguyu desteklemektedir; zira okul 6ncesi 6gretmenleri
kendilerini yeterli veya yetersiz olarak nitelendirmektedir. Literattir, cocuklara nitelikli bir egitim
saglamada en onemli faktoriin pratik, kendine giivenen ve yetkin bir 6gretmen oldugunu 6ne
stirmektedir (de Vries, 2023; Bainger, 2010; Chen ve Chang, 2006). @gretmenlerin mizige karsi
olumlu bir tutum sergilemesi, 6gretmenlerin miizigi cocuklara etkili bir sekilde ogretmeleri
agisindan ¢ok dnemlidir. Ne yazik ki pek ¢ok 6gretmen yetersiz deneyim ve egitim kurumlarinin
yetersiz destegi nedeniyle kendini yetersiz hissetmekte ve degerli miizik iceriklerini hayata
gecirmekte zorluk cekmektedir. Bu onlarca yildir devam eden bir sorundur.

Miizik egitimindeki eksiklik siklikla "tavuk ve yumurta" ikilemi ile karsilastirilmakta olup, eger
ogretmenler konuyu anlamazlarsa etkili bir sekilde 6gretemeyeceklerine inanilmaktadir (Bainger,
2010). Ayrica 6gretmen egitimi sirasindaki yetersiz ve yanlis yonlendirilmis miizikal karsilasmalar,
dgretmenlerin miizige bakis acilarindaki esitsizliklere katkida bulunmaktadir. Ogretmenlere yetkin
mizik deneyimlerinin uygulanmasi kolaylastiracak hizmet Oncesi ve hizmet i¢i egitim
programlarinin saglanmas: zorunludur. Fox (2000)a gore egitim, ¢ocuklarin miizikal gelisimine
iliskin aragtirmalarn kapsamali ve egitimcileri pratik becerilerle donatmalidir. Arastirmalar
(Atkinson, 2018; Sen, 2016), yetkin bir okul oncesi 6gretmeninin okul dncesi miizik egitimi ve genel
mizik kaltiirii konusunda uzmanliga sahip olmasi gerektigini savunmaktadir. Ancak
universitelerdeki veya mevcut kurslardaki okul 6ncesi 6gretmenlerine yeterli egitim ve uygulama
deneyimi saglanarak hizmet oncesi miizik egitiminin gelistirilmesine ihtiyag vardir (Rajan, 2017;
Bainger, 2010). Miizik egitiminde erken ¢ocukluk egitimi b&ltimleri, miizik egitimi boliimleri ve
diger pedagoji dallar gibi 6gretmen egitimi programlar, etkili 6gretim ig¢in erken gocukluk
doneminde miizik gelisimini miifredatlarinin temel bir unsuru olarak dikkate almalidir (Fox, 2000).
Bazi 6gretmenler kendilerini yetersiz hissettiklerinde miizige kars: olumsuz bir bakis acisina sahip
olabilirler. Organize egitim firsatlariyla bile belirli hedeflere ulasmak zor olabilir. Ancak
ogretmenlerin miizige karst olumlu bir bakis agisina sahip olmalarini tesvik ederek, onlarin
muzikten hoslanma duygusunu gelistirmeleri ve miizige karsi olumlu bir tutum sergilemeleri
saglanabilir. Bu, giiveni ve farkli enstriimanlar hakkinda daha fazla bilgi edinme istegini artirabilir.
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Literatiire gore bir baska potansiyel ¢oziim de bu alanda simf Ogretmenlerine stirekli destek
saglamak tizere miizik uzmanlarinin danisman 6gretmen olarak gorevlendirilmesidir (Rajan, 2017;
de Vries, 2013).

Ikinci temada tartisma, okul &ncesi Ogretmenlerinin miizik etkinliklerinde kullandiklar:
enstriimanlar, artik materyaller, beden uzuvlar1 ve dijital kaynaklar dahil olmak tzere cesitli
materyaller etrafinda dénmektedir. Ogretmenler materyallerini gesitlendirmeye calisirken en ¢ok
enstriimanlarin = kullanildigr  goriildi.  Yilmaz Bolat (2017) arastirmasinda okul Oncesi
ogretmenlerinin miizik etkinliklerinde marakas ve davul gibi vurmali calgilari siklikla
kullandiklarini tespit etmistir. Sonmezoz ve Haseski Hakyol (2016) tarafindan yapilan arastirmaya
gore okul oOncesi miizik egitiminde en sik kullanilan enstriiman marakastir. Arastirmada
marakaslarin yani sira zil, davul, ritim ¢ubugu, celik tiggen, kastanyet, ksilofon, blok fliit, melodika,
metalofon, org, gitar ve agogo gibi enstriimanlarin da kullanildig: ortaya gikmistir. Ersoy ve Dere
(2012) tarafindan yapilan arastirmada Ogretmenlerin etkinlikler sirasinda miizik enstriiman:
kullamimlan incelenmistir. Arastirmada ogretmenlerin %>57,08'inin  enstriiman kullanmadig:,
%42,92'sinin ise enstriiman kullandig1 ortaya ¢ikti. Marakas en yaygin kullanilan vurmali
calgilardan biri olarak tanimlandi. Altas (2006)'a gore anaokulu mizik koselerinde yaygin olarak
bulunan enstriimanlar marakas, tef, trampet ve ritim ¢ubuklaridir. Konuyla ilgili daha 6nce yapilan
aragtirmalar da benzer bulgulara ulasmisti. Arastirmaya gore, miizik etkinliklerine vurmali
calgilarin dahil edilmesi, ¢ocuklarin el-goz koordinasyonunu gelistirmek ve iki el arasindaki
koordinasyon yetenegini gelistirmek igin ¢ok onemlidir. Etkili 6grenmenin saglanabilmesi igin farklh
ozelliklere sahip farkli araglara ve yeterli miktarda erisime sahip olunmasi gerekmektedir (Yilmaz
Bolat, 2017). Piyano, org, gitar, keman, blok fliit, melodika, marakas, ritim ¢ubuklary, metalofon,
ksilofon, agogo, celik ti¢gen, ziller ve davullar gibi cesitli enstriimanlar ses olusturabilir. Ayrica
plastik siseler, kasiklar, kavanoz kapaklari gibi diger nesneler de ses enstriimani olarak
kullanilabilir. Kayit cihazlari, CD calarlar ve kaydediciler gibi elektronik ve bilgisayarla donatilmis
materyaller de miizik deneyimini gelistirmek igin mitkemmel segeneklerdir (MEB, 2013; Sonmezoz
ve Haseski Hakyol, 2016). Bu sayede cocuklar gercek yasam etkinliklerine katilarak, 6grendiklerini
uygulayarak ve tekrarlayarak, rahatlamak ve dinlenmek igin miizikten keyif alarak 6grenme
stireclerini basitlestirirler (Atak Yayla ve Dalmusli, 2014). Bu nedenle 6gretmenler, her ¢ocugun
ogrenme stiline en uygun olana bagl: olarak etkinlikleri sirasinda siklikla gesitli araglar kullanir. Bu
araglarin bir kismi1 atik malzemelerden yapilabilir, bu da 6grenme stirecini daha etkili hale getirir ve
cogu hazir oldugundan zamandan tasarruf saglar. Ogretmenler bu araclari kolay elde edilebildigi
ve ¢ocuklarin dikkatini 6nemli 6lciide ¢ekebildigi i¢in se¢mektedir.

Uclincii tema okul éncesi 6gretmenlerinin yiiriittiigii miizik etkinliklerini kapsamaktadir. Bu
aktiviteler tipik olarak ritim tutmay, sark: sdylemeyi, ses dinleme ve ayirt etmeyi, yaratict dansi ve
muzikal oykiiyl igerir. Yilmaz Bolat (2017) tarafindan yapilan arastirmaya gore okul oncesi
ogretmenleri miizik etkinliklerinde oncelikle sarki soyleme ve ritim calismalarina agirhk
vermektedirler. Acay Sozbir ve Camlibel Cakmak (2016), 6gretmenler arasinda en sik yapilan miizik
etkinliginin ritim c¢alismalar: oldugunu, bunu sark: sdyleme ve miizikli oyunlarin izledigini
bulmuslardir. Ancak Giiler (2015) tarafindan yapilan bir bagka arastirma, 6gretmenlerinin temel
mizik etkinlikleri olarak cogunlukla sarki soyleme, miizikli oyun ve ritim egzersizlerini
kullandiklarini gostermistir. Tlgili alan incelendiginde okul ncesi miizikle ilgili etkinliklerin; sesleri
dinlemeyi, ritim calismayi, sesleri ayirt emeyi, sarki sdylemeyi, yaratict dans etmeyi, miizikal
oykiileri kesfetmeyi icerdigi gortiilmektedir (Bayrak Celik, 2020). Veriler analiz edildiginde
calismamiz ile ilgili diger literatiir arasinda bazi benzerlikler oldugu gorilmektedir. Ancak
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diinyanin farkli bolgeleri arasinda miizik etkinligi tercihlerinde dikkate deger farkliliklar var. Baz:
arastirmalar sarki sGylemenin en popiiler etkinlik oldugunu 6ne stirmekte ancak diger etkinlikler
biiyiik olclide degisiklik gostermektedir. Dans ve hareket oldukca tercih edilirken enstriiman
¢almak her zaman bu kadar popiiler olmamaktadir (Kirby ve digerleri, 2023; Ehrlin ve Tivenius,
2018; Rajan, 2017; Lee Nardo ve digerleri, 2006). Ek olarak, ogretmenler artik sarki sdyleme
etkinliklerine de yer vermekte ve g¢ocuklara ozel dijital sarkilar yaratmaktadir (Dongauser ve
digerleri, 2020). Ancak her miizik eseri ¢ocugun gelisimini benzersiz sekilde etkilediginden,
ogretmenler 6gretim yontemlerini gelistirmek icin diger miizik calismalarini daha etkili bir sekilde
kullanabilirler.

Dordiincii temada okul 6ncesi 6gretmenleri miizik etkinlikleri sirasinda karsilastiklar1 zorluklar:
tartismiglardir. Ogretmenlerin ¢ogu, miizik etkinliklerini ¢ocuklari ilgi gekici bulduklari,
uygulamadan once iyi hazirladiklan ve bu alanda uzun yillara dayanan deneyime sahip olduklar
i¢in herhangi bir sorun yasamadiklarini ifade etmislerdir. Ancak bazi 6gretmenler fiziksel engeller,
siniflarm  kiigtikltigti, siniflarin kalabalik olmasi ve materyal yetersizligi gibi engelleri dile
getirmislerdir. Yilmaz Bolat'in (2017) arastirmasina gore okul 6ncesi 6gretmenlerinin %66,3'ti miizik
etkinliklerini uygulamada herhangi bir sorun yasamazken, %33,3'li sorunla karsilasmistir. Koca'nin
(2016) arastirmasina gore pek ¢ok miizik 6gretmeni enstriimanlarin yetersizligi ve smiflarin
kalabalik olmasi nedeniyle zorluklarla karsilasmaktadir. Benzer sekilde Sali, Akkol ve Oguz (2013),
enstriiman eksikliginin okul dncesi dgretmenleri i¢in yaygin bir sorun oldugunu ve onlarin miizik
etkinliklerini yiiriitme becerilerini engelledigini bulmuslardir. Eren wve Saglam'in (2009)
calismasinda enstriimanlarin say:r ve cesitliliginin arttirilmasi, miizik etkinliklerinin yapildig:
mekanlarin iyilestirilmesinin bu sorunlan azaltabilecegi one surilmiistir. Giler (2015) ise
enstriiman sikintisy, sinif ortamlar: ve sinif meveutlarinin kalabalik olmas: gibi konularda yardima
ihtiya¢ duyuldugunu vurgulamistir. Bu c¢alismalar bazi 6gretmenlerin neden sorunlarla
karsilasmadigini arastirmasa da dgretmenlerin ortak zorluklarina 1sik tutmaktadir. Genel olarak
bakildiginda materyal eksiklikleri ve fiziki kosullarin bu alanda 6gretmenler i¢in engel tegkil etmeye
devam ettigi aciktir.

Son tema, miizik etkinliklerinin etkililigini ve verimliligini artirmanin yollarini ele almaktadir.
Ogretmenler materyal desteginin 6nemine dikkat gekti ve ardindan miizik etkinliklerinin niteliginin
artirilmasina yonelik onerilerde bulundu. Bunlar arasinda mesleki gelisimi destekleyecek
egitimlerin verilmesi, miizik etkinliklerinin diger etkinliklerle biitlinlestirilmesi, uygun fiziki
ortamin olusturulmasi, heyecan verici etkinliklerle ¢ocuklarin etkin katihiminin tesvik edilmesi ve
ailelerin stirece dahil edilmesi yer almaktadir. Arastirmaya gore (Oguz, 2019; Rajan, 2017), mtizik
etkinliklerinin basarili bir sekilde uygulanmasinda 6gretmen materyal kaynaklarina oncelik
verilmesi kritik oneme sahiptir. Benzer sekilde Yilmaz Bolat'in (2017) bulgular1 da, 6gretmen
adaylarina kaliteli miizik egitimi verebilmek i¢in miizik merkezlerinin enstriimanlarla donatilmis
olmas: ve alaninda uzman kadroya sahip olmas: gerektigini ortaya koymaktadir. Koca'ya (2016)
gore 6gretmenlerin miizik donamimina sahip olmasi ve enstriitman ¢almay1 bilmesi gerekmektedir.
Bu beceriler 6gretmenlerin daha gesitli ve ilgi ¢ekici 6grenci etkinlikleri sunmasina olanak tanir. Bu
durum konuyla ilgili daha 6nce yapilan arastirmalarla uyumludur (Burak, 2019). Bu nedenle miizik
etkinliklerinin niteliginin artirilmasi igin 6gretmenlere gerekli kaynaklarin saglanmasi biiyiik 6nem
tasimaktadir. Materyaller, cocuklarin beceri kazanmalarina, soyut kavramlar1 anlamalarina ve
ogrenmeyi gliclendirmelerine yardima olan ¢oklu 6grenme ortamu olusturduklari i¢in okul 6ncesi
dénemde dnemlidir. Ogretmenler bireysel cocuk farkliliklarini tespit etmek ve uygun destegi
saglamak igin materyaller kullanabilirler (Oguz, 2019).
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Oneriler ve Sinirlamalar

Arastirma bulgularia gore okul oéncesi dgretmenlerinin beceri diizeylerinin hizmet i¢i egitim
kurslari, calistaylar, miizik atdlyeleri gibi etkinliklerle gelistirilmesi faydali olacaktir. Ogretmen
adaylarinin egitim fakiiltelerindeki profesyonellerden miizik dersi almalar1 da faydali olacaktir.
Ogretmenler, miizik etkinliklerinde materyal yelpazesini genisletmek icin enstriimanlarin dtesinde
ek kaynaklara yonlendirilebilir. Agik¢a soylemek gerekirse, miizik etkinliklerindeki ¢alismalarini
desteklemek icin yaratict dans ve miizikal oykii anlatimi tlrlerinde egitim saglanabilir.
Ogretmenlerin miizik etkinliklerini miifredatlarina dahil ederken karsilastiklar1 zorluklarmn
ustesinden gelmek igin okullar, Milli Egitim Bakanligi (2013) programinda belirtilen gerekli
materyalleri ve ek materyalleri alabilir. Ayrica okul dncesi egitim kurumlarinda ¢ocuklarin yaslarina
uygun, yeterli sayida ve gesitli materyallerin bulundugu miizik atdlyeleri kurabilir. Bu galisma
yalnizca nitel arastirmalara odaklanmis olsa da, gelecekteki arastirmalar nicel yontemler
kullanilarak 6gretmenlerin miizik etkinliklerine iliskin algilarini daha ayrintili olarak arastirabilir.

Bu calismanin sonuglarini incelerken bazi sinirlamalari dikkate almak énemlidir. Arastirma nitel bir
yaklasim kullanmistir, yani bulgular genellenemez. Ayrica veriler yalmizca Google Formlar
araciligiyla toplanmis ve 6gretmenlerin yanitlar: sunulan gortisme sorulariyla sinirlandirilmistir.
Gelecekteki arastirmalar, calismanin gegerliligini artirmak icin gozlem ve ek goriisme tekniklerini

icerebilir.

Ftik Kurul Onayr: Etik Onay (Calisma Helsinki Bildirgesi'ne uygun olarak yapilmug ve Diizce Universitesi
Bilimsel Arastirma ve Yaym Etik Kurulu tarafindan onaylannustir (2022/433-460 - 17.11.2022).

Arastirmacilarin Katki Orani: E'Y. A, Kavramsallastirma, metodoloji, gorsellestirme, taslak hazirlama ve
yazma; M.A., dogrulama, gozden gecirme ve denetleme; S.P., dogrulama, inceleme ve diizenleme ve
stipervizyon; M.K,, inceleme ve diizenleme ve stipervizyon. Tiim yazarlar makalenin yaymnlanan versiyonunu
okumus ve kabul etmistir

Catisma Beyanu: Yazarlar potansiyel bir cikar catismasi olmadigin beyan ederler.
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